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Willmar Public Schools Professional Growth, Reflection and Evaluation Plan 

Statement of Philosophy 
 
 

Recognizing that excellence in education is dependent upon professional teaching performance; Willmar 
Public Schools supports an ongoing program of professional growth, reflection and evaluation. To this 
end, the administration and staff of Willmar Public Schools are directed to implement and maintain a 
systematic program of teacher growth, reflection and evaluation.  
 
Assumptions of the Willmar Public Schools Teacher Professional Growth, Reflection, and 
Evaluation Plan: 
 

1. All employees of Willmar Public Schools are committed to on-going professional growth and 
proficiency. 

2. Professional development is supported through effective performance evaluation. 
3. Probationary teachers who are in the process of achieving continuing contract status in the 

Willmar Public Schools will demonstrate a level of performance at or above the level of 
proficiency, or have clearly demonstrated progress towards proficiency as defined by the ISD #347 
Standards of Performance in order to achieve continuing contract status. 

4. Teachers who are in the Continuing Contract Track of the Willmar Public Schools Teacher 
Professional Growth and Evaluation Plan will perform at or above the level of proficiency as 
defined by the ISD #347 Standards of Performance. 

5. Teachers who are in the Continuing Contract Track of the Willmar Public Schools Teacher 
Professional Growth and Evaluation Plan who are not performing at or above the level of 
proficiency as defined by the IDS #347 Standards of Performance will be placed in the Teacher 
Assistance Track.  

 
Purposes of the Willmar Public Schools Teacher Professional Growth, Reflection and Evaluation 
Plan: 
 

1. To improve the quality of learning experiences for students. 
2. To facilitate communication and cooperation between staff and administrators. 
3. To provide specific assistance and feedback for staff to promote professional growth. 
4. To provide a continuous written record of professional staff performance and service as an 

acknowledgement of effective job performance. 
5. To aid the teacher in gaining insights as to strengths and weaknesses and to provide a vehicle for 

continued improvement in job performance. 
6. To provide a basis for the principal/supervisor to recommend continuing contract status or as a 

basis for placement on the Teacher Assistance Track. 
 
Our belief is that professional growth is an on-going process not limited to the third year 
observation. Continuing dialogue with your principal and colleagues through activities such as peer 
coaching, peer reviews, and PLCs all contribute to the professional learning community that 
supports you in this process. The ultimate responsibility for the success of your professional growth 
plan, however, depends on you.  
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Willmar Public Schools Professional Growth, Reflection and Evaluation Plan 
Process 

 

This process will be used for the 2018-2019 school year as discussed during numerous evaluation structure 
meetings between District administration and EM-W representatives from each building and various 
subjects.  Both groups collaboratively agreed to use this model for the 2018-19 school year.  The district 
is currently undergoing a massive transition relative to Teacher Evaluation.  There will likely be updates 
to the model during the 2018-19 school year that will take effect for the 2019-20 school year.  There will 
have to be consensus between Education Minnesota – Willmar and the District or we will be required to 
default to the State model.   

At the beginning of each school year, the updated evaluation process will be laid out to staff during an 
initial staff meeting.  This will either be as a district in the Welcome Back presentation, or during a building 
staff meeting.  An explanation of the process as well as the rubrics and ratings will be given while stressing 
the importance of this being a growth model. 

 

The following is information regarding components of the evaluation process which include Mini-
Observations, Summative Evaluations and Formative Evaluations. 
 

Mini-Observations:  These formative assessments will take place multiple times throughout the school 
year.  The District Teacher Evaluation Committee (comprised of Teachers and Administrators) will set a 
goal every year for the number of mini-observations each teacher should receive during the school year.  
They will be focused on specific categories from the evaluation rubric, called the District Focus Strands.  
These strands will also be chosen by the District Teacher Evaluation Committee.  These specific strands 
will be established at the end of the previous school year based on data and needs from the school year.  
There will be a maximum of seven strands. 

The goal for the 2018-19 school year will be to have 6 observations during the school year.   

A brief discussion will ideally follow within 48 hours of observation.  This feedback, because of its 
brevity, could take place before/after school, on prep time, or during any other available time without 
students and should not take more than 10 minutes.   

 

Continuing Contract Teachers:  Continuing contract teachers will receive formal observations every 
three years.  During their observation year the teacher will receive a formative evaluation, a summative 
evaluation, and a goal of four mini-observations.  The summative evaluations will include the complete 
rubric criteria and growth goals.  Both the formative and summative evaluations include a Pre and Post 
Observation Self-Reflection meeting.  An administrator will conduct a 30-90 minute observation for the 
summative evaluation.  A teacher may request an observation at any time during the review cycle.     
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The Pre-Observation Self-Reflection will be a conversational meeting between the teacher and the 
administrator prior to the administrator viewing the lesson for the formative and summative evaluations. 
The following questions will be discussed at this meeting:   

• What are your goals and objectives for this lesson? 
• What Minnesota State Standard(s) is the lesson geared toward? 
• Layout a brief or general outline of your lesson plan. 
• What do you believe is the strength of your lesson? 
• What do you see as a challenge or potential obstacle(s) to your lesson 

implementation? 
• How will you measure/assess the success of your lesson? 
• What specific items do you want feedback on from the lesson? 
• Is there anything I can help you with or support you in prior to the observation?  

(Please note:  The above responses will meet the requirements for a professional growth statement for re-
licensure.) 

The Observation will be a minimum of 30 minutes depending on the circumstance, grade level, and 
administrative discretion.   

The Post-Observation Self-Reflection Conference will be a conversational meeting between the teacher 
and the administrator after the administrator views the lesson.  The teacher will spend time reflecting on 
the observation and discussing their reflection to the following questions with their administrator. 

 
• What do you believe went well during your lesson? 
• What surprised you or didn’t go according to plan? 
• What did the evidence tell you about student learning?  How will that inform 

your instruction? 
• How do you design your lessons and make sure your lessons are aligned to the 

MN State Standards?  Bring examples to the summative meeting.   
• Overall Self Reflection and Growth Goals  

 

Summative Evaluation:  The summative evaluation will include an unscheduled observation by the 
administrator.  The administrator and teacher will meet for the Post-Observation Self-Reflection 
Conference to discuss the summative observation and review the complete rubric.  The teacher must 
complete a self-reflection using the Summative document.  The teacher must assess themselves in each of 
the domains using every rubric and must bring this assessment to the Post-Observation Self-Reflection 
Conference.  Discussion will center on areas for growth and areas of discrepancy between the teacher’s 
self-reflection and the administrator’s assessment.  The administrator and teacher will spend time on the 
growth goals while offering or seeking out resources and/or staff development to support the goals.   
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A teacher may present a portfolio of evidence during the summative evaluation which ‘supplements’ 
the evaluation process.   

 
Probationary Teachers:  receive three formal evaluations yearly.  The first formal evaluation will be 
completed within the first 90 days.  Ideally each observation conference will be within two weeks of the 
Observation.   

The first two formal evaluations will be centered around the District’s Focus Strands.  

The Pre-Observation Self-Reflection will be a conversational meeting between the teacher and the 
administrator prior to the administrator viewing the lesson.  The following questions will be discussed at 
this meeting: 

• What are your goals and objectives for this lesson? 
• What Minnesota State Standard(s) is the lesson geared toward? 
• Layout a brief or general outline of your lesson plan. 
• What do you believe is the strength of your lesson? 
• What do you see as a challenge or potential obstacle(s) to your lesson 

implementation? 
• How will you measure/assess the success of your lesson? 
• What specific items do you want feedback on from the lesson? 
• Is there anything I can help you with or support you in prior to the observation?  

(Please note:  The above responses will meet the requirements for a professional growth statement for re-
licensure.) 

The Observation will be a minimum of 30 minutes depending on the circumstance, grade level, and 
administrative discretion.   

The Post-Observation Self-Reflection Conference will be a conversational meeting between the teacher 
and the administrator after the administrator views the lesson.  The teacher will spend time reflecting on 
the observation and discussing their reflection to the following questions with their administrator. 

 
• What do you believe went well during your lesson? 
• What surprised you or didn’t go according to plan? 
• What did the evidence tell you about student learning?  How will that inform 

your instruction? 
• How do you design your lessons and make sure your lessons are aligned to the 

MN State Standards?  Bring examples to the summative meeting.   
• Overall Self Reflection and Growth Goals  
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Summative Evaluation:  The summative evaluation will include an unscheduled observation by the 
administrator.  The administrator and teacher will meet for the Post-Observation Self-Reflection 
Conference to discuss the summative observation and review the complete rubric.  The teacher must 
complete a self-reflection using the Summative document.  The teacher must assess themselves in each of 
the domains using every rubric and must bring this assessment to the Post-Observation Self-Reflection 
Conference.  Discussion will center on areas for growth and areas of discrepancy between the teacher’s 
self-reflection and the administrator’s assessment.  The administrator and teacher will spend time on the 
growth goals while offering or seeking out resources and/or staff development to support the goals.   

A teacher may present a portfolio of evidence during the summative evaluation which 
‘supplements’ the evaluation process. 
 
 

 
 

Probationary Teacher 

 

Continuing Contract – Observation Year  

 Continuing Contract 
 

Formative 
Evaluation #1

Pre-Observation 
Self-Reflection 

Conference

Observation

Post-Observation 
Self-Reflection 

Conference

Formative 
Evaluation #2

Pre-Observation 
Self-Reflection 

Conference

Observation

Post-Observation 
Self-Reflection 

Conference

Summative 
Evaluation

Pre-Observation 
Self-Reflection 

Conference

Observation

Post-Observation 
Self-Reflection 

Conference

Mini 
Observations

Goal of 3 per year

Short  
(Approximately 10 

minutes long)

Informal feedback 
Discussion within 

48 hours of 
Observation
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Non-Observation Year 

 

Formative 
Evaluation

Pre-Observation 
Self-Reflection 

Conference

Observation

Post-Observation 
Self-Reflection 

Conference

Summative 
Evaluation

Pre-Observation 
Self-Reflection 

Conference

Observation

Post-Observation 
Self-Reflection 

Conference

Mini 
Observations

Goal of 4 per year

Short  
(Approximately 10 

minutes long)

Informal feedback 
Discussion within 

48 hours of 
Observation

Mini 
Observations

Goal of 6 per year

Short  
(Approximately 10 

minutes long)

Informal feedback 
Discussion within 

48 hours of 
Observation
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Post-Observation Self-Reflection
What do you believe went well during your lesson?
What surprised you or didn’t go according to plan?

What did the evidence tell you about student learning?  How will that inform your 
instruction?

How do you design your lessons and make sure your lessons are aligned to the MN 
State Standards?  Bring examples to the summative meeting.  

Overall Self Reflection and Growth Goals 

Observation

Pre-Observation Self-Reflection
What are your goals and objectives for this lesson?

What Minnesota State Standard(s) is the lesson geared toward?
Layout a brief or general outline of your lesson plan.
What do you believe is the strength of your lesson?

What do you see as a challenge or potential obstacle(s) to your lesson implementation?
How will you measure/assess the success of your lesson?

What specific items do you want feedback on from the lesson?
Is there anything I can help you with or support you in prior to the observation? 
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Continuing Contract Teacher Professional Reflection, Growth and Evaluation Plan 
 

Year Activity Support Material for Discussion 

1 

Professional Growth Plan – SMART goal (s) 

Student Achievement Evaluations (SLG’s) 

Fall – Set or continue goal(s) 

Spring – Review goal (s) 

Student Engagement Surveys 

• Indicators of Progress (Artifacts) 
 

• 4 column rubric 
(ISD#347 Standards of Performance) 

2 

Professional Growth Plan – SMART goal (s) 

Student Achievement Evaluations (SLG’s) 

Fall – Set or continue goal(s) 

Spring – Review goal (s) 

Student Engagement Surveys 

• Indicators of Progress (Artifacts) 
 

• 4 column rubric 
      (ISD#347 Standards of Performance) 

3 

Professional Growth Plan – SMART goal (s) 

Student Achievement Evaluations (SLG’s) 

Fall – Set or continue goal(s) 

Spring – Review goal (s) 

Student Engagement Surveys 

Observation by an Administrator including: 
Pre-conference, Observation, Post conference 

• Indicators of Progress (Artifacts) 
 

• 4 column rubric 
       (ISD#347 Standards of Performance) 

ISD #347’s Standards of Performance are based upon Kim Marshall’s book:  Rethinking Teacher Supervision and Evaluation
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***Add Instructional Coach Rubric –  

ISD #347 Standards of Performance and Elements 

Teachers 
1.  Planning & 
Preparation 
for Learning 

 
Exemplary 

 
 

 
Proficient 

 
 

 
Working to 

Improve 
 

 
Improvement 

Necessary 
 

a. Knowledge 
 

Is an expert in the 
subject matter and is 

current on authoritative 
research on child 

development and how 
students learn. 

Knows the subject matter 
well and has a good grasp 
of child development and 

how students learn. 

Is somewhat 
familiar with the 

subject matter and 
has a few ideas of 

ways students 
develop and learn. 

Has little familiarity 
with the subject matter 
and few ideas on how 

to teach it and how 
students learn. 

b.  Standards Has a detailed plan for 
the year that is tightly 
aligned with state and 
district standards and 
external assessments. 

Plans the year so students 
will meet state and district 
standards and be ready for 

external assessments. 

Has done some 
thinking about how 
to cover state and 
district standards 

and external 
assessments. 

Plans lesson by lesson 
and has little 

familiarity with state 
standards and external 

assessments. 

c.   Lessons Designs lessons with 
clear, measurable goals 

closely aligned with 
state and district 

standards and unit 
outcomes. 

Designs lessons focused 
on measurable outcomes 
aligned with most state 

and district standards and 
unit goals. 

Designs lessons 
only with unit goals 

in mind. 

Designs lessons aimed 
primarily at 

entertaining students 
or covering textbook 

chapters. 

d.  Engagement Designs highly relevant 
lessons that motivates all 

students and engages 
them in active learning. 

Designs lessons that are 
relevant, motivating and 
engages most students. 

Plans lessons that 
may engage some 
students’ interests 

and attention. 

Plans lessons with 
very little likelihood 

of engaging or 
involving students. 

 
e. Materials Designs lesson that 

incorporate an 
appropriate mix of 

highly effective, multi-
cultural learning 

materials and strategies 
including technology. 

Designs lessons that use 
an appropriate, multi-

cultural mix of materials 
and technology. 

Plans lessons that 
involve a mixture 
of effective and 

mediocre learning 
materials. 

Plans lessons that rely 
mainly on mediocre 

and low-quality 
textbooks, workbooks 

or worksheets. 

f. Differentiation Designs lessons that 
break down complex 

tasks and addresses all 
learning needs and 

styles. 

Designs lessons that 
consider most student 

learning needs and styles. 

Designs lessons 
that only consider 

some students 
learning needs and 

styles. 

Designs lesson that do 
not consider student 
learning needs and 

styles. 

g. Environment Utilizes room 
arrangement to create an 

environment that is 
inviting, safe and 

Utilizes room arrangement 
to create an environment 
that is inviting, safe and 

Utilizes room 
arrangement to 

create an 
environment that is 

Has given little 
thought to the physical 
make up of the room. 
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organized to maximize 
student learning. 

organized to enhance 
student learning. 

somewhat impacts 
student learning. 

 

2.  Classroom 
Management 

 
Exemplary 

 

 
Proficient 

 

 
Working to 

Improve 

 
Improvement 

Necessary 
a. Expectations Is direct, specific, 

consistent and tenacious 
in communicating and 

implementing high 
expectations for student 
behavior both in and out 

of the classroom. 

Clearly communicates and 
consistently implements 
expectations for student 

behavior. 

Announces and 
posts classroom 

rules and 
consequences and 
expects students to 

follow them. 

Comes up with ad hoc 
rules and 

consequences as 
events unfold; rules 
are inconsistently 

enforced. 

b. Relationships Shows respect, empathy 
and fairness to all 

students’ and builds 
strong relationships. 

Is fair and respectful 
toward students and builds 

positive relationships. 

Is fair and 
respectful towards 

students. 

Has difficulty building 
trust and respect from 

students. 

c. Climate Creates a climate of 
respect in the classroom 
in which disruption of 

learning is unthinkable. 

Creates a climate of 
respect in the classroom. 

Works to create a 
climate of respect 
in the classroom. 

Does not create a 
respectful learning 
environment; often 

classroom is 
disruptive. 

d. Routines 
Successfully implements 

class routines that 
students maintain 

throughout the 
year/class. 

Teaches class routines and 
works to maintain them 

throughout the year/class. 

Works to teach 
class routines, but 

many of the 
routines are not 

maintained 
throughout the 

year/class. 

Does not teach class 
routines and instead is 
constantly prompting 

students. 

e. Discipline 
Repertoire Varies discipline 

repertoire and 
consistently implements 

strategies effectively. 

Varies discipline 
repertoire and regularly 
implements strategies 

effectively. 

Has a limited 
disciplinary 

repertoire and some 
students are 

involved in off-task 
behavior. 

Has few discipline 
skills and constantly 

struggles to keep 
students on task. 

f. Efficiency Maximizes academic 
learning time through 

coherence, lesson 
momentum and smooth 

transitions. 

Effectively uses academic 
learning time through clear 

instructions and smooth 
transitions. 

Sometimes loses 
teaching time due 
to lack of clarity, 
interruptions or 

inefficient 
transitions. 

Loses instructional 
time because of 

confusion, 
interruptions and 
poorly executed 

transitions. 
g. Prevention Is alert, poised, dynamic 

and self-assured and 
prevents virtually all 

discipline problems from 
occurring. 

Has a confident, dynamic 
presence and prevents 

most discipline problems. 

Works to prevent 
discipline problems 

but disruptions 
occasionally occur. 

Discipline problems 
frequently occur in the 

classroom. 

h. Effort Based Encourages students to 
be risk-takers, learn 

from their mistakes and 
believe that through 

effort, they will improve 

Guides students to learn 
from their mistakes and 

believe that through 
effective effort, they will 

Corrects students 
when they make 

mistakes but does 
not guide learning 

from errors. 

Does not see mistakes 
as a learning tool; 

students do not feel 
comfortable taking 

risks. 
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their skills and 
knowledge. 

improve their skills and 
knowledge. 

 

3.  Delivery 
of 
Instruction 
 

 
Exemplary 

 
 

 
Proficient 

 
 

 
Working to 

Improve 
 

 
Improvement 

Necessary 
 

a. Expectations Exudes high 
expectations and 

convinces all students 
that they will master 

the material. 

Conveys to students: This 
is important, you can do 
it, and I’m not going to 

give up on you. 

Tells students that the 
subject matter is 

important and they 
need to work hard. 

Has few learning 
expectations and gives 
up on some students. 

b. Objectives Content objectives are 
clearly defined, aligned 

with standards, 
displayed and reviewed 

with students.  When 
asked students are able 

to share their 
objectives. 

Content objectives are 
defined and displayed in 

the classroom. 

Content objectives for 
students are implied but 

may not be posted 
prominently or content 
objectives are displayed 

but are not clearly 
defined or aligned with 

standards. 

No clearly defined 
content objectives for 

students. 

c. Connections Captures each students’ 
interest and makes 

connections to prior 
knowledge, experience, 

and reading. 

Activates students’ prior 
knowledge and hooks 

their interest in the 
lesson. 

Is sometimes successful 
in making the subject 

interesting and relating 
it to students prior 

knowledge. 

Rarely hooks students’ 
interest or makes 

connections to their 
lives. 

d. Clarity Always presents 
material clearly and 

succinctly with relevant 
and engaging examples. 

Uses clear explanations, 
appropriate language and 

relevant example to 
present material. 

Provides explanations 
and examples, but 

material may 
occasionally be unclear. 

Does not explain 
material or provide 

examples. 

e. Repertoire Utilizes a variety of 
highly effective 

teaching strategies, 
questions, pacing, 

materials, grouping 
practices and 

technologies to foster 
student learning. 

Uses teaching strategies, 
questions, pacing, 

materials, grouping 
practices and 

technologies to support 
student learning. 

Uses a limited range of 
teaching strategies, 

questions, materials, 
grouping practices and 
technologies with some 

success. 

Uses only one or two 
teaching strategies, 

technologies and types 
of questions and/or 
materials with little 

success. 

f. Differentiation Successfully reaches all 
students by skillfully 
differentiating and 

scaffolding. 

Differentiates and 
scaffolds instruction to 

accommodate most 
students’ learning needs. 

Works to accommodate 
students with learning 

deficits, with some 
success. 

Fails to differentiate 
instruction for students 
with learning deficits. 

g. Engagement Highly involves all 
students in focused 

work in which they are 
active learners and 
problem-solvers. 

Students actively think 
about, discuss, and use 

the ideas and skills being 
taught. 

Works to actively 
involve students, but 

some students are 
disengaged. 

Mostly lectures to 
students or has them 

plod through 
textbooks and 
worksheets. 

h. Application Consistently has all 
students summarize and 

internalize what they 

Has students sum up what 
they have learned and 
apply it in a different 

context. 

Sometimes brings 
closure to lessons and 
asks students to think 

about applications. 

Moves on at the end of 
the lesson without 

closure or application 
to other contexts. 
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learn and apply it to 
real-life situations. 

 

 

4.  
Monitoring, 
Assessment 
and Follow-
Up 
 

 
Exemplary 

 
 

 
Proficient 

 
 

 
Working to 

Improve 
 

 
Improvement 

Necessary 
 

a. Criteria Provides and reviews 
clear criteria for 
proficient work, 

including rubrics and/or 
exemplars. 

Provides criteria for 
proficiency, including 

rubrics and/or exemplars. 

Informs students of 
the qualities that 

finished work should 
exhibit. 

Expects students 
to produce work 

without clear 
guidelines. 

 
b. Formative 

Assessment 
Frequently uses a variety 
of methods to check for 

understanding in the 
moment of instruction 
and immediately re-

teaches or clarifies.  Is 
tenacious in adjusting 
instructional practice. 

Uses a variety of methods to 
check for understanding and 
immediately re-teaches or 

clarifies and adjusts 
instructional practice. 

Has a limited 
repertoire of methods 

to check for 
understanding during 

instruction and 
sometimes misses 
opportunities for 

clarification. 

Uses ineffective 
methods (“Is 

everyone with 
me?”) to check for 

understanding. 

c. Student Self-
Assessment 

Has students set 
ambitious goals, 

continuously self-assess 
and take responsibility 

for improving 
performance. 

Has students set goals, self-
assess, and monitor their 

performance. 

Urges students to look 
over their work, see 

where they had trouble 
and aim to improve 

those areas. 

Allows students to 
move on without 
self-assessing and 
improving their 

work. 

d. Feedback Is timely and 
conscientious in 

providing specific, 
constructive, meaningful 

feedback to promote 
student growth. 

Is conscientious in providing 
specific, constructive, 

meaningful feedback to 
encourage student growth. 

Provides general 
feedback, but is not 

always constructive or 
conscientious 

Provides only 
summative 
feedback to 

students. 

e. Tenacity 
Relentlessly follow up 
with all students with 
personal attention so 

they reach proficiency. 

Takes responsibility for 
students who are not 

succeeding and gives them 
extra help. 

Offers extra help but 
with limited follow-

through; the onus is on 
the student to reach 

proficiency. 

Tells students that 
if they fail a test, 
that’s it; the class 
has to move on to 

cover the 
curriculum. 

f. Support 

Makes sure that all 
students who need 

additional support and 
specialized diagnoses 
receive appropriate, 
immediate services. 

When necessary, refers 
students for extra help 

and/or specialized diagnoses. 

Sometimes doesn’t 
promptly refer 

students for special 
help, or refers students 

who don’t need it. 

Fails to refer 
students for 

special services 
and/or refers 
students who 

don’t need them. 
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g. Summative 
Assessment 

Utilizes thorough and 
purposeful summative 

assessments to evaluate 
student skill levels and 
implements improved 

instruction. 

Utilizes summative 
assessments to evaluate 
student skill levels and 

adjusts instruction. 

Utilizes summative 
assessments, but does 
not use data to adjust 

instruction. 

Begins instruction 
without 

considering 
constructed 
summative 

assessments. 

h. Data Analysis 

Collaborates with 
colleagues and 

specialists to analyze 
formative and 

summative assessment 
data, draw conclusions 
about best practices and 

informs instruction. 

Works with colleagues to 
reflect on formative and 

summative assessment data 
and informs instruction. 

Reflects on summative 
assessment data, but 

does not make 
adjustments to 

instruction. 

Does not use data 
to inform 

instruction. 
 
 
 
 
 

     
5.  Family 
and 
Community 
Outreach 
 

 
Exemplary 

 
 

 
Proficient 

 
 

 
Working to 

Improve 
 

 
Improvement 

Necessary 
 

a. Respect 

Communicates 
respectfully and 

proactively with parents; 
is sensitive to diverse 

family and community 
values and beliefs. 

Communicates respectfully 
with parents; is sensitive to 

diverse family and 
community values and 

beliefs. 

Works to be sensitive 
to the culture and 

beliefs of students’ 
families. 

Sometimes is 
insensitive to the 

culture and beliefs 
of students’ 

families. 

b. Communicatin
g with Families 

Communicates 
expectations, promptly 
and frequently informs 
all parents, even those 
who are hard-to-reach, 
of positive news about 

students and 
immediately flags any 

problems. 
 

Communicates expectations, 
updates parents of good 

news and informs parents of 
behavior and learning 
problems; attempts to 
contact hard-to-reach 

parents. 

Updates easy-to-reach 
parents about 

expectations, behavior 
and learning problems, 

but rarely mentions 
positive news. 

 

Makes little or no 
effort to contact 

parents with news 
about students. 

c. Independent 
Practice 

Assigns highly engaging 
and meaningful 

independent practice, 
gets close to a 100% 
return and promptly 
provides feedback. 

Assigns appropriate 
independent practice, holds 

students accountable for 
turning it in and gives 

feedback. 

Assigns independent 
practice, keep track of 

compliance. 

Assigns 
independent 

practice, keeps 
track of 

compliance, but 
rarely follows up. 

d. Reporting 

Through conferences, 
report cards, emails, 

phone calls and Campus, 
provides detailed and 
helpful feedback to 

parents about student 
progress in a timely 

manner. 

Through conferences, report 
cards, emails, phone calls 

and Campus, provides 
helpful feedback to parents 
about student progress in a 

timely manner. 

Relies primarily on 
report cards, progress 

reports and 
conferences to 

communicate with 
parents and provide 

feedback about student 
progress. 

Gives out report 
cards and 
conducts 

conferences as 
required, but does 
not communicate 

effectively to 
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parents about 
student progress. 

 

6.  Professional 
Responsibilities 
 

 
Exemplary 

 
 

 
Proficient 

 
 

 
Working to 

Improve 
 

 
Improvement 

Necessary 
 

a. Attendance 

Uses sick-time and 
personal leave time 

responsibly. Consistently 
adheres to the contractual 
hours of the school day. 

 
 

Uses sick-time and 
personal leave time 
responsibly. Usually 

adheres to the contractual 
hours of the school day. 

Is sometimes 
irresponsible with 

sick-time or personal 
leave time. Is 

sometimes 
irresponsible with the 
contractual hours of 

the school day. 

Is irresponsible 
with sick time, 
personal leave 

time, and with the 
contractual hours 
of the school day. 

b. Reliability 

Carries out paperwork, 
duties and assignments 

conscientiously and 
punctually.  Keeps 

thorough and accurate 
records. 

Is punctual and reliable 
with paperwork, duties 

and assignments.  Keeps 
accurate records. 

Occasionally late 
with paperwork or 
duties.  Records 
sometimes have 

errors. 

Frequently late 
with paperwork 
duties or other 
assignments.  

Numerous errors 
in records. 

c. Professionalism 
Presents as a consummate 

professional in words, 
action and appearance. 

Demonstrates professional 
demeanor in words, action 

and appearance. 

Usually demonstrates 
professional 

demeanor in words, 
action and 

appearance. 

Sometimes is 
unprofessional in 
words, action and 

appearance. 

d. Judgment 

Is invariable ethical, 
honest and transparent, 

uses impeccable judgment 
and always respects 

confidentiality. 

Is ethical and transparent, 
uses good judgment and 
maintains professional 

confidentiality. 

Strives to be ethical 
and transparent and 
uses good judgment. 

Sometimes uses 
questionable 

judgment, is less 
than completely 
forthright and/or 

discloses 
confidential 
information. 

e. Above-and-
Beyond 

Actively participates on 
teacher teams and 
committees and/or 

frequently volunteers for 
extra activities. 

Contributes ideas and 
expertise to teacher teams, 
meetings and committees 
to support the school and 

district’s mission. 

When asked, will 
serve on a committee 
and attend an extra 

activity. 

Does not 
contribute to the 

school and 
districts mission 

statements. 

f. Collaboration 

Meets weekly with 
colleagues to plan units, 
share ideas, and analyze 

interim assessments. 

Meets regularly with 
colleagues to plan units, 
share teaching ideas, and 

look at student work. 
 

Meets occasionally 
with colleagues to 
share ideas about 

teaching and 
students. 

Meets infrequently 
with colleagues, 

and conversations 
lack education 

substance. 

g. Professional 
Growth 

Integrates research based 
practices from supervisors, 

colleagues, workshops, 
readings and other 

sources. 

Integrates teaching ideas 
from supervisors, 

colleagues, readings and 
other sources. 

Occasionally can be 
persuaded to try out 

new classroom 
practices. 

Is resistant to 
changing 
classroom 
practice. 
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h. Language 

In professional contexts, 
speaks and writes 

correctly, succinctly, and 
eloquently. 

Uses correct grammar, 
syntax, usage, and spelling 
in professional contexts. 

Periodically makes 
errors in grammar, 

syntax, usage and/or 
spelling in 

professional contexts. 

Frequently makes 
errors in grammar, 

syntax, usage, 
and/or spelling in 

professional 
contexts. 

i. Openness 

Actively seeks out 
feedback and suggestions 
and uses them to improve 

performance. 

Listens thoughtfully to 
other viewpoints and 

responds constructively to 
suggestions and criticism. 

Is somewhat 
defensive but does 

listen to feedback and 
suggestions. 

Is defensive about 
criticism and 
resistant to 

change. 
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ISD #347 Standards of Performance and Elements 

Library/Media Specialist 
 
 
1. Planning & 

Preparation 
for Learning 

Exemplary Proficient Working to Improve Improvement 
Necessary 

a. Knowledge: 
Library/Media 

Is an expert in library 
and 

information technology; 
demonstrates a rich 

understanding of literature 
and in child development as 

it relates to how students 
learn. 

Demonstrates thorough 
knowledge of current trends 
in library and information 

technology and literature and 
has a good grasp of child 

development as it relates to 
how students learn. 

Library/media 
specialist demonstrates 
limited knowledge of 

literature and of current 
trends in practice and 

information 
technology. 

 

Has little 
familiarity 

with library and 
information 

technology or 
literature or with 

how students 
learn. 

b. Demonstrating 
knowledge of the 
school's program 

and student  
information needs 

within that program 

Library/media                                                                                 
specialist takes a leadership 
role within the school and 

district to articulate the 
needs of students for 

information technology 
within the school's academic 

program. 

Library/media specialist 
demonstrates thorough 

knowledge of the school's 
content standards and of 

students' needs for 
information skills within 

those standards. 

Library/media specialist 
demonstrates basic 
knowledge of the 
school's content 
standards and of 

students' needs for 
information skills 

within those standards. 

Library/media 
specialist 

demonstrates little 
or no knowledge 
of the school's 

content standards 
and of students' 

needs for 
information skills 

within those 
standards. 

 
c. Establishing goals 
for the library/media 
program appropriate 
to the setting and the 

students served 
 
 

 
 

Library/media specialist's 
goals for the media program 
are highly appropriate to the 
situation in the school and to 
the age of the students and 

have been developed 
following consultations with 

students and colleagues. 

Library/media specialist's 
goals for the media 

program are clear and 
appropriate to the 

situation in the school and 
to the age of the students. 

 

Library/media 
specialist's goals for the 

media program are 
rudimentary and are 

partially suitable to the 
situation in the school 

and the age of the 
students. 

 

Library/media 
specialist has no 

clear goals for the 
media program, or 

they are 
inappropriate to 

either the situation 
in the school or 
the age of the 

students. 
 

 
d. Demonstrating 

knowledge of 
resources, both 

within and beyond 
the school and 

district, and access 
to such resources as 

interlibrary loan 

Library/media specialist 
is fully aware of 

resources available for 
students and teachers 
and actively seeks out 
new resources from a 
wide range of sources 
to enrich the school’s 

program. 
 

Library/media specialist 
is fully aware of 

resources available for 
students and teachers in 

the school, in other 
schools in the district, and 

in the 
larger community 

to advance 
program goals. 

 

Library/media 
specialist 

demonstrates basic 
knowledge of 

resources available 
for students and 
teachers in the 
school in other 
schools in the 

district, and in the 
larger community 

to advance program 
goals. 

Library/media 
specialist 

demonstrates little 
or no knowledge 

of resources 
available for 
students and 

teachers in the 
school, in other 
schools in the 

district, and in 
the larger 

community to 
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 advance program 
goals 

 
e. Instructional Design 

Designs lessons that 
incorporate an appropriate 

mix of highly effective, 
diverse learning strategies 

and materials including 
technology. 

Designs lessons that use 
an effective, diverse mix of 

learning strategies and 
materials including 

technology. 
 
 
 

 

Plans lessons that 
involve an inconsistent 

mix of effective and 
ineffective learning 

strategies and materials 
including technology. 

Plans 
lessons that 

rely mainly on 
ineffective 

learning strategies 
and materials 

including 
technology. 

f. Differentiation 
 

Designs lessons that 
consider all student learning 
needs, styles, and interests. 

Designs lessons that 
consider most student 

learning needs, styles, and 
interests. 

Designs lessons 
that 

only consider some 
student learning needs, 

styles, or interests. 

Designs 
lessons that 

do not consider 
student learning 
needs, styles, or 

interests. 

g. Establish & 
Communicate 
Goals 

Uses essential questions, 
goals, lesson objectives, 

exemplars and other 
strategies to give students a 

clear sense of purpose. 

Communicates 
lesson objectives to give 
students a clear sense of 

purpose. 
 

 

Attempts to 
communicate the main 
learning objectives of 

each lesson to students. 
 
 

Begins lessons 
without 

giving students a 
sense of where 
instruction is 

headed. 
 

 
 

2.  Environment 
 

Exemplary 
 

Proficient 
 

Working to Improve 
 

Improvement 
Necessary 

 

a. Expectations 

Is direct, specific and 
consistent in 

communicating and 
implementing high 

expectations for 
student behavior. 

Clearly communicates 
and consistently 

implements expectations 
for student behavior. 

Announces and 
posts 

classroom rules and 
consequences but 

does not 
consistently enforce 

them. 

Comes up 
with ad hoc 

rules and 
consequences 

as events 
unfold; rules 

are not 
consistently 

enforced. 

 
b.  Respect and                       

Rapport 

 
Shows respect, empathy 

and fairness to 
students’ diverse 

backgrounds, identities, 
strengths and 

challenges; and builds 
strong relationships. 

 

 
Is fair and respectful 

towards student 
differences and builds 
positive relationships 
with most students. 

 
Is fair and 
respectful 

towards most 
students and 

builds positive 
relationships 

with some students. 

 
Can be 

unfair and 
disrespectful 
to students, 

plays 
favorites. 
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c. Establishing and 

maintaining library 
procedures 

 

 
Media center routines 
and procedures (for 
example, circulation 
of materials, working 

on computers, 
independent work) 

are seamless in their 
operation, with 

students  assuming 
considerable 

responsibility for 
their smooth 

operation. 

 
Media center routines and 
procedures (for example, 
circulation of materials, 
working on computers, 

independent 
work) have been 

established 
and function smoothly. 

 
Media center routines 
and procedures (for 
example, circulation 

of materials, 
working  on 
computers, 

independent work) 
have 

been established but 
function sporadically. 

 
Media center 
routines and 
procedures 

(for example, 
circulation of 

materials, 
working on 
computers, 

independent 
work) are 

either 
nonexistent 

or inefficient, 
resulting in 

general 

d. Care of Library / 
Media materials 

Successfully fosters 
students’ self-discipline 

and sense of 
responsibility for library 

/ media materials. 

Holds students 
responsible for the 
care of library and 

media materials 

Does not 
consistently hold 

students 
responsible for the 
care of library and 
media materials. 

Does not hold 
students 

accountable 
for use of 

library and 
media 

materials. 

 
 
 

    

3. Delivery of 
Instructional 

Service 

Exemplary 
 

Proficient 
 

Working to Improve 
 

Improvement 
Necessary 

 

a.  Culture of 
Coaching 

Encourages students to 
be risk-takers, learn from 

their mistakes and 
believe that through 

effective effort, they will 
improve their skills and 

knowledge. 

Guides students to learn 
from their mistakes and 

believe that through 
effective effort, they will 
improve their skills and 

knowledge. 

Corrects students 
when 

they make mistakes 
but does 

not guide learning 
from errors. 

Does not see 
mistakes as a 
learning tool; 

students do not 
feel comfortable 

taking risks. 

b.  Connections 
Makes meaningful 

connections to students’ 
prior knowledge, 

experiences and readings. 

Activates students’ prior 
knowledge, experiences 

and readings. 

Attempts to 
activate 

students’  prior 
knowledge, 

experiences and/or 
readings. 

Does not 
activate 

students’ prior 
knowledge, 

experiences or 
readings. 
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c.  Engaging students 
in enjoying 
literature and in 
learning 
information skills 

 
Students are highly engaged 
in enjoying literature and in 
learning information skills 

and take initiative in 
ensuring the engagement of 

their peers. 

 
Students are engaged in 

enjoying literature and in 
earning information 

skills because of effective 
design of activities, 

grouping strategies, and 
appropriate materials. 

 
Only some 

students are 
engaged in 

enjoying literature 
and in learning 

information skills 
due to uneven 

design of activities, 
grouping 

strategies. or 
partially 

appropriate 
materials. 

 
Students are not 

engaged in 
enjoying 

literature and in 
learning 

information 
skills because of 
poor design of 
activities, poor 

grouping 
strategies. or 
inappropriate 

materials. 

d.  Demonstrating 
flexibility and 
responsiveness 

 
Library/media 

specialist is continually 
seeking ways to 

improve the 
library/media 

program and makes 
changes  as needed in 
response to student, 

parent, or teacher 
input. 

 
 

 
Library/media 
specialist makes 
revisions to the 
library/media 

program when they are 
needed. 

 

 
Library/media 
specialist makes 
modest changes 

in the 
library/media 
program when 

confronted with 
evidence of the 

need for change. 

 
Library/media 

specialist 
adheres to the 
plan in spite 
of evidence of 

its 
inadequacy. 

e.  Reflection 

 
Consistently facilitates 
appropriate summary, 

reflection and application 
to real-life situations at the 

end of each lesson. 

 
Sometimes provides 

opportunities for 
summary, reflection 

and/or application to 
real-life situations at the 

end the lesson. 

 
Rarely asks 
students to 

summarize or 
think about real-
life applications 

for what they are 
studying at the 

end of the lesson. 

 
Moves on at the 

end of each 
lesson without 

having students 
summarize or 

internalize. 

f.  Technology use  
Is proactive in initiating 

sessions to assist students 
and teachers in the use of 
the library/media center 

technology. 

 
Initiates sessions to assist 
students and teachers in 
the use of library/media 

center technology. 

 
Assists students 

and 
teachers in the use 

of the 
library/media 

center technology 
when asked to do 

so. 

 
Declines to 

assist 
students and 

teachers in the 
use of the 

library/media 
center 

technology even 
when asked. 
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4. Collaboration 
& Outreach 

 

Exemplary 
 

Proficient 
 

Working to 
Improve 

 

Improvement 
Necessary 

 

a. Collaboration with 
teachers in the 
Design of 
instructional units 
and lessons 

 
Library/media specialist 

initiates collaboration with 
classroom teachers in the 

design of instructional 
lessons and units, locating 

additional resources.  
from sources outside the 

school. 

 
Library/media 

specialist initiates 
collaboration with 

classroom teachers in 
the design of 

instructional lessons 
and units. 

 
Library/media 

specialist 
collaborates with 

classroom 
teachers in the 

design of 
instructional 

lessons and units 
when specifically 

asked to do so. 

 
Library/media 

specialist declines to 
collaborate with 

classroom teachers 
in the design of 

instructional lessons 
and units. 

b. Aligning with  
Classroom Standards 

 
Has a clearly articulated 
plan aligned with state 

and district standards and 
assessments; addresses all 

levels of thinking. 

 
Will meet state and 

district standards and 
assessments, 

considers different 
levels of thinking. 

 
Has little 

familiarity with 
state standards 

and 
assessments. 

 
No familiarity with 
state standards and 

assessments. 

c. Data Analysis & 
Reflection 

 
Collaborates with 

colleagues to analyze 
formative and 

summative 
assessment data, draw 
conclusions about best 

practices and inform 
instr ction  

 
Works with colleagues 
to reflect on formative 

and summative 
assessment data and 
inform instruction. 

 
Reflects on 
summative 

assessment data, 
but does 
not make 

adjustments to 
instruction. 

 
Does not use data 

to 
inform instruction. 

d. Resources 

 
Frequently and 

regularly 
publicizes library 

materials and activities 
in a variety of ways. 

 
Often publicizes library 
materials and activities 

in a variety of ways. 

 
Occasionally 

publicizes 
library 

materials and 
activities. 

 
Never publicizes 
library materials 

and activities. 

 
 
 
 
 



 

     

 

18 | P a g e  
 

5. Facility 
Management 

Exemplary 
 

Proficient 
 

Working to Improve 
 

Improvement 
Necessary 

 

a. Planning the 
library/media 
program integrated 
with the overall  
school program 

 
Library/media specialist's 

plan is highly coherent, 
taking into account the 
competing demands of 

scheduled time in the library, 
consultative work with 
teachers, and work in 

maintaining and extending 
the collection. 

 
Library/media specialist's 

plan is well designed to 
support both teachers and 

students in their 
information needs. 

 
Library/media 

specialist's plan has a 
guiding principle and 
includes a number of 
worthwhile activities, 

but some of them 
don't fit with the 

broader goals. 

 
Library/media 

program consists 
of a random 
collection of 
unrelated 

activities. Lacking 
coherence or an 

overall structure. 

b. Technology for 
Media Management 

 
Implements technology 

and informational systems 
used in the media center 
for circulation and media 

management and ordering. 
Seeks ongoing training and 

workshops to stay up to 
date on new versions.  

Attending workshops and 
trainings to staying updated 

to date on new versions 
 

 
Access to technology 
that supports library 

management programs 
and services. Staying up 
to date on new versions. 

 
Uses existing 

technology 
when necessary to 
operate the online 

catalog and 
circulation system. 

 
Doesn’t know to 

operate the 
online catalog 

and circulation 
system. 

. 

c. Knowledge of 
library resources 

 
Is fully aware of resources 
available for students and 

teachers and actively seeks 
out new resources from a 
wide range of sources to 

enrich the school’s program. 
 

 
Is fully aware of 

resources available for 
students and teachers in 
the school, district and 

larger community to 
advance program goals. 

 
Demonstrates basic 

knowledge of 
resources available 

for students and 
teachers in the school, 

district and larger 
community to support 

program goals. 

 
Demonstrates 

little or 
no knowledge of 

resources 
available for 

students and the 
school, district 

and larger 
community. 
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d.  Selection and re-
evaluation Policy 

 
Selects materials for the 

collection from approved 
media review sources  in 

consultation with teaching 
colleagues.  Weeds the 
collection of outdated 

materials. Aware of and 
makes  staff and 

administration aware of  
the  district’s selection and 

re-evaluation 
policy/procedure. 

Uses annual inventory 
results for collection 

development. 

 
Selects material and re-

evaluating materials from 
reliable reviews; adheres 
to district or professional 

guidelines 
in selecting materials for 

the collection; periodically 
weeds the collection of 

outdated materials. Aware 
of the selection and re-

evaluation district’s 
policy/procedure. 

Completes inventory 
annually. 

 
Occasionally reads 

reviews; attempts to 
adhere to district or 

professional 
guidelines in selecting 

materials; 
Occasionally weeds 

the collection.  
Inconsistent or 

incomplete 
inventories.  Unaware 

of district re-
evaluation 

policy/procedure. 

 
Fails to adhere 

to 
district or 

professional 
guidelines in 

selecting 
materials; does 

not weed the 
collection of 

outdated 
material. Does not 

do inventory. 
Doesn’t use 

reviews when 
selecting 
materials. 

Unaware of 
district re-
evaluation 

policy/procedure. 
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6. Professional 
Responsibilities 

Exemplary 
 

Proficient 
 

Working to Improve 
 

Improvement 
Necessary 

 

a. Attendance 

Uses sick-time 
and personal 

leave time 
responsibly. 
Consistently 

adheres to the 
contractual 
hours of the 
school day. 

Uses sick-time and 
personal leave time 
responsibly. Usually 

adheres to the 
contractual hours of the 

school day. 

Is sometimes 
irresponsible with 

sick-time or 
personal leave 

time. Is sometimes 
irresponsible with 

the contractual 
hours of the school 

day 

Is irresponsible 
with sick-time, 
personal leave 
time, and with 
the contractual 

hours of the 
school day. 

b. Budgeting 

 
Administer 

program budgets 
in a fiscally sound 

manner. 
 

 
Prepares requisitions 

and budgets and follows 
established procedures. 

 

 
Aware of budgets 

but fails to 
maintain accurate 

records. 

 
Does not follow 

established 
procedures for 

preparing 
requisitions 
and budgets. 

c. Supervise Library/ 
Media Para-
professional 

 
Identifies, 

assigns and is 
aware that 
tasks are 

completed 

 
Identifies and assigns 
tasks that are needed. 

 
Identifies needed 

tasks. 

 
No clear idea of 
what is needed. 

d. Supervise 
Library/media 
student 
assistants 

 
Has developed a rubric 

for grading 

 
Grading rubric for pass/fail. 

 
Students are not 

assigned for credit. 

 
No grading 

rubric. Will not 
take student 

assistants. 

e. Physical 
Environmen
t 

 
Makes highly effective 

use of the physical 
environment given, 

resulting in clear 
signage and excellent 

traffic flow. 

 
Makes effective use of 
physical environment 

given, resulting in clear 
signage and good traffic 

flow. 

 
Efforts to make 

use of 
the physical 

environment given 
are uneven. 

 
Makes poor 

use of 
physical 

environment 
given, resulting 
in poor traffic 

flow, confusing 
signage and 
inadequate 

space. 

f. Library 
processing 

 
Processes materials 
when received and 

makes them available 
for use quickly. 

 
Processes materials 

and makes them 
available for use in a 

timely manner. 

 
Processes materials 

haphazardly, delaying 
their use. 

 
Does not 

processes 
materials 

received until 
prodded by a 
specific need. 
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 Exemplary 
 

Proficient 
 

Working to Improve 
 

Improvement 
Necessary 

 

g. Professional 

 
Is invariably ethical, 

honest and transparent 
and respects 

confidentiality. 

 
Is ethical and 

transparent, uses good 
judgment and maintains 

confidentiality with 
students. 

 
Sometimes uses 

questionable 
judgment, is less 
than completely 

forthright and/or 
discloses 

confidential 
information. 

 
Acts in an 
ethically 

questionable 
manner, uses 

poor judgment 
and/or 

discusses 
confidential 
information. 

h. Contributions 

Frequently contributes 
valuable ideas and 

expertise to teacher 
teams, meetings and 

committees to further 
the school and district’s 

mission. 

Contributes ideas and 
expertise to teacher 
teams, meetings and 

committees to support 
the school and district’s 

mission. 

Is reluctant to 
contribute to 

teams, meetings 
and committees, or 
contributions are 
minimally helpful. 

Does not 
contribute 

to teacher 
teams, 

meetings or 
committees. 

i. Advocates 

Is effective in communicating  
and advocating for the 

department and its goals with 
school administration and 

staff. 

Communicates 
department goals to 

school administration 
and staff. 

Is reluctant to 
advocate for the 

department and its 
goals with school 

administration and 
staff. 

Does not 
communicate 
department 

goals to school 
administration 

and staff. 

j. Responsivene
ss  

 
Deals immediately 

and 
effectively with patron 

concerns and treats them 
respectively 

 
Responds  to 

patron concerns and 
makes patrons  and 

treats them 
respectively 

 
Slow to respond to 

patron concerns and  
may not treat them 

respectively . 

 
Does not 
respond 

to patrons  
concerns and 

makes patrons 
does not treats 

them 
respectively 

k. Professional 
Growth 

Integrates teaching 
ideas from workshops, 

readings and other sources. 

Utilizes effective 
teaching ideas from 

workshops, readings 
and other sources. 

Considers new ideas 
for improving 
teaching and 

learning. 

Is not open to 
ideas 
for 

improving 
teaching and 

learning. 

l. Licensure 

 
Holds the necessary and 
current license, and has 

taken advanced graduate 
courses in areas of specialty 

relevant to licensure. 

 
Holds the necessary and 

current license. 

 
Holds waiver while 

working towards 
licensure. 

 
Does not hold 

the 
necessary 

license or has 
allowed license 

to expire. 

m. Program 
Improvement 

 
Continually seeks ways to 

improve the library/media 
program and makes 

changes as needed in 
response to student and 

teacher feedback. 

 
Makes revisions to the 
library/media program 

when needed 

 
Makes modest changes 

in the library/media 
program when 

confronted with the 
need to change. 

 
Adheres to the 

current 
library/media 
program even 

in spite of 
evidence of its 

inadequacy. 
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ISD #347 Standards of Performance and Elements 

Special Education 

1.  Planning & 
Preparation 
for Learning 

 

 
Exemplary 

 
 

 
Proficient 

 
 

 
Working to 

Improve 
 

 
Improvement 

Necessary 
 

a. Knowledge 
 

Is an expert in how 
students learn as well as 
in the characteristics and 

impact of disabilities. 

Has a good grasp of how 
students learn as well as 
the characteristics and 
impact of disabilities. 

Is somewhat 
familiar with how 
students learn as 
well as with the 

characteristics and 
impact of 

disabilities. 

Has little familiarity 
with how students 
learn or with the 

characteristics and 
impact of disabilities. 

b. Lessons 

Designs individual and 
group lessons with clear, 
measurable goals closely 

aligned with state 
standards and/or IEPs. 

Designs individual and 
group lessons with 

measurable outcomes 
aligned with state and 

district standards and/or 
IEPs. 

Designs lessons 
only with IEPs in 

mind. 

Designs lessons aimed 
primarily at 

entertaining students 
or covering textbook 

chapters. 

c. Engagement 

Designs highly relevant 
lessons that motivates all 

students and engages 
them in active learning. 

Designs lessons that are 
relevant, motivating and 
engages most students. 

Plans lessons that 
may engage some 
students’ interests 

and attention. 

Plans lessons with 
very little likelihood 

of engaging or 
involving students. 

 

d. Materials 

Designs lesson that 
incorporate an 

appropriate mix of 
highly effective, multi-

cultural learning 
materials and strategies 
including technology. 

Designs lessons that use 
an appropriate, multi-

cultural mix of materials 
and technology. 

Plans lessons that 
involve a mixture 
of effective and 

mediocre learning 
materials. 

Plans lessons that rely 
mainly on mediocre 

and low-quality 
textbooks, workbooks 

or worksheets. 

e. Differentiation 

Designs lessons that 
break down complex 

tasks and addresses all 
learning needs, IEP 
goals, and styles. 

Designs lessons that 
consider most student 

learning needs, IEP goals, 
and styles. 

Designs lessons 
that only consider 

some students 
learning needs, IEP 

goals and styles. 

Designs lesson that do 
not consider student 
learning needs, IEP 
goals, and styles. 

f. Environment 

Utilizes room 
arrangement to create an 

environment that is 
inviting, safe and 

organized to maximize 
student learning. 

Utilizes room arrangement 
to create an environment 
that is inviting, safe and 

organized to enhance 
student learning. 

Utilizes room 
arrangement to 

create an 
environment that 

somewhat impacts 
student learning. 

Has given little 
thought to the physical 
make-up of the room. 
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2.  Classroom 
Management 

 

 
Exemplary 

 
 

 
Proficient 

 
 

 
Working to 

Improve 
 

 
Improvement 

Necessary 
 

a. Expectations 

Is direct, specific, 
consistent and tenacious 
in communicating and 

implementing high 
expectations for student 
behavior both in and out 

of the classroom. 

Clearly communicates and 
consistently implements 
expectations for student 

behavior. 

Announces and 
posts classroom 

rules and 
consequences and 
expects students to 

follow them. 

Comes up with ad hoc 
rules and 

consequences as 
events unfold; rules 
are inconsistently 

enforced. 

b. Relationships 

Shows respect, empathy 
and fairness to all 

students’ and builds 
strong relationships. 

Is fair and respectful 
toward students and builds 

positive relationships. 

Is fair and 
respectful towards 

students. 

Has difficulty building 
trust and respect from 

students. 

c. Climate 

Creates a climate of 
respect in the classroom 
in which disruption of 

learning is unthinkable. 

Creates a climate of 
respect in the classroom. 

Works to create a 
climate of respect 
in the classroom. 

Does not create a 
respectful learning 
environment; often 

classroom is 
disruptive. 

d. Routines 

Successfully implements 
class routines that 
students maintain 

throughout the 
year/class. 

Teaches class routines and 
works to maintain them 

throughout the year/class. 

Works to teach 
class routines, but 

many of the 
routines are not 

maintained 
throughout the 

year/class. 

Does not teach class 
routines and instead is 
constantly prompting 

students. 

e. Discipline 
Repertoire 

Varies discipline 
repertoire and 

consistently implements 
strategies effectively. 

Varies discipline 
repertoire and regularly 
implements strategies 

effectively. 

Has a limited 
disciplinary 

repertoire and some 
students are 

involved in off-task 
behavior. 

Has few discipline 
skills and constantly 

struggles to keep 
students on task. 

f. Efficiency 

Maximizes academic 
learning time through 

coherence, lesson 
momentum and smooth 

transitions. 

Effectively uses academic 
learning time through clear 

instructions and smooth 
transitions. 

Sometimes loses 
teaching time due 
to lack of clarity, 
interruptions or 

inefficient 
transitions. 

Loses instructional 
time because of 

confusion, 
interruptions and 
poorly executed 

transitions. 

g. Prevention 

Is alert, poised, dynamic 
and self-assured and 
prevents virtually all 

discipline problems from 
occurring. 

Has a confident, dynamic 
presence and prevents 

most discipline problems. 

Works to prevent 
discipline problems 

but disruptions 
occasionally occur. 

Discipline problems 
frequently occur in the 

classroom. 

h. Effort Based 

Encourages students to 
be risk-takers, learn 

from their mistakes and 
believe that through 

effort, they will improve 
their skills and 

knowledge. 

Guides students to learn 
from their mistakes and 

believe that through 
effective effort, they will 
improve their skills and 

knowledge. 

Corrects students 
when they make 

mistakes but does 
not guide learning 

from errors. 

Does not see mistakes 
as a learning tool; 

students do not feel 
comfortable taking 

risks. 
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3.  Delivery 
of Instruction 
 

 
Exemplary 

 
 

 
Proficient 

 
 

 
Working to 

Improve 
 

 
Improvement 

Necessary 
 

a. Expectations 

Exudes high 
expectations and 

convinces all students 
that they will master 

the material. 

Conveys to students: 
This is important, you 
can do it, and I’m not 
going to give up on 

you. 

Tells students that the 
subject matter is 

important and they 
need to work hard. 

Has few learning 
expectations and gives 
up on some students. 

b. Objectives 

Content objectives 
are clearly defined, 

aligned with 
standards, displayed 
and reviewed with 
students.  When 

asked students are 
able to share their 

objectives. 

Content objectives are 
defined and displayed 

in the classroom. 

Content objectives for 
students are implied 

but may not be posted 
prominently or content 

objectives are 
displayed but are not 

clearly defined or 
aligned with 
standards. 

No clearly defined 
content objectives for 

students. 

c. Connections 

Captures each 
students’ interest and 
makes connections to 

prior knowledge, 
experience, and 

reading. 

Activates students’ 
prior knowledge and 
hooks their interest in 

the lesson. 

Is sometimes 
successful in making 
the subject interesting 

and relating it to 
students prior 
knowledge. 

Rarely hooks students’ 
interest or makes 

connections to their 
lives. 

d. Clarity 

Always presents 
material clearly and 

succinctly with 
relevant and engaging 

examples. 

Uses clear 
explanations, 

appropriate language 
and relevant example to 

present material. 

Provides explanations 
and examples, but 

material may 
occasionally be 

unclear. 

Does not explain 
material or provide 

examples. 

e. Repertoire 

Utilizes a variety of 
highly effective 

teaching strategies, 
questions, pacing, 

materials, grouping 
practices and 

technologies to foster 
student learning. 

Uses teaching 
strategies, questions, 

pacing, materials, 
grouping practices and 
technologies to support 

student learning. 

Uses a limited range 
of teaching strategies, 
questions, materials, 

grouping practices and 
technologies with 

some success. 

Uses only one or two 
teaching strategies, 

technologies and types 
of questions and/or 
materials with little 

success. 

f. Differentiation 

Successfully reaches 
all students by 

skillfully 
differentiating and 

scaffolding. 

Differentiates and 
scaffolds instruction to 

accommodate most 
students’ learning 

needs. 

Works to 
accommodate students 
with learning deficits, 

with some success. 

Fails to differentiate 
instruction for students 
with learning deficits. 

g. Engagement 

Highly involves all 
students in focused 
work in which they 
are active learners 

and problem-solvers. 

Students actively think 
about, discuss, and use 

the ideas and skills 
being taught. 

Works to actively 
involve students, but 

some students are 
disengaged. 

Mostly lectures to 
students or has them 

plod through 
textbooks and 
worksheets. 

h. Application 

Consistently has all 
students summarize 
and internalize what 
they learn and apply 

it to real-life 
situations. 

Has students sum up 
what they have learned 

and apply it in a 
different context. 

Sometimes brings 
closure to lessons and 
asks students to think 

about applications. 

Moves on at the end of 
the lesson without 

closure or application 
to other contexts. 
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4.  Family and 
Community 

Outreach 
 

 
Exemplary 

 
 

 
Proficient 

 
 

 
Working to 

Improve 
 

 
Improvement 

Necessary 
 

a. Respect 

Communicates 
respectfully and 
proactively with 

parents; is sensitive to 
diverse family and 

community values and 
beliefs. 

Communicates respectfully 
with parents; is sensitive to 

diverse family and 
community values and 

beliefs. 

Works to be sensitive 
to the culture and 

beliefs of students’ 
families. 

Sometimes is 
insensitive to 

the culture and 
beliefs of 
students’ 
families. 

b. Communicating 
with Families 

Communicates 
expectations, promptly 
and frequently informs 
all parents, even those 
who are hard-to-reach, 
of positive news about 

students and 
immediately flags any 

problems. 
 

Communicates expectations, 
updates parents of good 

news and informs parents of 
behavior and learning 
problems; attempts to 
contact hard-to-reach 

parents. 

Updates easy-to-reach 
parents about 

expectations, behavior 
and learning problems, 

but rarely mentions 
positive news. 

 

Makes little or 
no effort to 

contact parents 
with news 

about students. 

c. Reporting 

Through conferences, 
report cards, emails, 

phone calls and 
Campus, provides 

detailed and helpful 
feedback to parents 

about student progress 
in a timely manner. 

Through conferences, report 
cards, emails, phone calls 

and Campus, provides 
helpful feedback to parents 
about student progress in a 

timely manner. 

Relies primarily on 
report cards, progress 

reports and 
conferences to 

communicate with 
parents and provide 

feedback about student 
progress. 

Gives out 
report cards 

and conducts 
conferences as 
required, but 

does not 
communicate 
effectively to 
parents about 

student 
progress. 

 

5.  Professional 
Responsibilities 
 

4 
Exemplary 

 
 

3 
Proficient 

 
 

2 
Working to 

Improve 
 

1 
Improvement 

Necessary 
 

a. Attendance 

Uses sick-time and 
personal leave time 

responsibly. Consistently 
adheres to the contractual 
hours of the school day. 

 
 

Uses sick-time and 
personal leave time 
responsibly. Usually 

adheres to the contractual 
hours of the school day. 

Is sometimes 
irresponsible with 

sick-time or personal 
leave time. Is 

sometimes 
irresponsible with the 
contractual hours of 

the school day. 

Is irresponsible 
with sick time, 
personal leave 
time, and with 
the contractual 

hours of the 
school day. 

b. Reliability 

Carries out paperwork, 
duties and assignments 

conscientiously and 
punctually.  Keeps 

Is punctual and reliable 
with paperwork, duties 

and assignments.  Keeps 
accurate records. 

Occasionally late 
with paperwork or 
duties.  Records 

Frequently late 
with paperwork 
duties or other 
assignments.  
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thorough and accurate 
records. 

sometimes have 
errors. 

Numerous errors 
in records. 

c. Professionalism 
Presents as a consummate 

professional in words, 
action and appearance. 

Demonstrates professional 
demeanor in words, action 

and appearance. 

Usually demonstrates 
professional 

demeanor in words, 
action and 

appearance. 

Sometimes is 
unprofessional 

in words, action 
and appearance. 

d. Judgment 

Is invariably ethical, 
honest and transparent, 

uses impeccable judgment 
and always respects 

confidentiality. 

Is ethical and transparent, 
uses good judgment and 
maintains professional 

confidentiality. 

Strives to be ethical 
and transparent and 
uses good judgment. 

Sometimes uses 
questionable 

judgment, is less 
than completely 
forthright and/or 

discloses 
confidential 
information. 

e. Above-and-
Beyond 

Actively participates on 
teacher teams and 
committees and/or 

frequently volunteers for 
extra activities. 

Contributes ideas and 
expertise to teacher teams, 
meetings and committees 
to support the school and 

district’s mission. 

When asked, will 
serve on a committee 
and attend an extra 

activity. 

Does not 
contribute to the 

school and 
districts mission 

statements. 

f. Professional 
Growth 

Integrates research based 
practices from supervisors, 

colleagues, workshops, 
readings and other 

sources. 

Integrates teaching ideas 
from supervisors, 

colleagues, readings and 
other sources. 

Occasionally can be 
persuaded to try out 

new classroom 
practices. 

Is resistant to 
changing 
classroom 
practice. 

g. Language 

In professional contexts, 
speaks and writes 

correctly, succinctly, and 
eloquently. 

Uses correct grammar, 
syntax, usage, and spelling 
in professional contexts. 

Periodically makes 
errors in grammar, 

syntax, usage and/or 
spelling in 

professional contexts. 

Frequently 
makes errors in 

grammar, 
syntax, usage, 
and/or spelling 
in professional 

contexts. 

h. Openness 

Actively seeks out 
feedback and suggestions 
and uses them to improve 

performance. 

Listens thoughtfully to 
other viewpoints and 

responds constructively to 
suggestions and criticism. 

Is somewhat 
defensive but does 

listen to feedback and 
suggestions. 

Is defensive 
about criticism 
and resistant to 

change. 
 

6.  Special 
Education 
Services 

 

 
Exemplary 

 
 

 
Proficient 

 
 

 
Working to 

Improve 
 

 
Improvement 

Necessary 
 

a. Knowledge and 
compliance 

Demonstrates extensive 
knowledge of special 
education laws and 
procedures. Fully 
understands and 
complies with all 

procedural timelines 
and safeguards. 

Demonstrates thorough 
knowledge of special 
education laws and 

procedures. Faithfully 
adheres to all procedural 
timelines and safeguards. 

Demonstrates basic 
knowledge of special 
education laws and 

procedures, but needs 
support in 

implementation; does 
not always follow 

established timelines 
and safeguards. 

Demonstrates little or 
no knowledge of 

special education laws 
and procedures, and/or 

does not follow 
established procedures 

and guidelines. 
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b. IEP Team 
Meetings 

Effectively follows 
state mandated 

guidelines for annual 
reviews.  Contributes in 

a meaningful and 
concise way to annual 

review meetings. 

Follows state mandated 
guidelines for annual 
reviews.  Adequately 
contributes to annual 

review meetings. 

May not follow state 
mandated guidelines 
for annual reviews.  

May make unfocused 
or irrelevant 

contributions to 
annual review 

meetings. 

Does not follow state 
mandated guidelines 
for annual reviews.  

Does not contribute or 
makes irrelevant 
contributions to 
annual review 

meetings. 

c. Responding to 
Written 
Referrals 

Proactively responds to 
referrals and makes 
highly competent 

assessments of student 
needs by choosing 
suitable assessment 

procedures to address 
referral questions. 

Responds to referrals and 
makes adequate 

assessments of student 
needs by choosing suitable 
assessment procedures to 
address referral questions. 

Responds to referrals 
when pressed but 

completes inadequate 
assessments of student 

needs. 

Fails to respond to 
referrals, or makes 

hasty assessments of 
student needs. 

d. Written Reports Writes clear, detailed 
and accurate reports. Writes accurate reports. 

Writes accurate 
reports that lack 

specificity. 

Writes reports that are 
inaccurate. 

e. IEP Writing 

Creates well-written, 
thorough and concise 

IEPs that address 
student needs. 

Creates accurate, well-
written IEPs. 

Creates IEPs that are 
not always thorough 

or may be poorly 
written. 

Creates IEPs that are 
not thorough and are 

poorly written. 

f. Monitoring 
Progress 

Comprehensively and 
effectively measures 
progress towards IEP 
goals and objectives, 

and provides 
substantial feedback to 
students and parents. 

Measures progress 
towards IEP goals and 

objectives, and provides 
feedback to students and 

parents. 

Attempts to measure 
progress towards IEP 
goals and objectives, 

but may not be 
effective in 

monitoring or may not 
communicate progress 
effectively to students 

and parents. 

Does not measure 
progress towards IEP 
goals and objectives, 

and/or does not 
communicate progress 
to students or parents. 

7.  Special 
Education 
Services 

 

 
Exemplary 

 
 

 
Proficient 

 
 

 
Working to 

Improve 
 

 
Improvement 

Necessary 
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a. Assistive 
Technology 

Vigilantly ensures that 
assistive technologies 
required by IEP are 

being used, maintained, 
and monitored 

correctly. Is skilled in 
using assistive 

technology. 

Often checks to see that 
assistive technologies are 

being used, maintained and 
monitored correctly. Is 

effective at using assistive 
technology. 

Does not always 
check to see that 

assistive technologies 
are being used, 
maintained and 

monitored correctly. Is 
aware of assistive 

technology, but may 
not be skilled in using 

it. 

Does not check to see 
that assistive 

technologies are 
being used, 

maintained or 
monitored correctly. 

Is unaware of 
assistive technology, 

or is not skilled in 
using it. 

b. Consultation 

Proactively consults 
and advocates for 

students with 
administrators, teachers 
and support personnel 

with education and 
resources. 

Consults and advocates for 
students with administrators, 

teachers and support 
personnel. 

Sometimes consults 
and advocates for 

students with 
administrators, 

teachers and support 
personnel. 

Does not consult or 
advocate for students 
with administrators, 
teachers or support 

personnel. 
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ISD #347 Standards of Performance and Elements 

EL 
1.  Planning & 
Preparation 
for Learning 

 
Exemplary 

 
 

 
Proficient 

 
 

 
Working to 

Improve 
 

 
Improvement 

Necessary 
 

a. Knowledge 
 

Is an expert in the 
subject matter and is 

current on 
authoritative research 
on child development 

and how students 
learn. 

Knows the subject matter 
well and has a good grasp 
of child development and 

how students learn. 

Is somewhat familiar 
with the subject 

matter and has a few 
ideas of ways 

students develop and 
learn. 

Has little familiarity 
with the subject matter 
and few ideas on how 

to teach it and how 
students learn. 

b. Standards 

Has a detailed plan 
that is tightly aligned 

with WIDA ELD 
standards and external 

assessments. 

Plans units so students will 
meet WIDA ELD 

standards and be ready for 
external assessments. 

Has done some 
thinking about how to 

cover WIDA ELD 
standards and 

external assessments. 

Plans lesson by lesson 
and has little 

familiarity with WIDA 
ELD and external 

assessments. 

c. Lessons 

Designs lessons with 
clear, measurable 

goals closely aligned 
with WIDA ELD 
standards and unit 

outcomes. 

Designs lessons focused 
on measurable outcomes 
aligned with most WIDA 
ELD standards and goals. 

Designs lessons only 
with goals in mind. 

Designs lessons aimed 
primarily at 

entertaining students 
or covering textbook 

chapters. 

d. Engagement 

Designs highly 
relevant lessons that 

motivates all students 
and engages them in 

active learning. 

Designs lessons that are 
relevant, motivating and 
engages most students. 

Plans lessons that 
may engage some 
students’ interests 

and attention. 

Plans lessons with 
very little likelihood 

of engaging or 
involving students. 

 

e. Materials 

Designs lesson that 
incorporate an 

appropriate mix of 
highly effective, 

multi-cultural learning 
materials and 

strategies including 
available technology. 

Designs lessons that use 
an appropriate, multi-

cultural mix of materials 
and available technology. 

Plans lessons that 
involve a mixture of 

effective and 
mediocre learning 

materials. 

Plans lessons that rely 
mainly on mediocre 

and low-quality 
textbooks, workbooks 

or worksheets. 

f. Differentiation 

Designs lessons that 
break down complex 

tasks and addresses all 
learning needs and 

styles. 

Designs lessons that 
consider most student 

learning needs and styles. 

Designs lessons that 
only consider some 
students learning 
needs and styles. 

Designs lesson that do 
not consider student 
learning needs and 

styles. 

g. Environment 

Utilizes room 
arrangement to create 
an environment that is 

inviting, safe and 
organized to maximize 

student learning. 

Utilizes room arrangement 
to create an environment 
that is inviting, safe and 

organized to enhance 
student learning. 

Utilizes room 
arrangement to create 
an environment that 
is somewhat impacts 

student learning. 

Has given little 
thought to the physical 
make up of the room. 
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2.  Classroom 
Management 

 

 
Exemplary 

 
 

 
Proficient 

 
 

 
Working to 

Improve 
 

 
Improvement 

Necessary 
 

a. Expectations 

Is direct, specific, 
consistent and tenacious 
in communicating and 

implementing high 
expectations for student 
behavior both in and out 

of the classroom. 

Clearly communicates and 
consistently implements 
expectations for student 

behavior. 

Announces 
classroom rules and 
consequences and 
expects students to 

follow them. 

Comes up with ad hoc 
rules and 

consequences as 
events unfold; rules 
are inconsistently 

enforced. 

b. Relationships 

Shows respect, empathy 
and fairness to all 

students’ and builds 
strong relationships. 

Is fair and respectful 
toward students and builds 

positive relationships. 

Is fair and 
respectful towards 

students. 

Has difficulty building 
trust and respect from 

students. 

c. Climate 

Creates a climate of 
respect in the classroom 
in which disruption of 
learning is very rare. 

Creates a climate of 
respect in the classroom. 

Works to create a 
climate of respect 
in the classroom. 

Does not create a 
respectful learning 
environment; often 

classroom is 
disruptive. 

d. Routines 

Successfully implements 
class routines that 
students maintain 

throughout the 
year/class. 

Teaches class routines and 
works to maintain them 

throughout the year/class. 

Works to teach 
class routines, but 

many of the 
routines are not 

maintained 
throughout the 

year/class. 

Does not teach class 
routines and instead is 
constantly prompting 

students. 

e. Discipline 
Repertoire 

Varies discipline 
repertoire and 

consistently implements 
strategies effectively. 

Varies discipline 
repertoire and regularly 
implements strategies 

effectively. 

Has a limited 
disciplinary 

repertoire and some 
students are 

involved in off-task 
behavior. 

Has few discipline 
skills and constantly 

struggles to keep 
students on task. 

f. Efficiency 

Maximizes academic 
learning time through 

coherence, lesson 
momentum and smooth 

transitions. 

Effectively uses academic 
learning time through clear 

instructions and smooth 
transitions. 

Sometimes loses 
teaching time due 
to lack of clarity, 
interruptions or 

inefficient 
transitions. 

Loses instructional 
time because of 

confusion, 
interruptions and 
poorly executed 

transitions. 

g. Prevention 

Is alert, poised, dynamic 
and self-assured and 
prevents virtually all 

discipline problems from 
occurring. 

Has a confident, dynamic 
presence and prevents 

most discipline problems. 

Works to prevent 
discipline problems 

but disruptions 
occasionally occur. 

Discipline problems 
frequently occur in the 

classroom. 

h. Effort Based 

Encourages students to 
be risk-takers, learn 

from their mistakes and 
believe that through 

effort, they will improve 
their skills and 

knowledge. 

Guides students to learn 
from their mistakes and 

believe that through 
effective effort, they will 
improve their skills and 

knowledge. 

Corrects students 
when they make 

mistakes but does 
not guide learning 

from errors. 

Does not see mistakes 
as a learning tool; 

students do not feel 
comfortable taking 

risks. 
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3.  Delivery 
of 

Instruction 
 

 
Exemplary 

 
 

 
Proficient 

 
 

 
Working to 

Improve 
 

 
Improvement 

Necessary 
 

a. Expectations 

Exudes high 
expectations and 

convinces all students 
that they will master 

the material. 

Conveys to students: This 
is important, you can do 
it, and I’m not going to 

give up on you. 

Tells students that the 
subject matter is 

important and they 
need to work hard. 

Has few learning 
expectations and gives 
up on some students. 

b. Objectives 

Language objectives 
are clearly defined, 
aligned with WIDA 

ELD standards, 
displayed and reviewed 

with students.  When 
asked students are able 

to share their 
objectives. 

Language objectives are 
defined and displayed in 

the classroom. 

Language objectives 
for students are implied 
but may not be posted 
prominently or content 
objectives are displayed 

but are not clearly 
defined or aligned with 
WIDA ELD standards. 

No clearly defined 
language objectives 

for students. 

c. Connections 

Captures each students’ 
interest and makes 

connections to prior 
knowledge, experience, 

and reading. 

Activates students’ prior 
knowledge and hooks 

their interest in the 
lesson. 

Is sometimes successful 
in making the subject 

interesting and relating 
it to students prior 

knowledge. 

Rarely hooks students’ 
interest or makes 

connections to their 
lives. 

d. Clarity 

Always presents 
material clearly and 

succinctly with relevant 
and engaging examples. 

Uses clear explanations, 
appropriate language and 

relevant example to 
present material. 

Provides explanations 
and examples, but 

material may 
occasionally be unclear. 

Does not explain 
material or provide 

examples. 

e. Repertoire 

Utilizes a variety of 
highly effective 

teaching strategies, 
questions, pacing, 

materials, grouping 
practices and available 
technologies to foster 

student learning. 

Uses teaching strategies, 
questions, pacing, 

materials, grouping 
practices and available 
technologies to support 

student learning. 

Uses a limited range of 
teaching strategies, 

questions, materials, 
grouping practices and 
available technologies 

with some success. 

Uses only one or two 
teaching strategies, 

available technologies 
and types of questions 
and/or materials with 

little success. 

f. Differentiation 

Successfully reaches all 
students by skillfully 
differentiating and 

scaffolding. 

Differentiates and 
scaffolds instruction to 

accommodate most 
students’ learning needs. 

Works to accommodate 
students with learning 

deficits, with some 
success. 

Fails to differentiate 
instruction for students 
with learning deficits. 

g. Engagement 

Highly involves all 
students in focused 

work in which they are 
active learners and 
problem-solvers. 

Students actively think 
about, discuss, and use 

the ideas and skills being 
taught. 

Works to actively 
involve students, but 

some students are 
disengaged. 

Mostly lectures to 
students or has them 

plod through 
textbooks and 
worksheets. 

h. Application 

Consistently has all 
students summarize and 

internalize what they 
learn and apply it to 
real-life situations. 

Has students sum up what 
they have learned and 
apply it in a different 

context. 

Sometimes brings 
closure to lessons and 
asks students to think 

about applications. 

Moves on at the end of 
the lesson without 

closure or application 
to other contexts. 



 

   

 

32 | P a g e  
 

 

4.  
Monitoring, 
Assessment 
and Follow-

Up 
 

 
Exemplary 

 
 

 
Proficient 

 
 

 
Working to 

Improve 
 

 
Improvement 

Necessary 
 

a. Criteria 

Provides and reviews 
clear criteria for 

proficient work, including 
rubrics or exemplars. 

Provides criteria for 
proficiency, including 
rubrics or exemplars. 

Informs students of 
the qualities that 

finished work should 
exhibit. 

Expects students 
to produce work 

without clear 
guidelines. 

 

b. Formative 
Assessment 

Frequently uses a variety 
of methods to check for 

understanding in the 
moment of instruction 
and immediately re-

teaches or clarifies.  Is 
tenacious in adjusting 
instructional practice. 

Uses a variety of methods to 
check for understanding and 
immediately re-teaches or 

clarifies and adjusts 
instructional practice. 

Has a limited 
repertoire of methods 

to check for 
understanding during 

instruction and 
sometimes misses 
opportunities for 

clarification. 

Uses ineffective 
methods (“Is 

everyone with 
me?”) to check for 

understanding. 

c. Student Self-
Assessment 

Has students set 
ambitious goals, 

continuously self-assess 
and take responsibility for 
improving performance. 

Has students set goals, self-
assess, and monitor their 

performance. 

Urges students to look 
over their work, see 

where they had trouble 
and aim to improve 

those areas. 

Allows students to 
move on without 
self-assessing and 
improving their 

work. 

d. Feedback 

Is timely and 
conscientious in 

providing specific, 
meaningful, corrective 
feedback to promote 

student language 
development. 

Is conscientious in providing 
specific, meaningful, 
corrective feedback to 

encourage student language 
development. 

Provides general 
feedback, but is not 

always conscientious 
or corrective to 

promote language 
development. 

Provides only 
summative 
feedback to 

students. 

e. Tenacity 

Relentlessly follow up 
with all students with 

personal attention so they 
reach proficiency. 

Takes responsibility for 
students who are not 

succeeding and gives them 
extra help. 

Offers extra help but 
with limited follow-

through; the onus is on 
the student to reach 

proficiency. 

Tells students that 
if they fail a test, 
that’s it; the class 
has to move on to 

cover the 
curriculum. 

f. Support 

Makes sure that all 
students who need 

additional support and 
specialized diagnoses 
receive appropriate, 
immediate services. 

When necessary, refers 
students for extra help 

and/or specialized diagnoses. 

Sometimes doesn’t 
promptly refer 

students for special 
help, or refers students 

who don’t need it. 

Fails to refer 
students for 

special services 
and/or refers 
students who 

don’t’ need them. 

i. Language 
Domains 

Incorporates all four of 
the domains: listening, 
speaking, reading and 

writing. 
 

Incorporates three of the 
four domains: listening, 
speaking, reading and 

writing. 

Incorporates two of the 
four domains: listening, 
speaking, reading and 

writing. 

Incorporates one of 
the four domains: 

listening, speaking, 
reading and writing. 
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g. Summative 
Assessment 

Utilizes thorough and 
purposeful summative 

assessments to evaluate 
student skill levels and 
implements improved 

instruction. 

Utilizes summative 
assessments to evaluate 
student skill levels and 

informs instruction. 

Utilizes summative 
assessments, but does 
not use data to inform 

instruction. 

Begins instruction 
without 

considering 
constructed 
summative 

assessments. 

h. Data Analysis 

Collaborates with 
colleagues and specialists 
to analyze formative and 
summative assessment 
data, draw conclusions 
about best practices and 

informs instruction. 

Works with colleagues to 
reflect on formative and 

summative assessment data 
and informs instruction. 

Reflects on summative 
assessment data, but 

does not make 
adjustments to 

instruction. 

Does not use data 
to inform 

instruction. 
 
 
 
 
 

     
5.  Family 

and 
Community 

Outreach 
 

 
Exemplary 

 
 

 
Proficient 

 
 

 
Working to 

Improve 
 

 
Improvement 

Necessary 
 

a. Respect 

Communicates 
respectfully and 

proactively with parents; 
is sensitive to diverse 

family and community 
values and beliefs. 

Communicates respectfully 
with parents; is sensitive to 

diverse family and 
community values and 

beliefs. 

Works to be sensitive 
to the culture and 

beliefs of students’ 
families. 

Sometimes is 
insensitive to the 

culture and beliefs 
of students’ 

families. 

b. Communicatin
g with 
Families 

Communicates 
expectations, promptly 

and frequently informs all 
parents, even those who 

are hard-to-reach, of 
positive news about 

students and immediately 
flags any problems. 

 

Communicates expectations, 
updates parents of good 

news and informs parents of 
behavior and learning 
problems; attempts to 
contact hard-to-reach 

parents. 

Updates easy-to-reach 
parents about 

expectations, behavior 
and learning problems, 

but rarely mentions 
positive news. 

 

Makes little or no 
effort to contact 

parents with news 
about students. 

c. Reporting 

Through conferences, 
report cards, emails, 

phone calls and Campus, 
provides detailed and 
helpful feedback to 

parents about student 
progress in a timely 

manner. 

Through conferences, report 
cards, emails, phone calls 

and Campus, provides 
helpful feedback to parents 
about student progress in a 

timely manner. 

Relies primarily on 
report cards, progress 

reports and 
conferences to 

communicate with 
parents and provide 

feedback about student 
progress. 

Gives out report 
cards and conducts 

conferences as 
required, but does 
not communicate 

effectively to 
parents about 

student progress. 
 

 

 

 



 

   

 

34 | P a g e  
 

 

6.  Professional 
Responsibilities 

 

4 
Exemplary 

 
 

3 
Proficient 

 
 

2 
Working to 

Improve 
 

1 
Improvement 

Necessary 
 

a. Attendance 

Uses sick-time and 
personal leave time 

responsibly. Consistently 
adheres to the contractual 
hours of the school day. 

 
 

Uses sick-time and 
personal leave time 
responsibly. Usually 

adheres to the contractual 
hours of the school day. 

Is sometimes 
irresponsible with 

sick-time or personal 
leave time. Is 

sometimes 
irresponsible with the 
contractual hours of 

the school day. 
 

Is irresponsible 
with sick time, 
personal leave 
time, and with 
the contractual 

hours of the 
school day. 

b. Reliability 

Carries out paperwork, 
duties and assignments 

conscientiously and 
punctually.  Keeps 

thorough and accurate 
records. 

Is punctual and reliable 
with paperwork, duties 

and assignments.  Keeps 
accurate records. 

Occasionally late 
with paperwork or 
duties.  Records 
sometimes have 

errors. 

Frequently late 
with paperwork 
duties or other 
assignments.  

Numerous errors 
in records. 

c. Professionalism 
Presents as a consummate 

professional in words, 
action and appearance. 

Demonstrates professional 
demeanor in words, action 

and appearance. 

Usually demonstrates 
professional 

demeanor in words, 
action and 

appearance. 

Sometimes is 
unprofessional 

in words, action 
and appearance. 

d. Judgment 

Is invariable ethical, 
honest and transparent, 

uses impeccable judgment 
and always respects 

confidentiality. 

Is ethical and transparent, 
uses good judgment and 
maintains professional 

confidentiality. 

Strives to be ethical 
and transparent and 
uses good judgment. 

Sometimes uses 
questionable 

judgment, is less 
than completely 
forthright and/or 

discloses 
confidential 
information. 

e. Above-and-
Beyond 

Actively participates on 
teacher teams and 
committees and/or 

frequently volunteers for 
extra activities. 

Contributes ideas and 
expertise to teacher teams, 
meetings and committees 
to support the school and 

district’s mission. 

When asked, will 
serve on a committee 
and attend an extra 

activity. 

Does not 
contribute to the 

school and 
districts mission 

statements. 

f. Collaboration 

Meets weekly with 
colleagues to plan units, 
share ideas, and analyze 

interim assessments. 

Meets regularly with 
colleagues to plan units, 
share teaching ideas, and 

look at student work. 
 

Meets occasionally 
with colleagues to 
share ideas about 

teaching and 
students. 

 
 

Meets 
infrequently 

with colleagues, 
and 

conversations 
lack education 

substance. 

g. Professional 
Growth 

Integrates research based 
practices from supervisors, 

colleagues, workshops, 
readings and other 

sources. 

Integrates teaching ideas 
from supervisors, 

colleagues, readings and 
other sources. 

Occasionally can be 
persuaded to try out 

new classroom 
practices. 

Is resistant to 
changing 
classroom 
practice. 
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h. Language 

In professional contexts, 
speaks and writes 

correctly, succinctly, and 
eloquently. 

Uses correct grammar, 
syntax, usage, and spelling 
in professional contexts. 

Periodically makes 
errors in grammar, 

syntax, usage and/or 
spelling in 

professional contexts. 

Frequently 
makes errors in 

grammar, 
syntax, usage, 
and/or spelling 
in professional 

contexts. 

i. Openness 

Actively seeks out 
feedback and suggestions 
and uses them to improve 

performance. 

Listens thoughtfully to 
other viewpoints and 

responds constructively to 
suggestions and criticism. 

Is somewhat 
defensive but does 

listen to feedback and 
suggestions. 

Is defensive 
about criticism 
and resistant to 

change. 
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ISD #347 Standards of Performance and Elements 

Psychologist 
 

 
1.  Planning & 
Preparation 
for Learning 

 

 
Exemplary 

 
 

 
Proficient 

 
 

 
Working to 

Improve 
 

 
Improvement 

Necessary 
 

a. Knowledge 
 

Is an expert in the 
subject matter and is 

current on authoritative 
research on child 

development and how 
students learn. 

Knows the subject matter 
well and has a good grasp 
of child development and 

how students learn. 

Is somewhat 
familiar with the 

subject matter and 
has a few ideas of 

ways students 
develop and learn. 

Has little familiarity 
with the subject matter 
and few ideas on how 

to teach it and how 
students learn. 

b. Engagement 

Designs highly relevant 
lessons that motivates all 

students and engages 
them in active learning. 

Designs lessons that are 
relevant, motivating and 
engages most students. 

Plans lessons that 
may engage some 
students’ interests 

and attention. 

Plans lessons with 
very little likelihood 

of engaging or 
involving students. 

 

c. Environment 

Utilizes room 
arrangement to create an 

environment that is 
inviting, safe and 

organized to maximize 
student learning. 

Utilizes room arrangement 
to create an environment 
that is inviting, safe and 

organized to enhance 
student learning. 

Utilizes room 
arrangement to 

create an 
environment that is 
somewhat impacts 
student learning. 

Has given little 
thought to the physical 
make-up of the room. 

 

2.  Classroom 
Management 

 

 
Exemplary 

 
 

 
Proficient 

 
 

 
Working to 

Improve 
 

 
Improvement 

Necessary 
 

a. Relationships 

Shows respect, empathy 
and fairness to all 

students’ and builds 
strong relationships. 

Is fair and respectful 
toward students and builds 

positive relationships. 

Is fair and 
respectful towards 

students. 

Has difficulty building 
trust and respect from 

students. 

b. Climate 

Creates a climate of 
respect in the classroom 
in which disruption of 

learning is unthinkable. 

Creates a climate of 
respect in the classroom. 

Works to create a 
climate of respect 
in the classroom. 

Does not create a 
respectful learning 
environment; often 

classroom is 
disruptive. 

c. Effort Based 
Encourages students to 

be risk-takers, learn 
from their mistakes and 

Guides students to learn 
from their mistakes and 

believe that through 

Corrects students 
when they make 

mistakes but does 

Does not see mistakes 
as a learning tool; 

students do not feel 
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believe that through 
effort, they will improve 

their skills and 
knowledge. 

effective effort, they will 
improve their skills and 

knowledge. 

not guide learning 
from errors. 

comfortable taking 
risks. 

 

3. Counseling 
 

Exemplary 
 

Proficient 
 

Needs Improvement 
 

Unsatisfactory 

a. 
Relationships 

Shows respect, 
empathy and fairness 
to students’ diverse 

backgrounds, 
identities, strengths 
and challenges; and 

builds strong 
relationships. 

Is fair and respectful 
towards student 

differences and builds 
positive relationships 
with most students. 

Is fair and respectful 
towards most students 

and builds positive 
relationships with 

some students. 

Can be unfair and 
disrespectful to students; 

plays favorites. 

b. 
Listening 
skills/awareness of 
counselee 

Is keenly aware of 
student’s thoughts, 

feelings and 
nonverbal behaviors. 

Provides space in 
counseling 

relationship for 
student to 

communicate. 
Communicates 

understanding of 
student’s perspective 
with fluency within 

the counseling 
relationship. Asks 
open- and close-
ended questions. 

Is aware of student’s 
thoughts, feelings and 
nonverbal behaviors. 

Provides space in 
counseling 

relationship for 
student to 

communicate. 
Communicates 

understanding of 
student’s perspective 
at key junctures. Asks 

open- and close-
ended questions. 

Is variably aware of 
student’s thoughts, 

feelings and 
nonverbal behaviors. 

Inconsistently 
provides space in 

counseling 
relationship for 

student to 
communicate. May 

not demonstrate 
understanding of 

student’s perspective. 
Sometimes over-

relies on close-ended 
questions 

Has limited awareness of 
student’s thoughts, feelings 
and nonverbal behaviors. 
Does not provide space in 
counseling relationship for 
student to communicate. 

Over- relies on close-ended 
questions. 

c. 
Awareness of self in 
counseling process 

Exhibits consistent 
awareness of own 
thoughts, feelings, 

verbal behaviors and 
nonverbal behaviors 

in the counseling 
relationship and of 

how these impact the 
counselee and 

counseling process. 

Exhibits awareness of 
key thoughts, 

feelings, verbal 
behaviors and 

nonverbal behaviors 
in the counseling 

relationship and of 
how these impact the 

counselee and 
counseling process. 

Exhibits variable 
awareness of own 
thoughts, feelings, 

verbal behaviors and 
nonverbal behaviors 

in the counseling 
relationship and of 

how these impact the 
counselee and 

counseling process. 

Exhibits limited awareness 
of own thoughts, feelings, 

verbal behaviors and 
nonverbal behaviors in the 
counseling relationship and 

of how these impact the 
counselee and counseling 

process. 

d. 
Feedback 

Diligently assists 
students in 

developing self-
awareness and in 

processing the impact 
of their behavior on 

others. 

Consistently assists 
students in 

developing self-
awareness and in 

processing the impact 
of their behavior on 

others. 

Inconsistently 
attempts to address 

student behavior and 
provide feedback 

about the impact of 
their behavior on 

others. 

Ignores student behavior 
and does not provide 

feedback about the impact 
of their behavior. 

e. 
Flexibility 

Deftly adapts 
counseling sessions to 

Is flexible about 
modifying counseling 

Is focused on 
implementing 

Is rigid and inflexible with 
counseling sessions and 
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maximize teachable 
moments and correct 
misunderstandings. 

sessions to take 
advantage of 

teachable moments. 

counseling session 
plans and sometimes 

misses teachable 
moments. 

rarely takes advantage of 
teachable moments. 

f. Application/ 
generalization 

Consistently has 
students summarize 
and internalize what 

they learn and apply it 
to multiple real-life 

situations. 

Has students sum up 
what they have 

learned and apply it 
in a different context. 

Asks students to 
think about real-life 
applications for what 
they are studying, but 

does not have 
students apply 
information. 

Does not have students 
reflect on or apply 

strategies. 

 

 

4. Assessment 
 

Exemplary 
 

Proficient 
 

Needs 
Improvement 

 
Unsatisfactory 

a. Evaluation 
design 

Administers 
assessments from a 

broad repertoire then 
chooses the most 
appropriate to the 

referral question and 
conducts thorough 

record review. 

Administers 
appropriate 
evaluation 

instruments selected 
and conducts 

appropriate record 
review. 

May not administer 
appropriate 
evaluation 

instruments and 
gathers limited 

historical review. 

Resists administering 
evaluations, selects 

instruments inappropriate to 
the situation, and/or gathers 

minimal information on 
history. 

b. Qualitative 
Behavior 
Analysis 

Consistently 
administers tests 

within 
standardization 

guidelines, while 
integrating 

information about 
qualitative responses 

across tests and 
adjusting testing 

accordingly. 

Administers tests 
according to testing 
standards. Adjusts 

testing (without 
sacrificing 

standardization) 
based on qualitative 
observations in a test 

(e.g., testing the 
limits). 

Able to administer 
within 

standardization 
guidelines, but only 

limited ability to 
interpret qualitative 
behaviors and utilize 

those behaviors to 
inform testing 
decisions and 

interpretations. 

Unable to administer in 
standardization guidelines and 
does not interpret qualitative 

responses. 

c. Report Writing 

Writes reports that 
are thorough yet 

concise, well written 
and include research 
based, appropriate 
recommendations. 

Writes reports that 
are thorough and 

well written 
including appropriate 

recommendations. 

Writes reports that 
are not always 

thorough, may be 
poorly written or 

unnecessarily long. 
Includes 

recommendations 
that are somewhat 

appropriate. 

Writes reports that are not 
thorough or poorly written. 

May not include 
recommendations or includes 

recommendations that are 
inappropriate. 

d. Verbal 
communication 
of test results 

Communicates test 
results clearly and 

concisely, including 
academic and social 
implications when 

appropriate; 
communication is 

Communicates test 
results clearly, 

including academic 
and social 

implications when 
appropriate; 

communication is 

May not clearly or 
effectively 

communicate test 
results, and 

sometimes misses 
academic or social 
implications; may 

Does not communicate test 
results effectively; may 

provide information that is not 
appropriate. 
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understood by 
audience. 

usually understood 
by audience. 

not communicate in 
an appropriately 
concise manner. 

 

 

5. 
Consultation 

 
Exemplary 

 
Proficient 

 
Needs Improvement 

 
Unsatisfactory 

a. Responding to 
referrals 

Consults frequently 
and/or in a timely 

manner with 
colleagues, 

contributing own 
insights and tailoring 

intervention to the 
presenting issues. 

Anticipates 
problems and 

consults before 
problem arises. 

Consults frequently 
and/or in a timely 

manner with 
colleagues, and 

tailors intervention 
to the presenting 

issues. 

Consults on sporadic 
basis with 
colleagues. 

Sometimes makes 
successful attempts 
to tailor intervention 

to the presenting 
issues. May not 

respond in a timely 
manner. 

Fails to consult with 
colleagues or to tailor 

intervention to the presenting 
issues. 

b. Communication 

Effectively and 
consistently 

communicates with 
staff, administrators 
or parents in a clear 

and efficient 
manner. 

Communicates with 
staff, administrators 
or parents in a clear 

and efficient 
manner. 

Sometimes 
communicates with 
staff, administrators 
or parents, but may 

not be fully clear and 
efficient (e.g., may 

provide unnecessary 
details). 

Does not communicate with 
staff, administrators or parents, 

or may confuse the listener 
(e.g., is off- topic). 

c. Contributions 

Frequently 
contributes valuable 
ideas and expertise 
to teacher teams, 

meetings and 
committees to 

further the school 
and district’s 

mission. 

Contributes ideas 
and expertise to 
teacher teams, 
meetings and 
committees to 

support the school 
and district’s 

mission. 

Is reluctant to 
contribute to teams, 

meetings and 
committees, or 

contributions are 
minimally helpful. 

Does not contribute to teacher 
teams, meetings or 

committees. 

d. Collaboration 

Collaborates with 
colleagues to plan 
and share ideas, 

resulting in positive 
impact in classroom 

or for student. 

Meets occasionally 
with colleagues to 
share ideas about 
teaching, learning 
and students, but 

such conversations 
do not always 

impact the classroom 
or student. 

 

Meets infrequently 
with colleagues, and 
conversations lack 

educational 
substance. 

 

Meets at least weekly with 
colleagues to plan and share 
ideas, resulting in significant 
improvement in classroom or 

for student. 
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6.  Family 
and 

Community 
Outreach 

 

 
Exemplary 

 
 

 
Proficient 

 
 

 
Working to 

Improve 
 

 
Improvement 

Necessary 
 

a. Respect 

Communicates 
respectfully and 

proactively with parents; is 
sensitive to diverse family 
and community values and 

beliefs. 

Communicates respectfully 
with parents; is sensitive to 

diverse family and 
community values and 

beliefs. 

Works to be sensitive 
to the culture and 

beliefs of students’ 
families. 

Sometimes is 
insensitive to the 

culture and beliefs 
of students’ 

families. 

b. Communicating 
with Families 

Communicates 
expectations, promptly and 

frequently informs all 
parents, even those who 

are hard-to-reach, of 
positive news about 

students and immediately 
flags any problems. 

 

Communicates expectations, 
updates parents of good 

news and informs parents of 
behavior and learning 
problems; attempts to 
contact hard-to-reach 

parents. 

Updates easy-to-reach 
parents about 

expectations, behavior 
and learning problems, 

but rarely mentions 
positive news. 

 

Makes little or no 
effort to contact 

parents with news 
about students. 

c. Release of 
Information 

Always secures necessary 
permission to 

communicate with other 
providers outside of 

schools. 
 

Secures necessary 
permission to communicate 
with other providers outside 

of schools. 
 

Sometimes secures 
necessary permission 
to communicate with 

other providers outside 
of schools. 

 

Does not secure 
necessary 

permission to 
communicate with 

other providers 
outside of schools. 

 
 

7.  Professional 
Responsibilities 

 

 
Exemplary 

 
 

 
Proficient 

 
 

 
Working to 

Improve 
 

 
Improvement 

Necessary 
 

 a.     Attendance 

Uses sick-time and 
personal leave time 

responsibly. Consistently 
adheres to the contractual 
hours of the school day. 

 
 

Uses sick-time and 
personal leave time 
responsibly. Usually 

adheres to the contractual 
hours of the school day. 

Is sometimes 
irresponsible with 

sick-time or personal 
leave time. Is 

sometimes 
irresponsible with the 
contractual hours of 

the school day. 

Is irresponsible 
with sick time, 
personal leave 
time, and with 
the contractual 

hours of the 
school day. 

b. Reliability 

Carries out paperwork, 
duties and assignments 

conscientiously and 
punctually.  Keeps 

thorough and accurate 
records. 

Is punctual and reliable 
with paperwork, duties 

and assignments.  Keeps 
accurate records. 

Occasionally late 
with paperwork or 
duties.  Records 
sometimes have 

errors. 

Frequently late 
with paperwork 
duties or other 
assignments.  

Numerous errors 
in records. 

c. Professionalism 
Presents as a consummate 

professional in words, 
action and appearance. 

Demonstrates professional 
demeanor in words, action 

and appearance. 

Usually demonstrates 
professional 

demeanor in words, 

Sometimes is 
unprofessional in 
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action and 
appearance. 

words, action and 
appearance. 

d. Judgment 

Is invariable ethical, 
honest and transparent, 

uses impeccable judgment 
and always respects 

confidentiality. 

Is ethical and transparent, 
uses good judgment and 
maintains professional 

confidentiality. 

Strives to be ethical 
and transparent and 
uses good judgment. 

Sometimes uses 
questionable 

judgment, is less 
than completely 
forthright and/or 

discloses 
confidential 
information. 

e. Above-and-
Beyond 

Actively participates on 
teacher teams and 
committees and/or 

frequently volunteers for 
extra activities. 

Contributes ideas and 
expertise to teacher teams, 
meetings and committees 
to support the school and 

district’s mission. 

When asked, will 
serve on a committee 
and attend an extra 

activity. 

Does not 
contribute to the 

school and 
districts mission 

statements. 

f. Collaboration 

Meets weekly with 
colleagues to plan units, 
share ideas, and analyze 

interim assessments. 

Meets regularly with 
colleagues to plan units, 
share teaching ideas, and 

look at student work. 
 

Meets occasionally 
with colleagues to 
share ideas about 

teaching and 
students. 

 
 

Meets 
infrequently with 
colleagues, and 
conversations 
lack education 

substance. 

g. Professional 
Growth 

Integrates research based 
practices from supervisors, 

colleagues, workshops, 
readings and other 

sources. 

Integrates teaching ideas 
from supervisors, 

colleagues, readings and 
other sources. 

Occasionally can be 
persuaded to try out 

new classroom 
practices. 

Is resistant to 
changing 
classroom 
practice. 

h. Language 

In professional contexts, 
speaks and writes 

correctly, succinctly, and 
eloquently. 

Uses correct grammar, 
syntax, usage, and spelling 
in professional contexts. 

Periodically makes 
errors in grammar, 

syntax, usage and/or 
spelling in 

professional contexts. 

Frequently makes 
errors in 

grammar, syntax, 
usage, and/or 

spelling in 
professional 

contexts. 

i. Openness 

Actively seeks out 
feedback and suggestions 
and uses them to improve 

performance. 

Listens thoughtfully to 
other viewpoints and 

responds constructively to 
suggestions and criticism. 

Is somewhat 
defensive but does 

listen to feedback and 
suggestions. 

Is defensive 
about criticism 
and resistant to 

change. 
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ISD #347 Standards of Performance and Elements 

School Nurse 
 

1.  Planning & 
Preparation 
for Learning 

 

 
Exemplary 

 
 

 
Proficient 

 
 

 
Working to 

Improve 
 

 
Improvement 

Necessary 
 

a. Knowledge 
 

Is an expert in the 
subject matter and is 

current on authoritative 
research on child 
development and 

nursing techniques. 

Knows the subject matter 
well and has a good grasp 
of child development and 

nursing techniques. 

Is somewhat 
familiar with the 

subject matter and 
has a partial 

understanding of 
nursing techniques. 

Has little familiarity 
with the subject matter 

and little 
understanding of 

nursing techniques. 

b. Standards 

Has extensive 
knowledge of current 
professional practice 

standards, education and 
health care laws, school 
policies and resources 
for students, including 
those available through 

the school, in the district 
and in the community. 

 

Displays awareness of 
current professional 
practice standards, 

education and health care 
laws, school policies and 

resources for students 
available through the 

school and district, with 
some familiarity with 

resources external to the 
school. 

 

Displays awareness 
of current 

professional 
practice standards, 

education and 
health care laws, 

school policies and 
of resources for 

students available 
through the school 
or district, but has 
no knowledge of 

resources external 
to the school. 

Displays little or no 
awareness of current 
professional practice 
standards, education 
and health care laws, 
school policies or of 

resources for students. 
 

 

2.  
Environment 

 

 
Exemplary 

 
 

 
Proficient 

 
 

 
Working to 

Improve 
 

 
Improvement 

Necessary 
 

a. Expectations 

Is direct, specific, 
consistent and tenacious 
in communicating and 

implementing high 
expectations for student 
and staff both in and out 

of the nursing 
environment. 

Clearly communicates and 
consistently implements 
expectations for student 

and staff. 

Communicates 
some expectations 

for student and 
staff. 

Does not communicate 
expectations to student 

and staff. 

b. Relationships 
Shows respect, empathy 

and fairness to all 
students, parents and 

Is fair and respectful 
toward students, parents 

Is fair and 
respectful towards 

Has difficulty building 
trust and respect from 
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staff and builds strong 
relationships. 

and staff and builds 
positive relationships. 

students, parents 
and staff. 

students, parents and 
staff. 

c. Climate 

Clearly creates a climate 
of respect in which 

health and wellness are 
promoted. 

Creates a climate of 
respect in which health 

and wellness are 
promoted. 

Works to create a 
climate of respect 

in which health and 
wellness are 
promoted. 

Does not create a 
respectful climate 
where health and 

wellness are 
promoted. 

d. Physical 
Environment 

Creates a physical 
environment in the 
health office that is 
inviting, safe and well 
organized to maximize 
student health and 
safety.   

Creates a physical 
environment in the health 
office that is inviting, safe 
and organized to enhance 
student health and safety.   

Creates a physical 
environment in the 
health office that is 
partially organized, 
safe and somewhat 
impacts student 
health and safety.   

Physical environment 
of the health office is 
organized 
inappropriately or 
unsafe. 

 

3.  Delivery 
of Service 

 

 
Exemplary 

 
 

 
Proficient 

 
 

 
Working to 

Improve 
 

 
Improvement 

Necessary 
 

a. Assessing 
student needs 

Expertly provides 
complex 

comprehensive 
assessments; displays 

advanced clinical 
knowledge when 

establishing a plan of 
care; observes and 
documents student 

responses; evaluates 
data to revise the plan. 

Accurately assesses 
various and specialized 

health needs of students; 
establishes a plan of care; 
observes and documents 

student’s response; 
evaluates data to revise 

the plan. 

Provides assessments 
of basic health needs, 
but does not create a 

detailed plan. 

Displays limited 
ability to assess 

healthcare needs, and 
does not formulate a 

plan of care. 

b. Administering 
medications to 
students 

Ensures that 
medications are 
administered by 

designated individuals 
and medication 

authorization forms are 
completed and filed. 
Shares knowledge of 

medication and 
importance of 

compliance with 
students/families. 

Ensures that medications 
are administered by 

designated individuals 
and medication 

authorization forms are 
completed and filed. 

Ensures that 
medications are 
administered by 

designated individuals, 
but medication 

authorization forms are 
not completed and/or 

not filed. 

Medications are 
administered with no 

regard to state or 
district policies, and 

medication 
authorization forms 
are not completed 
and/or not filed. 

c. Managing 
individual 
student 
emergency 
situations 

Searches for and 
implements innovative 

strategies to safely 
manage students with 
emergency care and 
evacuation needs. 

Develops written 
emergency plans specific 
to student health needs.  

Ensures student and staff 
understanding and 

implementation of plans. 

Working on the 
development of 

emergency plans for all 
students requiring one. 

Plans for emergency 
situations are not 
developed or are 

implemented on a 
limited basis. 
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d. Delegating 
and 
Supervising 

Effectively 
demonstrates 

appropriate delegation 
of care, consistently 

supervising and 
assessing for outcomes 

Determines appropriate 
level of delegation of 

care, communicating and 
training staff in 
implementation; 

monitoring outcomes. 

Assigns or delegates 
some tasks as defined 

by the state nurse 
practice act but is not 
regularly monitoring 

the delegation. 

Does not assign or 
delegate tasks in 

accordance with the 
nurse practice act or 
the knowledge and 
skills of assigned 

caregiver. 

e. Flexibility 

Continually seeks ways 
to improve the delivery 

of healthcare and 
makes changes as 

needed in response to 
student, parent and/or 

teacher input. 

Makes revisions in the 
delivery of healthcare 
when they are needed. 

Makes modest changes 
in the delivery of 
healthcare when 

confronted with the 
need for change. 

Makes no change in 
delivery of healthcare 
when confronted with 

the need to change. 

f. Collaborating 

Initiates collaboration 
with staff, offering 

suggestions and 
additional resources 
when appropriate. 

Initiates collaboration 
with staff. 

Collaborates with staff 
only when specifically 

asked to do so. 

Does not collaborate 
with staff. 

g. Advocating 
for students 

Proactively consults 
and advocates for 

students with 
administrators, teachers 
and support personnel. 

Consults and advocates 
for students with 

administrators, teachers 
and support personnel. 

Sometimes consults 
and advocates for 

students with 
administrators, teachers 
and support personnel. 

Does not consult or 
advocate for students 
with administrators, 
teachers or support 

personnel. 
 

4.  Family 
and 

Community 
Outreach 

 

 
Exemplary 

 
 

 
Proficient 

 
 

 
Working to 

Improve 
 

 
Improvement 

Necessary 
 

a. Respect 

Communicates respectfully 
and proactively with 

parents; is sensitive to 
diverse family and 

community values and 
beliefs. 

Communicates respectfully 
with parents; is sensitive to 

diverse family and 
community values and 

beliefs. 

Works to be sensitive 
to the culture and 

beliefs of students’ 
families. 

Sometimes is 
insensitive to the 

culture and beliefs 
of students’ 

families. 

b. Communica
ting with 
Families 

 
 
 

Promptly and frequently 
involves all parents, even 

those who are hard to reach, 
in supporting and caring for 
students with health-related 

concerns. 

Updates parents on students’ 
health and suggests ways to 

support health at home; 
attempts to contact hard-to-

reach parents. 

Updates easy-to-reach 
parents about how to 

help their children 
with health-related 

concerns. 

Makes little or no 
effort to contact 

parents about 
ways to help their 
child with health-
related concerns. 

c. Coordinatio
n of Care 

 

Clearly collaborates with 
student, family and other 

providers in identifying and 
securing appropriate and 

available resources to 
address health needs. 

Collaborates with student, 
family and other providers in 

identifying and securing 
appropriate and available 

resources to address health 
needs. 

Sometimes 
collaborates with 

student, family and 
other providers in 

identifying and 
securing appropriate 

and available 

Does not 
collaborate with 
student, family 

and other 
providers to 

address health 
needs. 
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resources to address 
health needs. 

 

 

 

 

5.  Professional 
Responsibilities 

 
Exemplary 

 

 
Proficient 

 

 
Working to 

Improve 

 
Improvement 

Necessary 

a. Attendance 

Uses sick-time and 
personal leave time 

responsibly. Consistently 
adheres to the contractual 
hours of the school day. 

 
 

Uses sick-time and 
personal leave time 
responsibly. Usually 

adheres to the contractual 
hours of the school day. 

Is sometimes 
irresponsible with 

sick-time or personal 
leave time. Is 

sometimes 
irresponsible with the 
contractual hours of 

the school day. 

Is irresponsible 
with sick time, 
personal leave 
time, and with 
the contractual 

hours of the 
school day. 

b. Reliability 

Carries out paperwork, 
duties and assignments 

conscientiously and 
punctually.  Keeps 

thorough and accurate 
records. 

Is punctual and reliable 
with paperwork, duties 

and assignments.  Keeps 
accurate records. 

Occasionally late 
with paperwork or 
duties.  Records 
sometimes have 

errors. 

Frequently late 
with paperwork 
duties or other 
assignments.  

Numerous errors 
in records. 

c. Professionalism 
Presents as a consummate 

professional in words, 
action and appearance. 

Demonstrates professional 
demeanor in words, action 

and appearance. 

Usually demonstrates 
professional 

demeanor in words, 
action and 

appearance. 

Sometimes is 
unprofessional in 
words, action and 

appearance. 

d. Judgment 

Is invariable ethical, 
honest and transparent, 

uses impeccable judgment 
and always respects 

confidentiality. 

Is ethical and transparent, 
uses good judgment and 
maintains professional 

confidentiality. 

Strives to be ethical 
and transparent and 
uses good judgment. 

Sometimes uses 
questionable 

judgment, is less 
than completely 
forthright and/or 

discloses 
confidential 
information. 

e. Above-and-
Beyond 

Actively participates on 
teacher teams and 
committees and/or 

frequently volunteers for 
extra activities. 

Contributes ideas and 
expertise to teacher teams, 
meetings and committees 
to support the school and 

district’s mission. 

When asked, will 
serve on a committee 
and attend an extra 

activity. 

Does not 
contribute to the 

school and 
districts mission 

statements. 

f. Professional 
Growth 

Integrates research based 
practices from supervisors, 

colleagues, workshops, 
readings and other 

sources. 

Integrates nursing 
practices from supervisors, 
colleagues, readings and 

other sources. 

Occasionally can be 
persuaded to try out 

new nursing 
practices. 

Is resistant to 
changing nursing 

practices. 

g. Language In professional contexts, 
speaks and writes 

Uses correct grammar, 
syntax, usage, and spelling 
in professional contexts. 

Periodically makes 
errors in grammar, 

syntax, usage and/or 

Frequently makes 
errors in 

grammar, syntax, 
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correctly, succinctly, and 
eloquently. 

spelling in 
professional contexts. 

usage, and/or 
spelling in 

professional 
contexts. 

h. Openness 

Actively seeks out 
feedback and suggestions 
and uses them to improve 

performance. 

Listens thoughtfully to 
other viewpoints and 

responds constructively to 
suggestions and criticism. 

Is somewhat 
defensive but does 

listen to feedback and 
suggestions. 

Is defensive 
about criticism 
and resistant to 

change. 

ISD #347 Standards of Performance and Elements 

Speech 
1.  Planning & 
Preparation 
for Learning 

 

 
Exemplary 

 
 

 
Proficient 

 
 

 
Working to 

Improve 
 

 
Improvement 

Necessary 
 

a. Knowledge 
 

Is an expert in the 
subject matter and is 

current on authoritative 
research on child 

development and how 
students learn. 

Knows the subject matter 
well and has a good grasp 
of child development and 

how students learn. 

Is somewhat 
familiar with the 

subject matter and 
has a few ideas of 

ways students 
develop and learn. 

Has little familiarity 
with the subject matter 
and few ideas on how 

to teach it and how 
students learn. 

b. Goals for speech 
and language 
program 

Establishes goals for the 
therapy program that are 
highly appropriate to the 
individual student to the 
age and developmental 
level of the students; 

develops goals following 
consultations with 

appropriate 
professionals. 

Establishes goals for the 
program that are clear and 

appropriate to the 
individual student. 

Establishes goals 
for the program 

that are 
rudimentary and 

partially suitable to 
the individual 

student. 

Has no clear goals for 
the therapy program, 
or establishes goals 

that are inappropriate 
to either the individual 

student. 

c. Interventions 
match standards 

Designs lessons with 
clear, measurable goals 

closely aligned with 
current needs and goals 

and/or with learning 
standards delineated by 

IEPs. 

Designs lessons focused 
on measurable outcomes 

aligned with most learning 
standards delineated by 

IEP. 

Plans lessons 
without considering 

IEP learning 
standards. 

Plans lessons aimed 
primarily at 

entertaining students. 

d. Differentiation 
in small group 
instruction 

Designs highly effective 
lessons that address 
individual student 
learning needs and 

goals. 

Designs lessons that target 
diverse learning needs and 

goals. 

Plans lessons with 
little thought as to 

how to 
accommodate 
special needs 

students. 

Plans lessons aimed at 
filling time. 

e. Materials 

Designs lesson that 
incorporate an 

appropriate mix of 
highly effective, multi-

Designs lessons that use 
an appropriate, multi-

cultural mix of materials 
and technology. 

Plans lessons that 
involve a mixture 
of effective and 

Plans lessons that rely 
mainly on mediocre 

and low-quality 
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cultural learning 
materials and strategies 
including technology. 

mediocre learning 
materials. 

textbooks, workbooks 
or worksheets. 

f. Engagement 

Designs highly relevant 
goals and lessons that 

orchestrate student 
ownership of the 

objectives of the session. 

Designs relevant lessons 
that promote student 

ownership of objectives of 
the session. 

Plans lessons that 
may engage some 
student interest but 
may not support all 
student investment 
in the objectives of 

the session. 

Plans lessons with 
little likelihood of 

engaging or involving 
students to attain 
objectives of the 

session. 

g. Environment 

Utilizes room 
arrangement to create an 

environment that is 
inviting, safe and 

organized to maximize 
student learning. 

Utilizes room arrangement 
to create an environment 
that is inviting, safe and 

organized to enhance 
student learning. 

Utilizes room 
arrangement to 

create an 
environment that is 
somewhat impacts 
student learning. 

Has given little 
thought to the physical 
makeup of the room. 

 

2.  Classroom 
Management 

 

 
Exemplary 

 
 

 
Proficient 

 
 

 
Working to 

Improve 
 

 
Improvement 

Necessary 
 

a. Expectations 

Is direct, specific and 
consistent in 

communicating 
intervention goals to 

students. 

Clearly communicates 
intervention goals to 

students. 

Sometimes 
communicates 

intervention goals 
to students. 

Does not communicate 
intervention goals to 

students. 

b. Relationships 

Shows respect, empathy 
and fairness to all 

students’ and builds 
strong relationships. 

Is fair and respectful 
toward students and builds 

positive relationships. 

Is fair and 
respectful towards 

students. 

Has difficulty building 
trust and respect from 

students. 

c. Behavioral 
Expectations 

Establishes and enforces 
standards for student 
conduct and behavior 

that foster positive 
interactions and support 

individual behavior. 
 

Implements strategies that 
mostly foster positive 

interactions and support 
individual behavior. 

 

Implements 
strategies that 

sometimes foster 
positive 

interactions but 
may not support 

individual 
behavior. 

Does not implement 
strategies to foster 

positive interactions, 
or strategies do not 
support individual 

behavior. 
 

d. Efficiency 

Maximizes therapy time 
through coherence, 

lesson momentum and 
smooth transitions. 

Effectively uses therapy 
time through clear 

instruction and transitions. 

Sometimes loses 
therapy time due to 

lack of clarity, 
interruptions, 

and/or inefficient 
transitions. 

Loses therapy time 
because of confusion, 

interruptions and 
poorly executed 

transitions. 

e. Connections 

Captures each students’ 
interest and makes 

connections to prior 
knowledge, experience, 

and reading. 

Activates students’ prior 
knowledge and hooks their 

interest in the lesson. 

Is sometimes 
successful in 

making the subject 
interesting and 

relating it to 
students prior 
knowledge. 

Rarely hooks students’ 
interest or makes 

connections to their 
lives. 
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f. Clarity 

Always presents 
material clearly and 

succinctly with relevant 
and engaging examples. 

Uses clear explanations, 
appropriate language and 

relevant example to 
present material. 

Provides 
explanations and 

examples, but 
material may 

occasionally be 
unclear. 

Does not explain 
material or provide 

examples. 

g. Differentiation 

Skillfully individualizes 
instruction to meet the 

learning needs and styles 
of all students. 

Individualizes instruction 
to accommodate most 

students’ learning needs. 

Attempts to 
individualize 

instruction and 
meet the needs of 

students with 
special needs, with 

mixed success. 

Fails to individualize 
instruction for students 

with special needs. 

h. Generalization 
of skills 

Consistently provides 
activities and strategies 

that will generalize skills 
to classroom and other 

settings. 

Provides activities and 
strategies that will 
generalize skills to 

classroom and other 
settings. 

Sometimes 
provides activities 
and strategies that 

will generalize 
skills to classroom 
and other settings. 

Does not provide 
activities or strategies 

that will generalize 
skills to classroom and 

other settings. 

i. Application 

Consistently has all 
students summarize and 

internalize what they 
learn and apply it to 
real-life situations. 

Has students sum up what 
they have learned and 
apply it in a different 

context. 

Sometimes brings 
closure to lessons 

and asks students to 
think about 

applications. 

Moves on at the end of 
the lesson without 

closure or application 
to other contexts. 

j. Formative 
Assessment 

Frequently uses a variety 
of methods to check for 

understanding in the 
moment of instruction 
and immediately re-

teaches or clarifies.  Is 
tenacious in adjusting 
instructional practice. 

Uses a variety of methods 
to check for understanding 

and immediately re-
teaches or clarifies and 

adjusts instructional 
practice. 

Has a limited 
repertoire of 

methods to check 
for understanding 
during instruction 

and sometimes 
misses 

opportunities for 
clarification. 

Uses ineffective 
methods (“Is everyone 
with me?”) to check 
for understanding. 

k. Feedback 

Is timely and 
conscientious in 

providing specific, 
constructive, meaningful 

feedback to promote 
student growth. 

Is conscientious in 
providing specific, 

constructive, meaningful 
feedback to encourage 

student growth. 
 

Provides general 
feedback, but is not 
always constructive 

or conscientious. 
 

Provides only 
summative feedback 

to the student. 
 

 

3.  Special 
Education 
Services 

 

 
Exemplary 

 
 

 
Proficient 

 
 

 
Working to 

Improve 
 

 
Improvement 

Necessary 
 

a. Knowledge 
of Disability 
Area 

Is an expert in speech 
and language and in 
child development as 

it relates to how 
students learn and 

Knows speech and 
language well and has a 

good grasp of child 
development as it relates 
to how students learn and 
perform in the classroom. 

Is somewhat familiar 
with speech and 

language, and/or has a 
few ideas about how 

students learn. 

Has little familiarity 
with speech and 

language. 
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perform in the 
classroom. 

b. Responding to 
formal Pre-feral 
and IEP Team 

referrals 

Proactively responds 
to referrals and makes 
thorough assessments 
of student needs by 
choosing suitable 

assessment 
procedures to answer 

referral questions. 

Responds to referrals and 
makes competent 

assessments of student 
needs by choosing 
suitable assessment 

procedures to answer 
referral questions. 

Responds to referrals 
when pressed, but may 

make inadequate 
assessments of student 

needs. 

Fails to respond or 
makes hasty 

assessments of student 
needs. 

c. Team 
Assessments 

Selects assessments 
that are consistent 

with MN eligibility 
criteria. 

Selects assessments that 
are generally consistent 

with MN eligibility 
criteria. 

Selects assessments 
that are sometimes 
consistent with MN 
eligibility criteria. 

Selects assessments 
that are not consistent 
with MN eligibility 

criteria. 

d. Written 
Consent 

Prepares forms for 
parents to sign to 
ensure necessary 
permissions are 

granted before testing 
and for releasing of 

information to outside 
agencies or 
individuals. 

Ensures necessary 
permission for 

evaluations and for 
release of information to 

outside agencies or 
individuals are granted. 

Sometimes ensures 
necessary permissions 

for testing, but not 
those for release of 

information. 

Fails to have the 
necessary permissions 

for evaluations or 
release of information. 

e. Collecting  
Information 

Is proactive in 
collecting relevant 

information, 
interviewing both 

teachers and parents 
when necessary. 
Always secures 

necessary permissions 
to communicate with 

outside providers. 

Collects all relevant 
information on which to 

base treatment plans. 
Secures necessary 

permissions to 
communicate with 
outside providers. 

Collects information on 
which to base treatment 
plans, but it may not be 

the most relevant. 
Sometimes secures 

necessary permissions 
to communicate with 

outside providers. 

Neglects to collect 
relevant information 

on which to base 
treatment plans. Does 

not secure the 
necessary permissions 
to communicate with 

outside providers. 

f. Written 
Reports 

Presents written 
reports that are 

accurate and clear, 
including 

educationally relevant 
recommendations, 
and are tailored for 

the audience. 

Writes reports that are 
accurate and appropriate 

to the audience. 

Writes reports that are 
accurate but lacking 

clarity and not always 
appropriate to the 

audience. 

Writes reports that are 
inaccurate or no 

appropriate to the 
audience. 

g. IEP writing 

Creates well-written, 
thorough and concise 

IEPs that include 
student needs. 

Creates well-written IEPs 
that include student 

needs. 

Creates IEPs that are 
not always thorough, 

may be poorly written. 

Creates IEPs that are 
not thorough, are 
poorly written. 

h. Data 
management 
system 

Has developed a 
highly effective data 
management system 

for monitoring 
student progress 
related to IEPs. 

Has developed an 
effective data 

management system for 
monitoring student 

progress related to IEPs. 

Has developed a 
rudimentary data 

management system for 
monitoring student 
progress related to 

IEPs. 

Has not developed 
data management 

system, or system is in 
disarray. 
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i. IEP team 
meetings 

Contributes in a 
meaningful and 

concise way to annual 
review meetings. 

 

Adequately contributes to 
annual review meetings. 

 

May make unfocused 
or irrelevant 

contributions to annual 
review meetings. 

 

Does not contribute, or 
makes irrelevant 
contributions to, 
annual review 

meetings. 
 

j. Consultation 

Proactively and 
effectively consults 
and advocates for 

students’ speech and 
language needs with 

administrators, 
teachers and support 

personnel as a 
resource on speech 

and language. 
 

Consults and advocates 
for students with 

administrators, teachers 
and support personnel. 

 

Sometimes consults 
and advocates for 

students with 
administrators, teachers 
and support personnel. 

 

Does not consult or 
advocate for students 
with administrators, 
teachers or support 

personnel. 
 

k. Assistive 
technology in 

IEP’s 

Vigilantly ensures 
that assistive 

technologies required 
by IEP are being 

used, maintained, and 
monitored correctly. 

Is skilled in using 
assistive technology. 

 

Often checks to see that 
assistive technologies are 
being used, maintained 

and monitored correctly. 
Is effective at using 
assistive technology. 

 

Does not always check 
to see that assistive 

technologies are being 
used, maintained and 

monitored correctly. Is 
aware of assistive 

technology, but may 
not be skilled in using 

it. 
 

Does not check to see 
that assistive 

technologies are being 
used, maintained or 

monitored correctly. Is 
unaware of assistive 
technology, or is not 

skilled in using it. 
 

l. Incorporates IEP 
goals 

Is fully aware of 
entire IEP and 

incorporates skills, 
goals and strategies 

from other disciplines 
for a coordinated 

approach. 
 

Is aware of entire IEP and 
sometimes incorporates 

skills from other 
disciplines. 

 

Is aware of some parts 
of IEP and incorporates 

skills from other 
disciplines when 

required or convenient. 
 

Is not aware of entire 
IEP and does not 

incorporate skills from 
other disciplines even 

when required. 
 

m. 3rd party 
billing 

Keeps organized 3rd 
party records and 
submits them in a 

timely manner. 

Keeps organized 3rd party 
records and submits 

them. 

Keeps somewhat 
organized 3rd party 
records and may 
submits them. 

Does not keep 3rd 
party records or does 

not submit them. 

n. Progress 
monitoring 

 

Comprehensively and 
effectively measures 
progress towards IEP 
goals and objectives, 

and provides 
substantial feedback 

to students and 
parents. 

 

Measures progress 
towards IEP goals and 

objectives, and provides 
feedback to students and 

parents. 
 

Attempts to measure 
progress towards IEP 
goals and objectives, 

but may not be 
effective in monitoring 

or may not 
communicate progress 
effectively to students 

and parents. 
 

Does not measure 
progress towards IEP 
goals and objectives, 

and/or does not 
communicate progress 
to students or parents. 
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4.  Family 
and 

Community 
Outreach 

 

 
Exemplary 

 
 

 
Proficient 

 
 

 
Working to 

Improve 
 

 
Improvement 

Necessary 
 

a. Respect 

Communicates respectfully 
and proactively with 

parents; is sensitive to 
diverse family and 

community values and 
beliefs. 

 

Communicates respectfully 
with parents; is sensitive to 

diverse family and 
community values and 

beliefs. 

Works to be sensitive 
to the culture and 

beliefs of students’ 
families. 

Sometimes is 
insensitive to the 

culture and beliefs 
of students’ 

families. 

b. Communica
ting with 
Families 

Communicates 
expectations, promptly and 

frequently informs all 
parents, even those who are 
hard-to-reach, of positive 
news about students and 
immediately flags any 

problems. 
 

Communicates expectations, 
updates parents of good 

news and informs parents of 
behavior and learning 
problems; attempts to 
contact hard-to-reach 

parents. 

Updates easy-to-reach 
parents about 

expectations, behavior 
and learning problems, 

but rarely mentions 
positive news. 

 

Makes little or no 
effort to contact 

parents with news 
about students. 

 

5.  Professional 
Responsibilities 

 

 
Exemplary 

 
 

 
Proficient 

 
 

 
Working to 

Improve 
 

 
Improvement 

Necessary 
 

a. Attendance 

Uses sick-time and 
personal leave time 

responsibly.  Consistently 
adheres to the contractual 
hours of the school day. 

 

Uses sick-time and 
personal leave time 
responsibly. Usually 

adheres to the contractual 
hours of the school day. 

Is sometimes 
irresponsible with 

sick-time or personal 
leave time.  Is 

sometimes 
irresponsible with the 
contractual hours of 

the school day. 

Is irresponsible 
with sick-time, 
personal leave 
time, and with 
the contractual 

hours of the 
school day. 

b. Reliability 

Carries out paperwork, 
duties and assignments 

conscientiously and 
punctually.  Keeps 

thorough and accurate 
records. 

Is punctual and reliable 
with paperwork, duties 

and assignments.  Keeps 
accurate records. 

Occasionally late 
with paperwork or 
duties.  Records 
sometimes have 

errors. 

Frequently late 
with paperwork 
duties or other 
assignments.  

Numerous errors 
in records. 

c. Professionalism 
Presents as a consummate 

professional in words, 
action and appearance. 

Demonstrates professional 
demeanor in words, action 

and appearance. 

Usually demonstrates 
professional 

demeanor in words, 
action and 

appearance. 

Sometimes is 
unprofessional in 
words, action and 

appearance. 

d. Judgment 

Is invariable ethical, 
honest and transparent, 

uses impeccable judgment 
and always respects 

confidentiality. 

Is ethical and transparent, 
uses good judgment and 
maintains professional 

confidentiality. 

Strives to be ethical 
and transparent and 
uses good judgment. 

Sometimes uses 
questionable 

judgment, is less 
than completely 
forthright and/or 
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discloses 
confidential 
information. 

e. Above-and-
Beyond 

Actively participates on 
teacher teams and 
committees and/or 

frequently volunteers for 
extra activities. 

Contributes ideas and 
expertise to teacher teams, 
meetings and committees 
to support the school and 

district’s mission. 

When asked, will 
serve on a committee 
and attend an extra 

activity. 

Does not 
contribute to the 

school and 
districts mission 

statements. 

f. Collaboration 

Meets weekly with 
colleagues to plan units, 
share ideas, and analyze 

interim assessments. 

Meets regularly with 
colleagues to plan units, 
share teaching ideas, and 

look at student work. 
 

Meets occasionally 
with colleagues to 
share ideas about 

teaching and 
students. 

 
 

Meets 
infrequently with 
colleagues, and 
conversations 
lack education 

substance. 

g. Professional 
Growth 

Integrates research based 
practices from supervisors, 

colleagues, workshops, 
readings and other 

sources. 

Integrates therapy 
practices from supervisors, 
colleagues, readings and 

other sources. 

Occasionally can be 
persuaded to try out 

new therapy 
practices. 

Is resistant to 
changing therapy 

practices. 

h. Language 

In professional contexts, 
speaks and writes 

correctly, succinctly, and 
eloquently. 

Uses correct grammar, 
syntax, usage, and spelling 
in professional contexts. 

Periodically makes 
errors in grammar, 

syntax, usage and/or 
spelling in 

professional contexts. 

Frequently makes 
errors in 

grammar, syntax, 
usage, and/or 

spelling in 
professional 

contexts. 

i. Openness 

Actively seeks out 
feedback and suggestions 
and uses them to improve 

performance. 

Listens thoughtfully to 
other viewpoints and 

responds constructively to 
suggestions and criticism. 

Is somewhat 
defensive but does 

listen to feedback and 
suggestions. 

Is defensive 
about criticism 
and resistant to 

change. 
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ISD #347 Standards of Performance and Elements 

Social Work 
1.  Planning & 
Preparation 
for Learning 

 

 
Exemplary 

 
 

 
Proficient 

 
 

 
Working to 

Improve 
 

 
Improvement 

Necessary 
 

a. Knowledge 
 

Is an expert in the 
subject matter and is 

current on authoritative 
research on child 

development and how 
students learn. 

Knows the subject matter 
well and has a good grasp 
of child development and 

how students learn. 

Is somewhat 
familiar with the 

subject matter and 
has a few ideas of 

ways students 
develop and learn. 

Has little familiarity 
with the subject matter 
and few ideas on how 

to teach it and how 
students learn. 

b. Expectations 

Encourage ways that 
students can consistently 
accomplish challenging 
goals through effective 

effort. 

Encourage ways that 
students can set and 

accomplish challenging 
goals through effective 

effort. 

May tell students 
that a goal is 

challenging and 
that they need to 

work hard, but does 
not encourage 

students to 
accomplish the goal 

through effective 
effort. 

Gives up on some 
students or 

communicates that 
some cannot 

accomplish changing 
goals. 

c. Regulations 
and Resources 

 
Displays extensive 

awareness of regulations 
and of resources for 

students, including those 
available through the 
school, district and 

community. 

Displays awareness of 
regulations and of 

resources for students 
available through the 

school and district, with 
some familiarity with 

resources external to the 
school. 

Displays awareness 
of regulations and 
of resources for 

students available 
through the school 
or district, but has 
no knowledge of 

resources external 
to the school. 

Displays little or no 
awareness of 

regulations or of 
resources for students. 

d. Engagement 

Designs highly relevant 
lessons that motivates all 

students and engages 
them in active learning. 

Designs lessons that are 
relevant, motivating and 
engages most students. 

Plans lessons that 
may engage some 
students’ interests 

and attention. 

Plans lessons with 
very little likelihood 

of engaging or 
involving students. 

 
e. Planning  

social work 
services 

Provides highly coherent 
input in planning social 

work services that 

Provides input in the 
planning of social work 

services that includes the 

Provides input in 
planning social 

work services that 

Provides input in 
planning social work 
services that consists 
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supports not only the 
individual students, but 

also the broader 
educational programs. 

important aspects of social 
work services in the 

setting. 

includes a number 
of worthwhile 

activities, but some 
of them don’t fit 
broader goals. 

of a random collection 
of unrelated activities, 
lacking coherence or 
an overall structure. 

f. Analysis and 
conclusion 

Individually and with 
colleagues, draws 

appropriate, actionable 
conclusions about 

programs, plans and 
practices from a 

thorough analysis of a 
wide range of data that 
improve short and long-
term planning decisions. 

Individually and with 
colleagues, draws 

appropriate conclusions 
about programs, plans and 
practices from a thorough 
analysis of a wide range of 

data to improve student 
learning, growth, and 

development. 

Draws conclusions 
from a limited 

analysis of data to 
inform student 

learning, growth, 
and development. 

Does not analyze data 
and/or draw 

conclusions from data 
beyond completing 

minimal requirements. 

g. Environment 

Utilizes room 
arrangement to create an 

environment that is 
inviting, safe and 

organized to maximize 
student learning. 

Utilizes room arrangement 
to create an environment 
that is inviting, safe and 

organized to enhance 
student learning. 

Utilizes room 
arrangement to 

create an 
environment that is 
somewhat impacts 
student learning. 

Has given little 
thought to the physical 
make up of the room. 

 

 

2.  Counseling 
 

 
Exemplary 

 
 

 
Proficient 

 
 

 
Working to 

Improve 
 

 
Improvement 

Necessary 
 

a. Respect  and 
rapport 

Establishes respect and 
rapport with all students 
so that they seek out the 
social worker, reflecting 
a high degree of comfort 
and trust in the student-
social work relationship.  
Encourages students to 

engage in positive 
interactions. 

Has positive and respectful  
interactions with students 
to cultivate comfort and 

trust in the student-social 
work relationship.  

Promotes positive student 
interactions among 

students. 

Has some positive 
and negative 

interactions with 
students.  

Sometimes is 
successful in 
encouraging 

positive 
interactions among 

students. 

Has at least some 
interactions with 
students that are 

negative or 
inappropriate.  Does 
not promote positive 
interactions among 

students. 

b. Relationships 

Shows respect, empathy 
and fairness to all 

students’ and builds 
strong relationships. 

Is fair and respectful 
toward students and builds 

positive relationships. 

Is fair and 
respectful towards 

students. 

Has difficulty building 
trust and respect from 

students. 

c. Problem-solving 

Demonstrates strong 
problem-solving skills 

and provides meaningful 
knowledge and 

assistance to others in 
problem-solving and 
conflict resolution. 

Demonstrates clear 
understanding of problem-

solving and provides 
information and insight to 
assist others in problem-

solving. 

Demonstrates some 
ability to problem-

solve and assist 
others. 

Has limited ability to 
solve problems or 

offer insight. 
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d. Responsiveness 
to students 

In a timely manner 
responds to student 

concerns. 

Often responds to student 
concerns. 

Is slow to respond 
to some student 

concerns. 

Does not respond to 
student concerns. 

e. Counseling 

Uses an extensive range 
of counseling techniques 

and activities to help 
students/groups acquire 

decision-making and 
problem-solving skills. 

Uses a range of counseling 
techniques and activities to 

help students/groups 
acquire decision-making 

and problem-solving 
skills. 

Displays a narrow 
range of counseling 

techniques and 
activities to help 
students/groups 

acquire decision-
making and 

problem-solving 
skills. 

Has few counseling 
techniques and 

activities to help 
students/groups 

acquire decision-
making and problem-

solving skills. 

f. Collaboration 

Collaborates with other 
programs/agencies, both 
within and beyond the 

school or district to meet 
individual student needs. 

Collaborates with other 
programs within the 

school or district to meet 
individual student needs. 

Is partially 
successful in 

collaborating with 
other programs 

within the school to 
meet student needs. 

Does not make 
connections with other 
programs in order to 
meet student needs. 

g. Application 

Consistently has all 
students summarize and 

internalize what they 
learn and apply it to 
real-life situations. 

Has students sum up what 
they have learned and 
apply it in a different 

context. 

Sometimes brings 
closure to lessons 

and asks students to 
think about 

applications. 

Moves on at the end of 
the lesson without 

closure or application 
to other contexts. 

h. Effort Based 

Encourages students to 
be risk-takers, learn 

from their mistakes and 
believe that through 

effort, they will improve 
their skills and 

knowledge. 

Guides students to learn 
from their mistakes and 

believe that through 
effective effort, they will 
improve their skills and 

knowledge. 

Corrects students 
when they make 

mistakes but does 
not guide learning 

from errors. 

Does not see mistakes 
as a learning tool; 

students do not feel 
comfortable taking 

risks. 

 

3.  Family and 
Community 

Outreach 
 

 
Exemplary 

 
 

 
Proficient 

 
 

 
Working to 

Improve 
 

 
Improvement 

Necessary 
 

a. Respect 

Communicates 
respectfully and 
proactively with 

parents; is sensitive to 
diverse family and 

community values and 
beliefs. 

Communicates respectfully 
with parents; is sensitive to 

diverse family and 
community values and 

beliefs. 

Works to be sensitive 
to the culture and 

beliefs of students’ 
families. 

Sometimes is 
insensitive to the 

culture and beliefs 
of students’ 

families. 

b. Communicating 
with Families 

Communicates 
expectations, promptly 
and frequently informs 
all parents, even those 
who are hard-to-reach, 
of positive news about 

students and 

Communicates expectations, 
updates parents of good 

news and informs parents of 
behavior and learning 
problems; attempts to 
contact hard-to-reach 

parents. 

Updates easy-to-reach 
parents about 

expectations, behavior 
and learning problems, 

but rarely mentions 
positive news. 

 

Makes little or no 
effort to contact 

parents with news 
about students. 
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immediately flags any 
problems. 

 

c. Reporting 

Through conferences, 
report cards, emails, 

phone calls and 
Campus, provides 

detailed and helpful 
feedback to parents 

about student progress 
in a timely manner. 

Through conferences, report 
cards, emails, phone calls 

and Campus, provides 
helpful feedback to parents 
about student progress in a 

timely manner. 

Relies primarily on 
report cards, progress 

reports and 
conferences to 

communicate with 
parents and provide 

feedback about student 
progress. 

Gives out report 
cards and conducts 

conferences as 
required, but does 
not communicate 

effectively to 
parents about 

student progress. 
 

4.  Professional 
Responsibilities 

 

 
Exemplary 

 
 

 
Proficient 

 
 

 
Working to 

Improve 
 

 
Improvement 

Necessary 
 

a. Attendance 

Uses sick-time and 
personal leave time 

responsibly.  Consistentl
y adheres to the 

contractual hours of the 
school day. 

Uses sick-time and 
personal leave time 
responsibly. Usually 

adheres to the contractual 
hours of the school day. 

Is sometimes 
irresponsible with 

sick-time or personal 
leave time.  Is 

sometimes 
irresponsible with the 
contractual hours of 

the school day. 

Is irresponsible 
with sick-time, 
personal leave 
time, and with 
the contractual 

hours of the 
school day. 

b. Reliability 

Carries out paperwork, 
duties and assignments 

conscientiously and 
punctually.  Keeps 

thorough and accurate 
records. 

Is punctual and reliable 
with paperwork, duties 

and assignments.  Keeps 
accurate records. 

Occasionally late 
with paperwork or 
duties.  Records 
sometimes have 

errors. 

Frequently late 
with paperwork 
duties or other 
assignments.  

Numerous errors 
in records. 

c. Professionalism 

Presents as a 
consummate 

professional in words, 
action and appearance. 

Demonstrates professional 
demeanor in words, action 

and appearance. 

Usually demonstrates 
professional 

demeanor in words, 
action and 

appearance. 

Sometimes is 
unprofessional in 
words, action and 

appearance. 

d. Judgment 

Is invariable ethical, 
honest and transparent, 

uses impeccable 
judgment and always 

respects confidentiality. 

Is ethical and transparent, 
uses good judgment and 
maintains professional 

confidentiality. 

Strives to be ethical 
and transparent and 
uses good judgment. 

Sometimes uses 
questionable 

judgment, is less 
than completely 
forthright and/or 

discloses 
confidential 
information. 

e. Above-and-
Beyond 

Actively participates on 
teacher teams and 
committees and/or 

frequently volunteers for 
extra activities. 

Contributes ideas and 
expertise to teacher teams, 
meetings and committees 
to support the school and 

district’s mission. 

When asked, will 
serve on a committee 
and attend an extra 

activity. 

Does not 
contribute to the 

school and 
districts mission 

statements. 

f. Collaboration 

Collaborates weekly 
with colleagues to plan 
units, share and assess 
social work services. 

Meets regularly with 
colleagues to plan units, 
share and assess social 

work services. 

Meets occasionally 
with colleagues to 
share ideas about 

social work services. 

Meets 
infrequently with 
colleagues, and 
conversations 
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  lack education 
substance. 

g. Professional 
Growth 

Integrates research based 
practices from 

supervisors, colleagues, 
workshops, readings and 

other sources. 

Integrates teaching ideas 
from supervisors, 

colleagues, readings and 
other sources. 

Occasionally can be 
persuaded to try out 

new social work 
practices. 

Is resistant to 
changing social 
work practice. 

h. Language 

In professional contexts, 
speaks and writes 

correctly, succinctly, and 
eloquently. 

Uses correct grammar, 
syntax, usage, and spelling 
in professional contexts. 

Periodically makes 
errors in grammar, 

syntax, usage and/or 
spelling in 

professional contexts. 

Frequently makes 
errors in 

grammar, syntax, 
usage, and/or 

spelling in 
professional 

contexts. 

i. Openness 

Actively seeks out 
feedback and 

suggestions and uses 
them to improve 

performance. 

Listens thoughtfully to 
other viewpoints and 

responds constructively to 
suggestions and criticism. 

Is somewhat 
defensive but does 

listen to feedback and 
suggestions. 

Is defensive 
about criticism 
and resistant to 

change. 

j. Shared 
responsibility 

Individually and with 
colleagues, develops 
strategies and actions 
that contribute to the 

learning and productive 
behavior of all students. 

Consistently reinforces 
school wide behavior and 
learning expectations for 

all students, and 
contributes to their 
learning by sharing 

responsibility for meeting 
their needs. 

Inconsistently 
reinforces school 

wide behavior and 
learning expectations 

for all students, 
and/or makes a 

limited contribution 
to their learning by 

inconsistently sharing 
responsibility for 

meeting their needs. 

Rarely reinforces 
school wide 
behavior and 

learning 
expectations for 

all students 
and/or makes a 

limited 
contribution to 

their learning by 
rarely sharing 

responsibility for 
meeting their 

needs. 
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ISD #347 Standards of Performance and Elements 

School Counselor 
1. Planning 

and 
Preparation 

 
Exemplary 

 
Proficient 

 
Working to Improve 

 
Improvement 

Necessary 

a. Knowledge 
Demonstrates deep and 

thorough understanding of 
counseling techniques. 

Demonstrates understanding 
of counseling techniques. 

Demonstrates basic 
understanding of 

counseling techniques. 

Demonstrates little 
understanding of 

counseling 
techniques. 

b. Regulations 
and resources 

Displays extensive awareness 
of regulations and of 

resources for students, 
including those available 

through the school, district 
and community. 

Displays awareness of 
regulations and of resources 

for students available through 
the school and district and has 

familiarity with resources 
external to the school. 

Displays awareness of 
regulations and of 

resources for students 
available through the 
school or district, but 

has limited knowledge 
of resources external to 

the school. 

Displays little or no 
awareness of 

regulations or of 
resources for 

students. 

c. Planning the 
counseling 
program 

Provides highly coherent 
facilitation and planning of 
the counseling program to 
include Personal/Social, 

Academic and Career 
domains that supports not 

only the individual students, 
but also the broader 

educational programs. 

Provides facilitation and 
planning of the counseling 

program that includes 
Personal/Social, Academic 

and Career counseling. 

Provides input in 
planning the counseling 
program that includes 
worthwhile activities 

that addresses all 
domains. i.e. 

Personal/Social, 
Academic and Career. 

Provides input but 
does not provide 
facilitation and 
planning that 

includes all of the 
counseling 
domains. 
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d. Evaluating 
counseling 
program 

Provides clear, organized 
input into the evaluation plan 

supported by evidence to 
indicate the degree to which 
the goals have been met with 

a clear path towards 
improving the program on an 

ongoing basis. 

Provides clear, organized 
input into the evaluation plan 

supported by evidence to 
indicate the degree to which 

the goals have been met. 

Provides minimal input 
into the evaluation plan 
and lacks clear goals or 

suggestions for 
improvement. 

Provides no input 
into the evaluation 

plan or resists 
suggestion that such 

an evaluation is 
important. 

e. Analysis and 
conclusions 

Individually and with 
colleagues, draws appropriate, 
actionable conclusions about 
programs, plans and practices 
from a thorough analysis of a 

wide range of data that 
improve short- and long-term 

planning decisions. 

Individually and with 
colleagues, draws appropriate 
conclusions about programs, 
plans and practices through 
the use of data to improve 

student learning, growth, and 
development. 

Draws conclusions from 
a limited analysis of data 

to improve students 
learning, growth and 

development. 

Does not analyze 
data and/or draw 
conclusions from 

data beyond 
completing minimal 

requirements. 

f. Managing 
routines and 
procedures 

Has clearly articulated, 
seamless routines for the 

counseling office. 
Has effective routines for the 

counseling office. 
Has partially successful 

routines for the 
counseling office. 

Does not have 
routines for the 

counseling office or 
routines are in 

disarray. 

2. Counseling 
 

Exemplary 
 

Proficient 
 

Working to Improve 
 

Improvement 
Necessary 

a. Respect and 
Rapport 

Shows respect, empathy, and 
fairness and encourages 

students to engage in positive 
behaviors. 

Is fair and respectful and 
builds positive relationships. 

Is fair and respectful 
toward students and is 

minimally successful in 
encouraging positive 
interactions among 

students. 

Has difficulty 
building trust and 

respect from 
students. Does not 
promote positive 

interactions among 
students. 

b. Climate 

Establishes a school-wide 
environment in which 

students respect and affirm 
their own and others’ 

differences and are supported 
to share and explore 

differences and similarities. 

Establishes an environment 
enabling students to 

demonstrate respect for and 
affirm their own and others’ 

differences. 

Works to establish an 
environment in which 
students demonstrate 
respect for and affirm 
their own and others' 

differences. 

Does not support an 
environment in 
which students 

demonstrate respect 
for and affirm their 

own and others' 
differences. 
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c. Assessing and 
planning with 
students 

Helps individual students 
formulate academic and 

career plans based on 
knowledge of student needs. 

Helps students formulate 
academic and career plans. 

Attempts to help 
individual students 

formulate academic and 
career plans. 

Develops academic 
and career plans 

that are unrelated to 
identified student 

needs. 

d. Responsiveness 
to students 

Deals immediately and 
successfully with student 

concerns. 
Responds successfully to 

student concerns. 
Is slow to respond to 

student concerns. 
Has limited success 
when responding to 
student concerns. 

e. Counseling 
techniques and 
services 

Provides effective and 
consistent, age appropriate 

activities and services both in 
individual and group settings. 

Provides effective age 
appropriate activities and 
services both in individual 

and group settings. 

Displays a narrow range 
of counseling techniques 

and provides minimal 
appropriate activities. 

Relationships and 
activities with 
students are 
negative or 

inappropriate. 

f. Resources 

Collaborates with other 
resources both within and 

beyond the school or district 
to meet individual student 

needs. 

Collaborates with other 
resources within the school or 

district to meet individual 
needs. 

Minimally collaborates 
with other resources 
within the school to 
meet student needs. 

Does not make 
connections with 
other resources in 

order to meet 
student needs. 

g. Consultation 
with school 
staff 

Is proactive in providing 
faculty and staff with 
information regarding 

students and frequently 
collaborates to advocate for 

students. 

Provides faculty and staff 
with information regarding 

student progress. Collaborates 
and advocates for students if 

needed. 

Provides limited 
information regarding 
students to faculty and 

works to collaborate and 
advocate for students if 

needed. 

Provides minimal 
information to, and 

rarely contacts 
faculty regarding 

students. 

3. Family and 
Community 

Outreach 

 
Exemplary 

 
Proficient 

 
Working to Improve 

 
Improvement 

Necessary 

a. Respect 

Communicates respectfully 
and proactively with parents; 
is sensitive to diverse family 

and cultural values and 
beliefs. 

Communicates respectfully 
with parents; is sensitive to 
diverse family and cultural 

values and beliefs. 

Works to be sensitive to 
the culture and beliefs of 

students’ families. 

Sometimes is 
insensitive to family 
and cultural values 

and beliefs. 
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b. Communicating 
with Families 

Communicates expectations, 
promptly and frequently 

informs all parents, even those 
who are hard-to-reach, of 

positive news about students 
and immediately flags any 

problems. 

Communicates expectations, 
updates parents of good news 

and informs parents of 
behavior and learning 

problems; attempts to contact 
hard-to-reach parents. 

Updates easy-to-reach 
parents about 

expectations, behavior 
and learning problems, 

but rarely mentions 
positive news. 

Makes little or no 
effort to contact 

parents with news 
about students. 

c. Responsiveness 
to Parents 

Deals immediately and 
successfully with parent 

concerns and makes parents 
feel welcome 

Responds successfully to 
parent concerns and makes 

parents feel welcome. 

Is slow to respond to 
some parent concerns 

and doesn't always make 
parents feel welcome. 

Is slow to respond 
to parent concerns 
and/or sometimes 
makes parents feel 

unwelcome. 

d. Outreach 

Persistently works to contact 
and work with all parents 

through multiple avenues such 
as conferences, report cards, 
emails, phone calls, parent 
meetings, Campus and/or 
home visits regarding the 

counseling program which 
includes the academic, 

personal/social, and career 
areas of counseling. 

Tries to contact all parents 
including those who are hard-

to-reach regarding the 
counseling program which 

includes the academic, 
personal/social, and career 

areas. 

Tries to contact most 
parents, but only reaches 

parents who are easily 
and readily accessible 

regarding the counseling 
program which includes 

the academic, 
personal/social, and 

career areas. 

Makes little effort 
to contact parents. 

4. Professional 
Responsibilitie

s 

 
Exemplary 

 
Proficient 

 
Working to Improve 

 
Improvement 

Necessary 

a. Attendance 
 

Uses sick-time and personal 
leave time responsibly. 

Consistently adheres to the 
contractual hours of the 

school day 

Uses sick-time and 
personal leave time 
responsibly. Usually 

adheres to the contractual 
hours of the school day. 

Is sometimes 
irresponsible with 

sick-time or personal 
leave time. Is 

sometimes 
irresponsible with the 
contractual hours of 

the school day. 

Is irresponsible 
with sick-time, 
personal leave 

time, and with the 
contractual hours 
of the school day. 

b. Reliability 

Carries out paperwork, duties 
and assignments 

conscientiously and 
punctually. Keeps thorough 

and accurate records. 

Is punctual and reliable with 
paperwork, duties and 

assignments.  Keeps accurate 
records. 

Occasionally late with 
paperwork or duties.  

Records sometimes have 
errors. 

Frequently late with 
paperwork duties or 
other assignments.  
Numerous errors in 

records. 
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c. Professionalism 

Presents as a consummate 
professional in words, action 

and appearance; always 
observes appropriate 

boundaries. 

Demonstrates professional 
demeanor in words, action 
and appearance; maintains 

appropriate boundaries. 

Usually demonstrates 
professional demeanor 
in words, action and 

appearance. 

Sometimes is 
unprofessional in 
words, action and 

appearance. 

d. Judgment 

Is invariably ethical, honest 
and transparent, uses 

impeccable judgment and 
always respects 
confidentiality. 

Is ethical and transparent, uses 
good judgment and maintains 

confidentiality. 

Strives to be ethical and 
transparent and uses 

good judgment. 

Sometimes uses 
questionable 

judgment, is less 
than completely 
forthright and/or 

discloses 
confidential 
information. 

e. Contributions 

Frequently contributes 
valuable ideas and expertise 

to meetings and committees to 
further the school and districts 

mission. 

Contributes ideas and 
expertise to meetings and 
committees to support the 

school and district's mission. 

Is reluctant to contribute 
to meetings and 
committees, or 

contributions are 
minimally helpful. 

Does not contribute 
to meetings or 

committees that 
would further the 

school and districts 
mission statements. 

f. Shared 
       Responsibility 

Individually and with 
colleagues, develops 

strategies and action plans 
that contribute to the learning 
and productive behaviors of 

all students. 

Consistently reinforces school 
wide behavior and learning 

expectations for all students, 
and contributes to their 

learning by sharing 
responsibility for meeting 

their needs. 

Sometimes reinforces 
school-wide behavior 

and learning 
expectations for all 

students, and/or 
inconsistently shares 

responsibility for 
meeting their needs. 

Rarely reinforces 
school-wide 
behavior and 

learning 
expectations for all 

students and/or 
rarely shares 

responsibility for 
meeting their needs. 

g. Communication 
Actively seeks out feedback 

and suggestions and uses 
them to improve performance. 

Listens thoughtfully to other 
viewpoints and responds 

constructively to suggestions 
and criticism. 

Is somewhat defensive 
but does listen to 

feedback and 
suggestions. 

Is defensive about 
criticism and 

resistant to change. 

h. Collaboration 
Meets weekly with building 
colleagues and monthly with 

district colleagues to plan, 
share and assess guidance 

curriculum and programming. 

Meets monthly with building 
colleagues and quarterly with 

district colleagues to plan, 
share and assess guidance 

curriculum. 

Meets quarterly with 
building colleagues and 

rarely with district 
colleagues. 

Meets infrequently 
with colleagues. 
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i. Professional 
Development 

Actively pursues professional 
development opportunities 

and makes substantial 
contributions to the profession 

through diverse activities, 
such as offering workshops to 

colleagues. 

Seeks out opportunities for 
professional development 

based on assessment of 
individual needs. 

Limits participation in 
professional 

development activities 
to what is convenient or 

required. 

Does not participate 
in professional 
development 

activities, even 
when such activities 
are clearly needed 

for the development 
of counseling skills. 
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ISD #347 Standards of Performance and Elements 

Instructional Coach 
1. Planning & 

Preparation  
Exemplary Proficient Working to Improve Improvement 

Necessary 

1a. Demonstrates 
knowledge of current 
trends in specialty 
area and Professional 
Development. 

 

Demonstrates knowledge 
of specialty area and 
trends in professional 
development that is wide 
and deep and is regarded 
as an expert by colleagues. 

Demonstrates 
knowledge of 
specialty area and 
trend in professional 
development 

Demonstrates basic 
familiarity with 
specialty area and 
trends in professional 
development. 

Demonstrates little 
or no familiarity with 
specialty area and 
trends in 
professional 
development. 

1b. Deeply familiar 
with district’s goals. 

Is very familiar with the 
district’s goals and works 
to shape its future 
direction. 

Demonstrates 
knowledge of the 
district’s goals and 
works to shape its 
future direction. 

Demonstrates basic 
knowledge of the 
district’s goals and 
works to shape its 
future direction. 

Demonstrates little 
or no knowledge of 
the district’s goals 
and works to shape 
its future direction. 

1c. Establishes goals 
for instructional 
support appropriate to 
the teachers served. 

Sets goals for instructional 
support that are highly 
appropriate to the 
situation and the needs of 
the staff.  

Sets goals for 
instructional support 
that are clear and are 
suitable to the 
situation and the 
needs of the staff.  

Sets goals for 
instructional support 
that are rudimentary 
and are partially 
suitable to the 
situation and the 
needs of the staff.  

Has no clear goals 
for instructional 
support, or they are 
inappropriate to 
either the situation 
or the needs of the 
staff.  

1d. Demonstrates 
knowledge of 
resources both within 
and beyond the 
district. 

 

Actively seeks out new 
resources from a wide 
range of sources to enrich 
teachers’ skills in 
implementing effective 
instruction. 

Is aware of resources 
available in the 
district and in the 
larger professional 
community for 
teachers to advance 
their skills.  

Demonstrates basic 
knowledge of 
resources available in 
the district for teachers 
to advance their skills. 

Demonstrates little 
or no knowledge of 
resources available 
in the district for 
teachers to advance 
their skills. 

1e. Plans the 
instructional support 
program integrated 
with the district’s 
overall goals. 

 

 

Is highly coherent, taking 
into account the 
competing demands of 
making presentations and 
consulting with teachers, 
and has been developed 
based on data collected 
from teachers. 

Creates a plan that 
are well designed to 
support teachers in 
the improvement of 
their instructional 
skills. 

Creates a plan that 
have a guiding 
principle and include a 
number of worthwhile 
activities but some of 
them don’t fit with the 
broader goals. 

Creates a plan that 
consists of a random 
collection of 
unrelated activities, 
lacking coherence.  
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2. Environment Exemplary Proficient Working to Improve Improvement Necessary 

2a. Creates an 
environment of trust 
and respect. 

 

Relationships with the 
instructional coach are 
highly respectful and 
trusting, with many 
contacts initiated by 
teachers. 

Relationships with the 
instructional coach are 
respectful, with some 
contacts initiated by 
teachers. 

Relationships with the 
instructional coach are 
superficial; teachers do 
not resist initiatives 
established by the 
instructional coach. 

Teachers are reluctant to 
request assistance from 
the instructional coach, 
fearing that such a 
request will be treated as 
a sign of deficiency.  

2b. 

Encourages a culture 
for ongoing 
instructional 
improvement. 

 

 

Supports a culture of 
professional inquiry in 
which teachers initiate 
projects to be 
undertaken with the 
guidance of the 
instructional coach. 

Promotes a culture of 
professional inquiry in 
which teachers seek 
assistance in improving 
their instructional 
skills.  

Invites teachers to 
participate in 
professional learning to 
address the needs of 
students outside 
individual classrooms.  

Conveys the sense that 
the work of improving 
instruction is externally 
mandated and is not 
important to school 
improvement.  

2c. 

Establishes clear 
procedures for 
teachers to gain access 
to instructional 
support. 

 

Procedures for access 
to the instructional 
coach are clear to 
teachers and have 
been developed based 
on teacher input. 

Establishes clear 
procedures for 
teachers to use in 
gaining access to 
support. 

Some procedures are 
clear to teachers 
whereas others are 
not.  

When teachers want 
access to assistance from 
the instructional coach, 
they are not sure as to 
the procedure to do so.  

2d. 

Organizes and 
facilitates Professional 
Learning. 

 

Makes highly effective 
use of professional 
learning time, with 
teachers contributing 
to the process.  

Makes good use of the 
professional learning 
time, resulting in 
engagement of all 
participants in the 
process. 

The established 
professional learning 
process does not 
impede professional 
learning progress.  

Is not effective in using a 
professional learning 
process, resulting in poor 
participation by some 
participants; time lost 
due to poor use of 
professional learning 
time, or little alignment 
between professional 
learning and 
classroom/learning 
activities.  
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3. Delivery of 
Instruction 

Exemplary Proficient Working to Improve Improvement Necessary 

3a. Collaborates with 
teachers in the design 
of their instruction. 

Collaborates with 
classroom teachers in the 
design of their instruction, 
locating additional 
resources when needed. 

Collaborates with 
classroom teachers in 
the design of their 
instruction.   

Continuously designs 
instruction for the 
classroom when 
specifically asked to do 
so. 

Declines to collaborate 
with classroom teachers 
in the design of their 
instruction.   

3b. Engages teachers 
in learning new 
instructional skills.   

 

 

 

 

Demonstrates efforts to 
engage teachers in 
professional learning are 
very successful.  Teachers 
who attend workshops are 
highly engaged and take 
initiative in acquiring new 
instructional skills. 

Demonstrates efforts 
to engage teachers in 
professional learning 
are successful.  Many 
teachers who attend 
workshops are 
engaged in acquiring 
new instructional 
skills.   

Demonstrates efforts to 
engage teachers in 
professional learning 
that is partially 
successful.   

Teachers decline 
opportunities to be 
engaged in professional 
learning from the 
Instructional Coach 

3c. Shares expertise 
with staff.   

 

 

 

 

Models lessons and 
workshops are uniformly 
high and appropriate to 
the needs of the teachers 
being served.  The 
Instructional Coach 
conducts extensive follow 
up with teachers.  

The quality of model 
lessons and 
workshops is 
uniformly high and 
appropriate to the 
needs of the teachers 
being served.   

The quality of model 
lessons and workshops 
is mixed, with some of 
them being appropriate 
to the needs of the 
teachers being served. 

Model lessons and 
workshops are of poor 
quality or are not 
appropriate to the needs 
of the teachers being 
served.   

3d. Locates building 
wide resources for 
teachers to support 
instructional 
improvement.  

 

 

Is highly proactive in 
locating resources for 
instructional improvement 
for teachers, anticipating 
their needs.  

Identifies resources 
for instructional 
improvement for 
teachers.   

Efforts to locate 
resources for 
instructional 
improvement for 
teachers are partially 
successful; reflecting 
incomplete knowledge 
of what is available. 

Fails to locate resources 
for instructional 
improvement for 
teachers, even when 
specifically requested to 
do so.   

3e. Demonstrates 
responsiveness and 
flexibility.   

 

 

Is reflective and actively 
seeks out feedback from 
teachers and 
administrators, and makes 
changes as needed in 
response to input.   

Seeks feedback from 
teachers and 
administrators and 
makes changes in 
response to input. 

Makes modest changes 
when confronted with 
evidence of the need 
for change. 

Adheres to his/her plan, 
in spite of evidence of its 
inadequacy. 
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4. Professional 
Responsibilities  Exemplary Proficient Working to Improve Improvement 

Necessary 

4a.  Attendance Use sick-time and personal 
leave time responsibly.  
Consistently adheres to 
the contractual hours of 
the school day. 

Use sick-time and 
personal leave time 
responsibly.  Usually 
adheres to the 
contractual hours of the 
school day. 

Is sometimes 
irresponsible with sick-
time or personal leave 
time.  Is sometimes 
irresponsible with the 
contractual hours of the 
school day. 

Is irresponsible with 
sick time, personal 
leave time, and with the 
contractual hours of the 
school day. 

4b. Reflects on 
Practice 

Reflects, with individuals 
and teams, on the 
effectiveness of 
instructional practices to 
produce changes in 
classroom practice. 
Analyzes results with 
individuals and teams (e.g. 
changes in teacher 
knowledge, skills, and 
practice in student 
learning) to identify 
strengths and 
improvements in coaching. 

Reflects on the 
effectiveness of 
instructional practices 
to produce changes in 
classroom practice. 
Uses results (e.g. 
changes in teacher 
knowledge, skills, and 
practice and in student 
learning) to identify 
strengths and 
improvements in 
coaching.  

Reflects on the 
effectiveness of 
instructional practices. 
Uses limited 
information to identify 
strengths and 
improvements in 
coaching. 

Does not reflect on the 
effectiveness of 
instructional practices. 
Fails to use evaluation 
data to improve 
coaching. 

4c. Coordinates 
work with 
administrators and 
colleagues. 

Shares leadership for 
professional learning with 
others, including principal, 
school leadership team, 
teams, and coaches, 
district wide and other 
learning facilitators.   

Shares leadership for 
professional learning 
with building 
leadership. 

Demonstrates limited 
collaboration with 
leadership in 
professional learning. 

Defers decision-making 
authority in 
professional learning to 
others.  

 

4d. Participates in 
a Professional 
Community 

 

Contributes to the 
development of a 
collaborative culture for 
individuals, teams, 
schoolwide and district 
teams. 

Participates in the 
development of a 
collaborative culture 
for individuals, teams, 
schoolwide and district 
teams. 

Attends to the 
development of a 
collaborative culture 
for individuals, teams, 
schoolwide and/or 
district teams.  

Fails to attend to the 
development of a 
collaborative culture 
for individuals, teams, 
schoolwide and/or 
district teams.  

4e. Engages in 
Professional 
Development 

 

Engages actively and 
contributes to professional 
learning online and/or at 
the district, state and/or 
national level.  

Engages actively in 
professional learning at 
the district level. 

Limited engagement in 
professional learning.  

Does not engage in 
professional learning.  

4f. Shows Establishes and maintains Creates an expectation Promotes an Does not promote an 
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Professionalism, 
including integrity 
and confidentiality 

an expectation of 
confidentiality for 
individuals and teams 
participating in the 
coaching process. 

of confidentiality for 
individuals and teams 
participating in the 
coaching process.  

expectation of 
confidentiality for 
individuals and teams 
participating in the 
coaching process.  

expectation of 
confidentiality for 
individuals and teams 
participating in the 
coaching process.  
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Observation Year 
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Willmar Public Schools 
Professional Growth, Reflection and Evaluation Plan 

Pre-Observation Conference 
 

Teacher____________________________      Observer_____________________________ 

Date & Time of Observation________________________ 

PRE-SUMMATIVE SELF-REFLECTION (written by Teacher; responses will meet the requirements for a 
professional growth statement for re-licensure.) 
 
What are your goals and objectives for this lesson? 
 
 
 
What Minnesota State Standard(s) is the lesson geared toward? 
 
 
 
Layout a brief or general outline of your lesson plan. 
 
 
 
What do you believe is the strength of your lesson? 
 
 
 
What do you see as a challenge or potential obstacle(s) to your lesson implementation? 
 
 
 
How will you measure/assess the success of your lesson? 
 
 
 
Are there specific items you want me to focus on during the lesson? 
 
 
 
Is there anything I can help you with or support you in prior to the observation? 
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Willmar Public Schools 

Professional Growth, Reflection and Evaluation Plan 
 
 

Sample Reflection Questions for the Post Observation Conference 
 

1. How do you know if the objectives are met? 

2. How did the lesson meet the diverse needs and ability levels of the students? 

3. How effectively was pertinent information communicated? 

4. Do the students know if the objectives of the lesson were met? How do you know? 

5. To what extent were the students productively engaged in the learning? 

6. Describe the management techniques used with students during the lesson. 

7. Describe efforts to keep interpersonal relations positive. 

8. Describe the techniques/strategies that were most effective in promoting learning? 

9. Was rapport with students evident? Explain. 

10. Did you alter your goals or instructional plan as you taught the lesson? If so please explain. 
 

11. After reflecting on the lesson, if the lesson was taught to this same group again, what changes 
would you make? Why? 
 

12. How do you keep records for grades? What’s working, not working in that process? 

13. How do you assess student learning? How do you use pre-assessments, formative assessments, and 
post-assessments? 
 

14. How do you communicate with parents on an on-going basis? 

15. How do you respond to specific parental concerns? 

16. Discuss professional responsibilities beyond the classroom walls and how you are contributing and 
growing in your skills and talents. 
 

17. How effectively do you feel you are contributing your talents and expertise at your grade level or 
department, in your building, and on district committees including your curriculum team? 
 

18. How effectively are you using the staff development and collegial opportunities for growth such as 
peer coaching, professional leave, learning communities, teacher to teacher time, etc.? 
 

19. How can I as a principal assist you to be as successful a teacher as possible? 
 

20. Are there other topics we need to discuss that are relevant to this evaluation?  
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Willmar Public Schools 
Professional Growth, Reflection and Evaluation Plan 

Observation and Evaluation Form 
Teacher 

 
 

Teacher: _____________________________ Supervisor: __________________________ 
 
Grade Level _____________________ Subject: ______________ Date: _______________ 
 
 
 

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

1: Planning and Preparation      

1a: Knowledge      

1b: Standards      

1c: Lessons      

1d: Engagement      

1e: Materials      

1f: Differentiation      

1g: Environment      

Reflection:      

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

2: Classroom Environment      

2a: Expectations      

2b: Relationships      

2c: Climate      

______Probationary Teacher Track         ______ Year 

______First Obs. ________Second Obs. _______Third Obs. 

           _________ Continuing Teacher Track 

_____ First Obs. ______ Other Obs. ______ Summative Evaluation 
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2d: Routines      

2e: Discipline Repertoire      

2f: Efficiency      

2g: Prevention      

2h: Effort Based      

Reflection:      

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

3. Delivery of Instruction      

3a: Expectations      

3b: Objectives      

3c: Connections      

3d: Clarity      

3e: Repertoire      

3f: Differentiation      

3g: Engagement      

3h: Application      

Reflection:      

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

4. Monitoring, Assessment 
and Follow-up 

     

4a: Criteria      

4b: Formative Assessment      

4c: Student Self-Assessment      
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4d: Feedback      

4e: Tenacity      

4f: Support      

4g: Summative Assessment      

4h: Data Analysis      

Reflection:      

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

5. Family and Community 
Outreach 

     

5a: Respect      

5b: Communicating with 
families 

     

5c: Independent Practice      

5d: Reporting      

Reflection:      

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

6. Professional 
Responsibilities 

     

6a: Attendance      

6b: Reliability      

6c: Professionalism      

6d: Judgment      

6e: Above-and-Beyond      

6f: Collaboration      

6g: Professional Growth      
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6h: Language      

6i: Openness      

Reflection:      

 

Summary Comments: 

 

 

Teacher Comments: 

 

 

This report is a summary of the observation, evaluation and conference. 

Principal or Supervisor _______________________________ Date ________________ 

My signature below represents that I have received this evaluation conference summary. 

Teacher __________________________________________ Date ________________ 

Growth Goal Development Plan 
Staff 

Development/Resources 
Needed 

Date Due 
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Willmar Public Schools 
Professional Growth, Reflection and Evaluation Plan 

Observation and Evaluation Form 
Library/Media Specialist 

 
 

Library/Media Specialist: ___________________________ Supervisor: __________________________ 
 
Grade Level _____________________ Subject: _________________ Date: _______________________ 
 
 
 

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

1: Planning and Preparation      

1a: Knowledge: Library/Media      

1b: Demonstrating knowledge 
of the school’s program and 
student information needs 
within that program 

     

1c: Establishing goals for the 
library/media program 
appropriate to the setting and 
the students served 

     

1d: Demonstrating knowledge 
of resources, both within and 
beyond the school and district, 
and access to such resources as 
interlibrary loan 

     

1e: Instructional Design      

1f: Differentiation      
1g: Establish & Communicate 
Goals 

     

Reflection:      

 

______Probationary Teacher Track         ______ Year 

______First Obs. ________Second Obs. _______Third Obs. 

           _________ Continuing Teacher Track 

_____ First Obs. ______ Other Obs. ______ Summative Evaluation 
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ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

2: Environment      

2a: Expectations      

2b: Respect and Rapport      
2c: Establishing and 
maintaining library procedures 

     

2d: Care of Library/Media 
materials 

     

Reflection:      

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

3. Delivery of Instructional 
Service 

     

3a: Culture of Coaching      

3b: Connections      

3c: Engaging students in 
enjoying literature and in 
learning information skills 

     

3d: Demonstrating flexibility 
and responsiveness 

     

3e: Reflection      

3f: Technology use      
Reflection:      
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ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

4. Collaboration and 
Outreach 

     

4a: Collaborating with 
teachers in the design of 
instructional units and lessons 

     

4b: Aligning with classroom 
standards 

     

4c: Data analysis & reflection      

4d: Resources      

Reflection:      

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

5. Facility Management      
5a: Planning the library/media 
program integrated with the 
overall school program 

     

5b: Technology for Media 
Management 

     

5c: Knowledge of library 
resources 

     

5d: Selection and Re-
Evaluation Policy 

     

Reflection:      

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

6. Professional 
Responsibilities 

     

6a: Attendance      
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6b: Budgeting      

6c: Supervise Library/Media 
Para-professional 

     

6d: Supervise Library/Media 
student assistants 

     

6e: Physical Environment      

6f: Library Processing      

6g: Professional      

6h: Contributions      

6i: Advocates      

6j: Responsiveness      

6k: Professional Growth      

6l: Licensure      

6m: Program Improvement      

Reflection:      

 

 

Summary Comments: 

 

 

 

Teacher Comments: 
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This report is a summary of the observation, evaluation and conference. 

Principal or Supervisor _______________________________ Date ________________ 

My signature below represents that I have received this evaluation conference summary. 

Teacher ____________________________________________Date ________________ 

 

 

 

 

 

 

 

 

 

 

Growth Goal Development Plan 
Staff 

Development/Resources 
Needed 

Date Due 
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Willmar Public Schools 
Professional Growth, Reflection and Evaluation Plan 

Observation and Evaluation Form 
Special Education 

 
 

Special Education Teacher: _________________________ Supervisor: __________________________ 
 
Grade Level _____________________ Subject: _________________ Date: _______________________ 
 
 
 

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

1: Planning and Preparation      

1a: Knowledge      

1b: Lessons      

1c: Engagement      

1d: Materials      

1e: Differentiation      

1f: Environment      

Reflection:      

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

2: Classroom Management      

2a: Expectations      

2b: Relationships      

2c: Climate      

2d: Routines       

______Probationary Teacher Track         ______ Year 

______First Obs. ________Second Obs. _______Third Obs. 

           _________ Continuing Teacher Track 

_____ First Obs. ______ Other Obs. ______ Summative Evaluation 
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2e: Discipline Repertoire      

2f: Efficiency      

2g: Prevention      

2h: Effort Based      

Reflection:      

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

3. Delivery of Instruction      

3a: Expectations      

3b: Objectives      

3c: Connections      

3d: Clarity      

3e: Repertoire      

3f: Differentiation      

3g: Engagement      

3h: Application      

Reflection:      

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

4. Family and Community 
Outreach 

     

4a: Respect      
4b: Communicating with 
Families 

     

4c: Reporting      
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Reflection:      

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

5. Professional 
Responsibilities 

     

5a: Attendance      

5b: Reliability      

5c: Professionalism      

5d: Judgment      

5e: Above-and-Beyond      

5f: Professional Growth      

5g: Language      

5h: Openness      

Reflection:      

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

6. Special Education 
Services 

     

6a: Knowledge and 
Compliance 

     

6b: IEP Team Meetings      

6c: Responding to Written 
Referrals 

     

6d: Written Reports      

6e: IEP Writing      

6f: Monitoring Progress      
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6g: Assistive Technology      

6h: Consultation      

Reflection:      

 

Summary Comments: 

 

 

 

Teacher Comments: 

 

 

 

This report is a summary of the observation, evaluation and conference. 

Principal or Supervisor _______________________________ Date ________________ 

My signature below represents that I have received this evaluation conference summary. 

Teacher ____________________________________________Date ________________ 

Growth Goal Development Plan 
Staff 

Development/Resources 
Needed 

Date Due 
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Willmar Public Schools 
Professional Growth, Reflection and Evaluation Plan 

Observation and Evaluation Form 
EL 

 
 

EL Teacher: ______________________________ Supervisor: _________________________________ 
 
Grade Level _____________________ Subject: _________________ Date: _______________________ 
 
 
 

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

1: Planning and Preparation 
for Learning 

     

1a: Knowledge      

1b: Standards      

1c: Lessons      

1d: Engagement      

1e: Materials      

1f: Differentiation      

1g: Environment      

Reflection:      

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

2: Classroom Management      

2a: Expectations      

2b: Relationships      

______Probationary Teacher Track         ______ Year 

______First Obs. ________Second Obs. _______Third Obs. 

           _________ Continuing Teacher Track 

_____ First Obs. ______ Other Obs. ______ Summative Evaluation 
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2c: Climate      

2d: Routines       

2e: Discipline Repertoire      

2f: Efficiency      

2g: Prevention      

2h: Effort Based      

Reflection:      

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

3. Delivery of Instruction      

3a: Expectations      

3b: Objectives      

3c: Connections      

3d: Clarity      

3e: Repertoire      

3f: Differentiation      

3g: Engagement      

3h: Application      

3i: Language Domains      
Reflection:      

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

4. Monitoring, Assessment 
and Follow-Up 
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4a: Criteria      

4b: Formative Assessment      

4c: Student Self-Assessment      

4d: Feedback      

4e: Tenacity      

4f: Support      

4g: Summative Assessment      

4h: Data Analysis      

Reflection:      

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

5. Family and Community 
Outreach 

     

5a: Respect      
5b: Communicating with 
Families 

     

5c: Reporting      

Reflection:      

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

6. Professional 
Responsibilities 

     

6a: Attendance      

6b: Reliability      

6c: Professionalism      

6d: Judgment      
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6e: Above-and-Beyond      

6f: Collaboration      

6g: Professional Growth      

6h: Language      

6i: Openness      
Reflection:      

 

Summary Comments: 

 

 

Teacher Comments: 

 

 

This report is a summary of the observation, evaluation and conference. 

Principal or Supervisor _______________________________ Date ________________ 

My signature below represents that I have received this evaluation conference summary. 

Teacher ____________________________________________Date ________________ 

Growth Goal Development Plan 
Staff 

Development/Resources 
Needed 

Date Due 
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Willmar Public Schools 
Professional Growth, Reflection and Evaluation Plan 

Observation and Evaluation Form 
Psychologist 

 
 

Psychologist: ______________________________ Supervisor: _________________________________ 
 
Grade Level _____________________ Subject: _________________ Date: _______________________ 
 
 
 

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

1: Planning and Preparation 
for Learning 

     

1a: Knowledge      

1b: Engagement      

1c: Environment      

Reflection:      

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

2: Classroom Management      

2a: Relationships      

2b: Climate      

2c: Effort Based      

______Probationary Teacher Track         ______ Year 

______First Obs. ________Second Obs. _______Third Obs. 

           _________ Continuing Teacher Track 

_____ First Obs. ______ Other Obs. ______ Summative Evaluation 
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Reflection:      

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

3. Counseling      

3a: Relationships      

3b: Listening skills/awareness 
of counselee 

     

3c: Awareness of self in 
counseling process 

     

3d: Feedback      

3e: Flexibility      

3f: Application/generalization      

Reflection:      

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

4. Assessment      

4a: Evaluation Design      

4b: Qualitative Behavior 
Analysis 

     

4c: Report Writing      

4d: Verbal Communications of 
Test Results 

     

Reflection:      
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ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

5. Consultation      

5a: Responding to referrals      

5b: Communication      

5c: Contributions      

5d: Collaboration      

Reflection:      

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

6. Family and Community 
Outreach 

     

6a: Respect      

6b: Communicating with 
Families 

     

6c: Release of Information      

Reflection:      

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

7. Professional 
Responsibilities 

     

7a: Attendance      

7b: Reliability      

7c: Professionalism      

7d: Judgment      

7e: Above-and Beyond      
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7f: Collaboration      

7g: Professional Growth      

7h: Language      

7i: Openness      

Reflection:      

 

Summary Comments: 

 

 

Teacher Comments: 

 

 

This report is a summary of the observation, evaluation and conference. 

Principal or Supervisor _______________________________ Date ________________ 

My signature below represents that I have received this evaluation conference summary. 

Teacher ____________________________________________Date ________________ 

Growth Goal Development Plan 
Staff 

Development/Resources 
Needed 

Date Due 

    

    

    

    



 

   

 

93 | P a g e  
 

Willmar Public Schools 
Professional Growth, Reflection and Evaluation Plan 

Observation and Evaluation Form 
School Nurse 

 
 

School Nurse: _____________________________ Supervisor: _________________________________ 
 

Grade Level: ____________________ Subject: _________________ Date: _______________________ 
 
 
 

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

1: Planning and Preparation 
for Learning 

     

1a: Knowledge      

1b: Standards      

Reflection:      

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

2: Environment      

2a: Expectations      

2b: Relationships      

2c: Climate      

2d: Physical Environment      

______Probationary Teacher Track         ______ Year 

______First Obs. ________Second Obs. _______Third Obs. 

           _________ Continuing Teacher Track 

_____ First Obs. ______ Other Obs. ______ Summative Evaluation 
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Reflection:      

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

3. Delivery of Service      

3a: Assessing student needs      

3b: Administering medications 
to students 

     

3c: Managing individual 
student emergency situations 

     

3d: Delegating and 
Supervising 

     

3e: Flexibility      

3f: Collaborating      

3g: Advocating for students      

Reflection:      

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

4. Family and Community 
Outreach 

     

4a: Respect      
4b: Communicating with 
Families 

     

4c: Coordination of Care      

Reflection:      
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Summary Comments: 

 

Teacher Comments: 

 

This report is a summary of the observation, evaluation and conference. 

Principal or Supervisor _______________________________ Date ________________ 

My signature below represents that I have received this evaluation conference summary. 

Teacher ____________________________________________Date ________________ 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

5. Professional 
Responsibilities 

     

5a: Attendance      

5b: Reliability      

5c: Professionalism      

5d: Judgment      

5e: Above-and-Beyond      

5f: Professional Growth      

5g: Language      

5h: Openness      

Reflection:      

Growth Goal Development Plan Staff Development/Resources 
Needed Date Due 
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Willmar Public Schools 
Professional Growth, Reflection and Evaluation Plan 

Observation and Evaluation Form 
Speech 

 
 

Speech Specialist: __________________________ Supervisor: _________________________________ 
 

Grade Level: ____________________ Subject: _________________ Date: _______________________ 
 
 
 

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

1: Planning and Preparation 
for Learning 

     

1a: Knowledge      
1b: Goals for speech and 
language program 

     

1c: Interventions match 
standards 

     

1d: Differentiation in small 
group instruction 

     

1e: Materials      

1f: Engagement      

1g: Environment      

Reflection:      

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

2: Classroom Management      

2a: Expectations      

2b: Relationships      

______Probationary Teacher Track         ______ Year 

______First Obs. ________Second Obs. _______Third Obs. 

           _________ Continuing Teacher Track 

_____ First Obs. ______ Other Obs. ______ Summative Evaluation 
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2c: Behavioral Expectations      

2d: Efficiency      

2e: Connections      

2f: Clarity      

2g: Differentiation      

2h: Generalization of skills      

2i: Application      

2j: Formative Assessment      

2k: Feedback      
Reflection:      

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

3. Special Education Services      
3a: Knowledge of Disability 
Area 

     

3b: Responding to formal Pre-
feral and IEP Team referrals 

     

3c: Team Assessments      

3d: Written Consent       

3e: Collecting Information      

3f: Written Reports      

3g: IEP Writing      

3h: Data Management System      

3i: IEP Team Meetings      

3j: Consultation      

3k: Assistive Technology in 
IEP’s 

     

3l: Incorporates IEP Goals      

3m: 3rd Party Billing      

3n: Progress Monitoring      
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Reflection:      

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

4. Family and Community 
Outreach 

     

4a: Respect      

4b: Communicating with 
Families 

     

Reflection:      

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

5. Professional 
Responsibilities 

     

5a: Attendance      

5b: Reliability      

5c: Professionalism      

5d: Judgment      

5e: Above-and-Beyond      

5f: Collaboration      

5g: Professional Growth      

5h: Language      

5i: Openness      

Reflection:      
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Summary Comments: 

 

Teacher Comments: 

 

 

 

This report is a summary of the observation, evaluation and conference. 

Principal or Supervisor _______________________________ Date ________________ 

My signature below represents that I have received this evaluation conference summary. 

Teacher ____________________________________________Date ________________ 

 
 
 

Willmar Public Schools 

Growth Goal Development Plan 
Staff 

Development/Resources 
Needed 

Date Due 
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Professional Growth, Reflection and Evaluation Plan 
Observation and Evaluation Form 

Social Work 
 
 

Social Worker: ____________________________ Supervisor: _________________________________ 
 

Grade Level: ____________________ Subject: _________________ Date: _______________________ 
 
 
 

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

1: Planning and Preparation 
for Learning 

     

1a: Knowledge      

1b: Expectations      

1c: Regulations and Resources      

1d: Engagement      

1e: Planning Social Work 
Services 

     

1f: Analysis and Conclusion      

1g: Environment      

Reflection:      

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

2: Counseling      

2a: Respect and Rapport      

2b: Relationships      

2c: Problem-solving      

______Probationary Teacher Track         ______ Year 

______First Obs. ________Second Obs. _______Third Obs. 

           _________ Continuing Teacher Track 

_____ First Obs. ______ Other Obs. ______ Summative Evaluation 
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2d: Responsiveness to students      

2e: Counseling      

2f: Application      

2g: Effort Based      

Reflection:      

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

3. Family and Community 
Outreach 

     

3a: Respect      

3b: Communicating with 
Families 

     

3c: Reporting      

Reflection:      

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

4. Professional 
Responsibilities 

     

4a: Attendance      

4b: Reliability      

4c: Professionalism      

4d: Judgment      

4e: Above-and-Beyond      

4f: Collaboration      

4g: Professional Growth      
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4h: Language      

4i: Openness      

4j: Shared responsibility      

Reflection:      

 

Summary Comments: 

 

Teacher Comments: 

 

 

This report is a summary of the observation, evaluation and conference. 

Principal or Supervisor _______________________________ Date ________________ 

My signature below represents that I have received this evaluation conference summary. 

Teacher ____________________________________________Date ________________ 

Growth Goal Development Plan 
Staff 

Development/Resources 
Needed 

Date Due 
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Willmar Public Schools 
Professional Growth, Reflection and Evaluation Plan 

Observation and Evaluation Form 
School Counselor 

 
 

Counselor: _______________________________ Supervisor: _________________________________ 
 
Grade Level: ____________________ Subject: _________________ Date: _______________________ 
 
 
 

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

1: Planning and Preparation 
for Learning 

     

1a: Knowledge      

1b: Regulations and Resources      

1c: Planning the counseling 
program 

     

1d: Evaluating counseling 
program 

     

1e: Analysis and Conclusion      

1f: Managing Routines and 
Procedures 

     

Reflection:      

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

2: Counseling      

2a: Respect and Rapport      

2b: Climate      

______Probationary Teacher Track         ______ Year 

______First Obs. ________Second Obs. _______Third Obs. 

           _________ Continuing Teacher Track 

_____ First Obs. ______ Other Obs. ______ Summative Evaluation 
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2c: Assessing and planning 
with students 

     

2d: Responsiveness to students      
2e: Counseling techniques and 
services 

     

2f: Resources      

2g: Consultation with school 
staff 

     

Reflection:      

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

3. Family and Community 
Outreach 

     

3a: Respect      

3b: Communicating with 
Families 

     

3c: Responsiveness to Parents      

3d: Outreach      

Reflection:      

 

ISD #347 Standards of 
Performance 

 
Exemplary 

 
Proficient 

 
Working to 

Improve 

 
Improvement 

Necessary 
Artifacts 
(describe) 

4. Professional 
Responsibilities 

     

4a: Attendance      

4b: Reliability      

4c: Professionalism      

4d: Judgment      
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4e: Contributions      

4f: Shared Responsibility      

4g: Communication       

4h: Collaboration      

4i: Professional Development      

Reflection:      

 

Summary Comments: 

 

Teacher Comments: 

 

 

This report is a summary of the observation, evaluation and conference. 

Principal or Supervisor _______________________________ Date ________________ 

My signature below represents that I have received this evaluation conference summary. 

Teacher ____________________________________________Date ________________ 

Growth Goal Development Plan Staff Development/Resources 
Needed Date Due 
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Teacher Assistance Track 
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DISTRICT #347 TEACHER ASSISTANCE TRACK (TAT) 

Overview 
The purpose of this track is to provide organizational support and assistance to teachers who are not 
meeting the district’s standards of performance. This track does not include probationary teachers. 
There are constitutional, statutory, and contractual protections including the grievance procedure to 
prevent any misuse of this track. The District is responsible for determining whether a teacher’s 
conduct is such that he/she should be subject to discipline or placed in this track. EM-W shall not 
have any role in that decision, but retains its right to grieve any discipline of a teacher. Situations 
might arise which involve some conduct by a teacher which would warrant discipline and some which 
would be best addressed by this track. Again, the District is responsible for determining which 
conduct should result in discipline (subject to the grievance procedure) and which conduct should be 
placed in this track. EM-W will not have a role in that determination. The teacher will remain in this 
track until their performance is judged by the District to be satisfactory in all domains of the District 
347 Standards of Performance for their role, or until the District concludes that the teacher has had 
sufficient time and resources to improve to a satisfactory level, has not done so, and is now subject 
to employee discipline, including but not limited to termination of employment. 

The Teacher Assistance Track includes up to three phases: 

1. Awareness 
2. Assistance 
3. Discipline 

Awareness Phase 
Initial Contact 

The principal/supervisor makes a formal contact with the teacher related to unsatisfactory teaching 
performance specifying in writing the following: 

1. Explanation of concerns identifying the standards and domain(s). 
2. Explanation of evidence supporting such concerns. 
3. Date and time of meeting which will provide the opportunity for the teacher to present his/her 

evidence. 
4. Right to have EM-W teacher rights person present at the meeting. 
5. This document will be placed in the teacher’s personnel folder. 
6. A time and date of a collaboration meeting will be established as determined by the 

principal/supervisor. 
7. If a teacher voluntarily transfers to another teaching assignment in the district, the immediate 

supervisor of the new assignment may decide to remove the teacher from the TAT status. 
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Collaboration Meeting 
The purpose of the collaboration meeting is for the teacher and principal/supervisor to collaborate 
and attempt to resolve the concern. The following specific outcomes of the collaboration will be 
documented in writing: 

1. A plan will be developed generating suggestions for improvement (workshops, collegial 
observation, peer coaching, principal observations, etc.) 

2. A method will be identified for how and what data will be collected to document resolution 
of the problem. 

3. Every attempt will be made to mutually establish a time frame for resolving the problem. A 
time frame will be established for resolving the problem. 

4. A meeting will be scheduled at the end of the established time frame for resolving the concern. 
5. This document will be placed in the teacher’s personnel folder. 

Follow up Meeting 
At the end of the time frame, there will be a meeting. The principal/supervisor will review progress 
the teacher has made, make one of the following decisions, and document it in writing for the teacher. 
A copy will be placed in the personnel file. 

1. The teacher is performing at standard and remains in the Continuing Contract Track, 
Professional Growth, Reflection and Evaluation Plan. 

2. The teacher remains on the Continuing Contract Track, and the principal/supervisor adds a 
goal within the relevant domain to the teacher’s Professional Growth Plan. 

3. The teacher is performing below standard and requires assistance to be performing at standard. 
The principal/supervisor will make a written Recommendation for Teacher Assistance to the 
Superintendent. 

4. The teacher’s performance is judged to be so severely below standard that the progressive 
discipline article of the contract will apply, and the disciplinary phase will commence. 

Assistance Phase 

Commencement of Assistance Phase: 
A principal may recommend the Assistance Phase for a teacher who has been through the Awareness 
Phase and continues to perform below District 347 Professional Standards. The principal will 
complete and submit a Recommendation for Teacher Assistance to the Superintendent. The 
Superintendent will notify the teacher in writing of a meeting to be scheduled to discuss the 
principal/supervisor recommendation. The principal/supervisor, the Superintendent and the teacher 
will attend the meeting. The teacher may invite a representative to this meeting. 

The outcomes of the meeting are: 

1. Identification of specific area(s) for improvement 
2. Introduction of the components of the Assistance Phase 
3. Identification of the Assistance Team 
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4. Schedule a meeting between Assistance Team and the Teacher 
5. Offered peer coaching training to assist with the educator being open to constructive feedback. 

The educator is not eligible to be involved in peer coaching cycles while on TAT. 

Responsibilities of the Teacher Receiving Assistance 
1. To be open and flexible in implementing different and or/refined strategies to improve his/her 

performance. The teacher will engage in professional self-assessment in a thoughtful manner 
by reflecting on their teaching experiences. Ascertaining what is effective practice and what 
practice(s) need improvement. Reflection is inherent in self-assessment, which leads 
inevitably to a focus on professional learning and growth.  

2. To ask for clarification from the Professional Assistance Team, the Principal, EM-W 
representative, and direct supervisor. 

3. To be responsible for maintaining his/her own anecdotal notes during the phase (if desired). 
4. To request, if desired, a representative of Assistance Team to be present with him/her at any 

stage of the Assistance Phase (does not include conferences with the principal/supervisor as 
part of summative evaluation). 

5. To be responsible in meeting deadlines, appointments, scheduled observations and other 
timelines. 

6. The teacher has rights to have an EM-W representative at each conference and is responsible 
for arranging such representation if desired. The Teacher Rights Representative role is: 1. 
Observe the process, 2. Protect the teacher’s rights within the process, 3. Remind the teacher 
of their responsibility within the process and to remain neutral and objective. 

7. Participate fully in the TAT process without compensation.  

Assistance Team Membership 
1. One or two teachers appointed by the Principal due to their role in the district such as special 

education coordinator, mentor and/or curriculum co-chair. The team shall not consist of a 
representative from the grade level or the department within the building of assignment as the 
teacher receiving assistance. 

2. The teacher needing assistance is encouraged to recommend the name(s) of one or more 
teachers to be contacted to serve on the team or may request that a teacher(s) be recommended 
by the team. The Principal will ask one of the teachers to participate as a member of the team. 

3. A principal, other than the teacher’s direct supervisor, will be appointed by the 
Superintendent. In the event that the Superintendent determines the evaluator should be an 
administrator other than the direct supervisor, the direct supervisor may become part of the 
teacher assistance team. 

Teacher members of the team may submit a request for stipend form (yellow) for hours, at the 
staff development rate, to their building staff development code for time spent as meetings as a 
team member with the teacher. To be turned into the facilitator prior to the end of the school year 
for verification and reimbursement.  
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Role of the Assistance Team 

The role of the Teacher Assistance Team is to use data and information provided by the teacher’s 
principal/supervisor to develop a planned approach (Teacher Assistance Plan) to help the staff 
member meet the District 347 Standards for Performance.  

The Teacher Assistance Plan will usually include, but is not limited to the following; 

• One or more SMART goal(s) 
• Professional dialogue with the teacher, peer coaching, mentoring 
• Strategies to help the teacher be successful 
• Follow-up activities 
• A specific timeline for completion and checkpoints for progress 

A log of any meeting held with the staff member will be maintained by a member of the Teacher 
Assistance Team and turned in to the facilitator following the Final Team Meeting. The logs will be 
combined into one document with the team meeting logs. Logs will contain only evidence of actions 
taken to assist the teacher. It will give a chronological outline of meetings, tasks and related events. 
It will not contain evaluative statements regarding progress or the teacher’s professional behaviors. 
One copy of the log will be given to the Superintendent and another copy of the log will be provided 
to the teacher, when the process is completed. 

Team members will use the following guidelines when communicating with the teacher; 

1. Suggestions for improvement will be provided and multiple options presented. 
2. Comments will relate to specific situations, i.e., “Your motivational techniques worked well 

with your first group today, specifically, when you positioned yourself in the center of the 
classroom while the students did independent work, and your use of time to raise their level 
of concern.” 

3. Strict confidentiality will be maintained. No reference will be made to the name of the staff 
member or the school where the assistance is being provided. 

4. Team members will communicate regularly with the Superintendent regarding the completion 
of action steps in the Professional Assistance plan. 

5. Team members’ observations and dialogue with the teacher are not recorded in writing, and 
are not reported to the teacher’s direct supervisor, and do not become part of the staff 
member’s evaluation. 

Note: The intent of the Assistance Phase is to improve the teacher’s performance to at least a 
satisfactory level. It is not intended as an opportunity to build a discipline case against a teacher; 
nor is it intended as an opportunity to build a case insulating a teacher from discipline. 
Accordingly, the participants in the Assistance Phase are encouraged to be direct, honest, and 
accurate with their input, whether it is positive, neutral, or negative. The District and EM-W 
recognize that an arbitrator would exercise his/her judgment and discretion in determining 
whether or not to receive evidence derived from the Assistance Phase.  
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Role of Teacher Assistance Team Facilitator 
1. Calls full team meetings.  
2. Maintains team logs. 
3. Creates agenda and facilitates meetings. 
4. Creates combined log to be given to the Superintendent after the Final Team meeting. 

Role of the Principal 
The role of the Principal is to facilitate the Teacher Assistance Phase. 

1. Introduce the process to the teacher 
2. Bring together the Assistance Team and provide direction to the team 
3. Appoint a facilitator for the Assistance Team who is a teacher from the teacher’s unit who is 

on the Assistance Team, with the consensus of the team and the teacher receiving assistance 
at the initial meeting. 

4. Monitor the action plan 
5. Work with the principal/supervisor to assess progress 
6. Review log from Teacher Assistance Team and the cumulative evaluation from 

Principal/Supervisor. 
7. Determine course of action. 

Role of the Principal/Supervisor during the Professional Assistance Phase 
The role of the principal/supervisor is to monitor the teacher’s behaviors for improvement. This will 
be done through structured observations, using the process defined for teachers in the probationary 
track. At least one observation will occur at the end of the Assistance Phase. The Director of Teaching 
and Learning may monitor the teacher’s behaviors for improvement as well. 

The principal/supervisor will complete a Cumulative Evaluation in writing and submit it to the 
Director of Teaching and Learning and the Director of Human Resources at the end of the Assistance 
Phase with a copy to the teacher. 

Cumulative Evaluation Report to the Director of Teaching and Learning and the 
Director of Human Resources 
The Cumulative Evaluation will recommend one of three actions: 

1. The concern is resolved; the teacher is proficient and is returned to the Professional Growth, 
Reflection and Evaluation Plan. 

2. The teacher is making progress toward proficiency and remains in the Assistance Phase with 
the team’s determined revised goals and time lines. A Notice of Deficiency may be provided 
to the teacher by the District at this time as determined by the District. 

3. The concern is not resolved, the teacher has made little or no progress toward proficiency, 
and the teacher is to be moved into the Disciplinary Phase.  

Suggested Meeting Schedule 
First Meeting: 
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Duration: Approximately one hour 
Attendance: Members of Assistance Team and the teacher 
Objective: 

1. The committee will draft the Teacher Assistance Plan (TAP) 
2. Each member of the team will know his/her responsibilities and schedule related to the TAP 
3. Members will select a date for the next meeting according to the schedule in the TAP (about 

a month between meetings) 
 
Second Meeting 
Duration: Approximately one hour 
Attendance: Members of the Assistance Team and the teacher 
Objectives: 

1. Members of the team review the action steps completed and adjust future action steps based 
on progress to date. 

2. The teacher will now progress to date by receiving feedback from the team and by reflecting 
on his/her performance with the team. 

Additional meetings as needed with second meeting objectives – this is based on severity of 
needs – may exceed 1 per month. 

 
Final Team Meeting (COMPLETED BY April 15) 
Duration: One half hour 
Attendance: Members of the Assistance Team and the teacher 
Objectives: 

1. The team will provide summative information to the teacher related to the improvement goal. 
The team will: report to the Superintendent that the Assistance Plan has been completed. Note: 
the team will not provide evaluative information to the Superintendent 
OR 

2. Add additional action steps to the plan (at the teacher’s request) A modified TAP will be sent 
to the Superintendent with a new date for completion. 

 
Informative Meeting  
Duration: One Hour 
Attendance: Teacher, Superintendent, Principal, EM-W representative, Alternate Principal to verify 
log of evidence 
Objectives: Clarify course of action 
 
 
 
 
 
 
 
 

Teacher Assistance Team Meeting Log 
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Meeting 
Number 

Date Time Location People in 
Attendance 

Action Taken to Assist 
Teacher 

      

      

      

      

      

      

      

      

      

      

 
 
 
 
 
 
 
 
 
 

NOTICE OF DEFICIENCY OR DISCIPLINARY PHASE 
 



 

   

 

114 | P a g e  
 

1. This phase begins with a meeting between the principal/supervisor, Director of Teaching and 
Learning, teacher, and EM-W President or designated EM-W representative, if one is desired 
by the teacher. 

 
2. The administrator will identify in writing the specific Standard(s), rule, or policy violation in 

a written reprimand with directives and/or a Notice of Deficiency. The teacher will be given 
an opportunity to respond. Following the discussion, the administrator will indicate a timeline 
for responding back to the teacher on whether there will be any revisions to the written 
reprimand and/or Notice of Deficiency. Thereafter, depending upon whether or not the teacher 
corrects the deficiencies, action may be taken, such as, but not limited to, any one or 
combination of the following (listed in no particular order): 
 
a. A specific remedial plan with time line and with or without further involvement of the 

Teacher Assistance Team 
b. Placement of the teacher on a non-disciplinary paid administrative leave. 
c. Requirement of specific training or evaluation by a professional. 
d. Written Reprimand. 
e. Withholding of a step or other scheduled salary increase. 
f. Suspension without pay.  
g. Termination pursuant to M.S. 122A.40, Subd. 9 
h. Immediate Discharge pursuant to M.S. 122A.40, Subd. 13. 

 
3. EM-W may represent the teacher, advise the teacher, and provide instructional assistance 

independent of the district through the use of union leave.  
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APPENDIXES 
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APPENDIX A 
STUDENT ACHIEVEMENT (35%) 

Student Learner Goals (SLGs) are more effective when they fully support the goal of raising student 
achievement for ALL students. 

SLGs are: 

• Informed by, and help drive success of, district priorities and needs. 
• An integral part of an educator’s practice. 
• A measure of accountability for growth for ALL learners. 
• Meant to encourage systematic and strategic instructional decisions. 
• Measures of learning should be fair and comparable across all educational positions. 
• Rigorous and ambitious. SLGs used with date = higher academic performance. 

Student/Learner Achievement – All SLGs MUST include the following basic components: 

Student/Learner Population: Which learner population is being addressed? 

Learning Content: What is being taught? Common Core State Standards (CCSS)/National/State/Local 
standards? Will this goal apply to all standards applicable to a course or just specific priority standards? 

Interval of Instructional Time: What is the instructional period covered (if not a year, rationale for 
semester/quarter/multiyear/etc.)? 

Evidence: What assessment(s) or student/learner work product(s) will be used to measure this goal? 

Baseline: What is the starting level of learning for students/learners covered by the SLGs? 

Target(s) / Goal(s): What is the expected outcome (target) by the end of the instructional period? 

Rationale: Why choose this learning content, evidence and target? 

Delineation Marker (Continual Growth or Improvement Plan): How will the staff member provide 
evidence of learner achievement, and other relevant factors, explaining that the learning meets or does not 
meet the SLG and/or Annual Individual Growth Plan (A-Comp)? Such as: 

• Student Achievement Data 
• Attendance Records 
• Other factors outside of staff control (e.g. technology, case load, class size) 

 
 

 



 

   

 

117 | P a g e  
 

ISD 347 Student Learning Goal (SLG) Template 
 

Population* 

These are the learners assigned to the course section(s)/case load/stakeholders in this SLG – all 
leaners who are assigned to the course section(s) must be included in the SLG. (Full class rosters, 
of all learners at the start of course, end of course, and attendance record may be provided for 
rationale and dialogue.) 

Learning Content 

What is being ‘taught’ during the instructional period (Common Core/National/State/Local 
Standards)? Will this goal apply to all standards applicable to a course or just specific priority 
standards? 

Interval of Instructional 
Time 

Define the instructional period (if not a year, rationale for semester/quarter/multi-year, etc.) 

Evidence 

What specific assessment(s) will be used to measure this goal? The assessment must align to the 
learning content. 

 

Baseline 

What is the level of learners’ knowledge at the beginning of the instructional period? (e.g. 
pretest/survey) 

Target(s) / Goal(s) 

What is the expected outcome (target) of students’ level of knowledge of the learning content at the 
end of the instructional period? 

Rationale 

Describe the reasoning behind the choices regarding learning content, evidence, and target and 
how they will be used together to prepare learners for future growth and development in 
subsequent grades/courses, as well as college and career readiness (e.g. curriculum maps, scope 
and sequence) 

Plan Delineation 
Marker 

How will the staff member provide evidence of learner achievement, and other relevant factors, 
explaining that the learning meets or does not meet the SLG and/or Annual Individual Growth 
Plan (A-Comp)? 

*Parameters of SLGs regarding population and interval of instructional time will be agreed upon by the certified staff and 
administrator on a case by case basis. 

Adapted from the Engaged New York Model  
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APPENDIX B 
 

SMART Goals 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

SMART 

Strategic & Specific 

Measureable 

Attainable 

Results Oriented 

Time-bound 

Writing SMART Goals 
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APPENDIX C 
 

A SMART Way of Thinking 
Believing that learning and improvement should be explicitly linked is one thing: finding tools and methods 
that let you act on that belief is entirely different. SMART goals are very effective tools for making this 
translation. 

These goals are: 

 Strategic and Specific 
 Measurable 
 Attainable 
 Results-based 
 Time-bound 
 
Strategic goals are linked to strategic priorities that are part of a larger vision of success for the entire school 
district. Strategic and specific means that these goals will have both broad-based and long-term impact 
because they are focused on the specific means that these goals will have both broad-based and long-term 
impact because they are focused on the specific needs of the students for whom the goal is intended.  
 
Measurable means being able to know whether actions made the kind of difference we wanted: being able 
to measure a change in results because of these actions. Measurement can and should occur in a number of 
different ways using a variety of different tools and strategies. Seeing results across measurements that yield 
consistent patterns gives us a greater confidence that our actions truly have made a difference. 
 
A goal needs to be attainable: within the realm of our influence or control, and doable given current 
resources. To know whether a goal is attainable, you must know your starting point (baseline), how much 
time you have to accomplish the goal, and what kinds of resources you have to make the necessary changes. 
Setting a goal that is attainable then becomes an art of balancing the degree of stretch that will make the 
goal compelling without making it unattainable. 
 
SMART goals are results based: aimed at specific outcomes that can be measured or observed. Results-
based goals define not only what is expected, but they also communicate a desired end point. Results could 
come in the form of student achievement in a particular area, a percentage of students who improve in a 
certain area, or as a demonstration of learning that can be defined and measured. 
 
Finally, SMART goals are time-bound. As mentioned before, putting a time element in a goal helps you 
determine attainability. But even more importantly, agreeing on a time frame for achieving the goal helps 
to keep it a priority. It makes the goal more compelling by giving it some urgency having a time limit as 
part of a goal makes it imperative that we periodically check how well or swiftly we are progressing toward 
the goal. This helps to keep the goal a dynamic part of the improvement process.  
 
In short, SMART goals let us monitor which of our efforts are making a difference and by how much. For 
example, here’s a SMART goal from an intermediate school: 
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Within the next two years, increase by 50% the number of 6th and 7th grade students scoring at proficient or 
advanced levels in reading and math. (Currently, only one third of students score at those levels.) This goal 
is: 
 

• Strategic and Specific. It deals with students in grades 6 and 7 and with reading and 
   math skills both of which are strategic priorities in the district. 

 
• Measurable. The district knows how many students have scored at the desired levels in the past, and 

therefore can easily compute whether that figure increases by 50% 
 

• Attainable. It is neither so conservative to be uninspiring nor so high that people will think it is 
impossible to achieve. 

 
• Results-based. It describes the outcome (higher reading and math score), not a process or activity that 

might contribute to that goal, such as implementing a reading program. 
 

• Time-bound. It gives a time frame to achieve the goal: within the next two years.  
 

Because SMART goals provide a basis for assessing progress, and a tool for assuring that team efforts are 
focused on strategically important targets, they become the engine that drives continuous improvement and 
learning. 
 

Writing a SMART Goal 
 
Identifying data used to determine how your growth and evaluation is measured provides a baseline or 
starting point. What qualities and expectations are already set? Use a process to identify the areas of high 
importance and the areas where you want to see improvement. The areas that are of BOTH high importance 
and where improvement is sought are where the greatest opportunity for improvement exists. 
 
Questions will help you reflect and direct your thinking toward writing a SMART goal: 
 
 
What strengths do you possess? 
 
 
 
 
 
 
 
How can these strengths be used to improve and grow? 
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What indicators will tell you if you are making progress toward meeting your goal? 
 
 
 
 
What measures, tools or assessments will allow you to check your progress? 
 
 
 
 
 
What deadlines will help you make timely progress and keep you on track so you meet your goal? 
 
 
 
 
Use this template to write SMART goals that address these areas. 
 
SMART 
 

• Specific 
• Measurable 
• Attainable 
• Results-based 
• Time-bound 

 
Represents a “stretch” beyond current performance 
 
Improve ___________________________________________________________________ 
(Specific measurable item) 
 
By _______________________________________________________________________ 
(How much – attainable unit) 
 
By _______________________________________________________________________ 
(By when?) 
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APPENDIX D 
 
 
Possible Artifact Samples 
 

• Class schedules 
• Seating charts – photo or chart 
• Semester and unit plans 
• Daily lesson plans 
• Activity descriptions 
• Classroom rules and discipline procedures – referrals 
• Student achievement data, summative, longitudinal, benchmarks 
• Technology examples – moodle, webpage, social media 
• Copies of quizzes, tests, or assessments 
• Copies of grade book 
• Examples of student work 
• Examples of written feedback 
• Student profiles 
• Copies of handouts or worksheets 
• Reading lists 
• Diagrams and photographs of room 
• Parent and student surveys 
• Logs of parent contacts 
• Samples of messages to parents 
• Video and audio records of student performances 
• Log of professional activities/organizational involvement/college classes/conferences 
• Peer observation 
• Field trip records 
• Parent/teacher conference records 
• Student Handbook 
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APPENDIX E 
 
 

 
 
 
Self-Directed Growth Activities 
 
From the Professional Growth, Reflection and Evaluation Plan 
 
 
Self-directed growth activities selected may include any of the following: 

• Self-reflection (journaling, video-recording) 
• Special projects and programs/activities 
• Continuing education activities, including: college course work, workshops, seminars 
• Inquiry projects (action research, data collection) 
• Implementation of new curriculum, including alignment with grad standards 
• Peer observation 
• Team planning activities 
• Professional reading 
• Study group 
• National Board Certification 
• Other __________________________ 
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APPENDIX F 
 

Student Engagement Surveys 
 
 
Student Engagement:  10% of Teacher Evaluation 

Student engagement is an organizing framework for examining a student’s commitment to and involvement in 
learning, which includes academic, behavioral, cognitive, and affective dimensions. Within the classroom, a teacher 
can influence student engagement through relationships with students and the relevance and rigor of instruction. 

Student surveys have been developed to provide longitudinal results on student engagement.  Student surveys 
measure to what extent students were engaged by the teacher.   Stakeholders are determined by age/grade, reading 
level, language level and IEP delivery.   Teachers, Social Workers, Psychologists, Nurses and Library/Media 
Instructors will measure their student stakeholders once per year. Skip logic questions are built into the middle 
school and high school survey to measure student engagement with school counselors.   

Student surveys were developed using the rubric below. 

Academic – to what 
extent are students 

Behavioral - to what 
extent are students 

Cognitive - to what 
extent are students 

Affective - to what 
extent are students 

Participates in class? Understand rules of 
classroom & school? 

Self-regulating? Feeling as if they belong 
in this class? 

Meeting rigorous grade 
level expectations? 

On task? Seeing the relevance of 
school to future goals? 

Identifying with the 
classroom, content and 
activities? 

Earning grades that 
represent their abilities? 

Behaving in a pro-social 
manner? 

Setting stretch goals? Feeling connected to the 
classroom community? 

Connecting school 
learning with life 
situations? 

Interacting positively 
with adults and peers? 

Using strategies to 
accomplish goals? 

 

Performance ratings of strongly agree, agree, disagree, and strongly disagree are built into all student surveys 
(preschool, elementary, middle school & high school).   

All students will be surveyed the 2nd week of term 3.  A detailed schedule is below. 

****Identify actual date and add date in document – add to calendars of committee and admins. 

Group Timeline Survey 
Administrator 

Format Script Classroom/Hour/Block 

Elementary 
Teachers 

Term 2, Week 
8 

Teacher Electronic Yes Classroom 

Middle School 
Teachers 

Term 2, Week 
8 

Teacher Electronic Yes 1st and 2nd hour 
classes 

High School 
Teachers 

Term 2, Week 
8 

Teacher Electronic Yes 1st and 2nd block 
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Social Workers Term 2, Week 
8 

Social Worker Electronic Yes Caseload 

School 
Counselors 

Term 2, Week 
8 

Teacher Electronic Yes 1st and 2nd hour/block 

Nurses Term 2, Week 
8 

Nurse Electronic Yes Caseload 

Library/Media 
Instructors 

Term 2, Week 
8 

Library/Media 
Instructor 

Electronic Yes 1st and 2nd hour 

Psychologists Term 2, Week 
8 

Psychologists Electronic Yes Caseload 

 

 

Note - If a teacher has their prep time during 1st or 2nd hour/block during a specific evaluation year they will 
administer surveys to one class instead of two.   

A comprehensive and consistent script will be used with all students.  Depending on age of the student and IEP the 
script may be addressed verbally or with the use of an interpreter or paraprofessional.  The script below will be 
modified for the age of the student and IEP but will remain consistent among all students. 

Today you will be taking the classroom survey. The survey asks you about your experiences in your classroom and 
how they affect your learning. Just as you are being taught according to state standards, teachers are being 
evaluated according to standards, too. Your answers will be used to make important decisions in your classroom; 
please answer seriously and accurately. 
 

In addition to teachers, social workers, school counselors, nurses, psychologists and media/library instructors having 
access to their own survey responses, Principals/Administrators will incorporate student engagement results into the 
overall teacher evaluation process 

 
 
 
Elementary Survey 

 http://www.willmar.k12.mn.us//cms/module/selectsurvey/TakeSurvey.aspx?SurveyID=133 

 

Middle School Survey  

http://www.willmar.k12.mn.us//cms/module/selectsurvey/TakeSurvey.aspx?SurveyID=135 

 

High School Survey 

 http://www.willmar.k12.mn.us//cms/module/selectsurvey/TakeSurvey.aspx?SurveyID=136 

 

http://www.willmar.k12.mn.us/cms/module/selectsurvey/TakeSurvey.aspx?SurveyID=133
http://www.willmar.k12.mn.us/cms/module/selectsurvey/TakeSurvey.aspx?SurveyID=135
http://www.willmar.k12.mn.us/cms/module/selectsurvey/TakeSurvey.aspx?SurveyID=136
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Student Engagement Survey – High School 

Instructional Media Center (IMC)  DRAFT 
Please answer ALL questions.  If you need help ask your teacher. 

 

1. I have had instruction from the media specialist at the high school. 
- Yes then continue   -   No then stop 

 
2.  Student Gender – choose one from the following list. 

- Male 
- Female 

 

Academic – the next questions concern the academic aspects of your high school Instructional Media Center 
(IMC). 

1. The media specialist expects me to find and use the WHS eLibrary website on 
an internet device. 
        O Strongly Agree O Agree O Disagree O Strongly Disagree 
 

2. The media specialist expects me to use the Electronic Library for Minnesota (ELM)  
 from any internet device from anywhere in the world. 
 O Strongly Agree O Agree O Disagree O Strongly Disagree 
 

3. The media specialist expects me to validate websites that I use for research assignments. 
 O Strongly Agree O Agree O Disagree O Strongly Disagree 
 

4. The media specialist expects me to use the online catalog to find books in the  
 Instructional Media Center (IMC). 
 O Strongly Agree O Agree O Disagree O Strongly Disagree 
 

5. The media specialist expects me to know how to use iPad apps that pertain to the 
 the Instructional Media Center (IMC). 
 O Strongly Agree O Agree O Disagree O Strongly Disagree 

 

Affective – how successful is the Instructional Media Center (IMC) in producing the desired or intended results 
from the media specialist’s instruction. 

6. The media specialist creates a safe place to learn in the Instructional Media Center (IMC). 
       O Strongly Agree O Agree O Disagree O Strongly Disagree 

7. The media specialist helps me feel that I can request books for the Instructional Media 
Center (IMC) collection. 
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 O Strongly Agree O Agree O Disagree O Strongly Disagree 
 

8. The media specialist presents lessons that are respectful to the difference among students. 
 O Strongly Agree O Agree O Disagree O Strongly Disagree 
 

9. I feel there is mutual respect between the media specialist and the students. 
 O Strongly Agree O Agree O Disagree O Strongly Disagree 

 

Behavior – answer the following questions about how behavior is handled in the Instructional Media Center 
(IMC). 

10. The media specialist has clear expectations for my behavior. 
 O Strongly Agree O Agree O Disagree O Strongly Disagree 
 

11. The media specialist responds to inappropriate behavior consistently. 
 O Strongly Agree O Agree O Disagree O Strongly Disagree 
 

12. The media specialist expects me to follow the rules of the school. 
 O Strongly Agree O Agree O Disagree O Strongly Disagree 
 

13. The media specialist expects me to be on task. 
 O Strongly Agree O Agree O Disagree O Strongly Disagree 

  

 

Cognitive – the process by which the sensory input is transformed, reduced, elaborated, stored, recovered, and 
used in your classroom assignments. 

14. I can ask the media specialist for help finding information for any assignment. 
 O Strongly Agree O Agree O Disagree O Strongly Disagree 
 

15. The media specialist encourages me to think about the information that I use for assignments. 
 O Strongly Agree O Agree O Disagree O Strongly Disagree 
 

16. The media specialist models information gathering skills & strategies for assignments. 
 O Strongly Agree O Agree O Disagree O Strongly Disagree 
 

17. The media specialist helps me connect my information gathering skills to real life situations. 
 O Strongly Agree O Agree O Disagree O Strongly Disagree 
 

18. The Instructional Media Center (IMC) has books for me to read. 
  O Strongly Agree O Agree O Disagree O Strongly Disagree 



 

   

 

140 | P a g e  
 

Engagement Survey- School Nurse 
1. School nurse  :  (circle) Nancy VanHauen, Dona Haines, Bev Weflen, Patti Johnson 

 
2. Staff category-(circle) general education teacher, special education teacher, LPN, PARA 

 
 

3. School nurse develops written emergency or individual health care plan for students that need health 
services to help them meet their individual educational needs.  

Strongly agree, agree, disagree, strongly disagree 
 

4. School nurse helps me understand special health needs of students that I work with.   
Strongly agree, agree, disagree, and strongly disagree 
 

5. This school nurse collaborates well with me and other staff.  
Strongly agree, agree, disagree, strongly disagree 
 

6. I find this school nurse to be helpful to me. 
Strongly agree, agree, disagree, strongly disagree 
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APPENDIX G 
 

 

Using the Willmar Public School Professional Growth, Reflection and Evaluation 
Plan Process to complete the Continuing Education for "Reflective Statement of 

Professional Accomplishment and Assessment of Professional Growth". 

   

  

Reflective Statement of Professional Accomplishment and Assessment of Professional Growth 
   
A written statement prepared by the teacher that demonstrates reflection on his or her 
professional accomplishment and includes a self-assessment of his or her professional growth 
using one of the following types of evidence: 
  
  · Support for student learning 
  · Use of best practices techniques and their applications to student learning 
  · Collaborative work with colleagues that includes examples of collegiality (i.e., attested-to 
committee work, collaborative staff development programs, professional learning community work) 
  · Continual professional development (i.e., job-embedded or other ongoing formal professional 
learning, including coursework) 

 

Teachers should consider using a summarization of their Professional Evaluation using one of the above 
bulleted items to fulfill the Professional Development Activity for "Reflective Statement of Professional 
Accomplishment and Assessment of Professional Growth". 
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